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School Competence Among Adolescents in Low-Income Families: Does Parenting Style Matter?

Abstract

In the present study, we investigated parenting styles and self-perceived school competence among low-income
adolescents in Norway. The purpose of the study was threefold: 1) to identify differences, if any, in self-perceived
school competence between low-income ethnic Norwegians and low-income ethnic minorities; 2) to determine
differences, if any, in the perception of parenting styles between the groups; and 3) to determine if parenting styles
predict self-perceived school competence in the two groups. The sample consisted of 253 adolescents 12-18 years of
age; 130 adolescents were ethnic Norwegians, and 123 were from ethnic minorities. Self-perceived school
competence was measured using the Scholastic Competence subscale of Harter’s Self-Perception Profile for
Adolescents. Perception of parenting style was measured with the following three scales: support, monitoring and
neglect. An independent-samples t-test revealed that ethnic minorities reported higher levels of self-perceived school
competence than did ethnic Norwegians. No significant difference between the groups in their perception of
parenting styles was observed. Support and monitoring were positively correlated with school competence, whereas
neglect was negatively correlated with school competence. When all three parenting styles were entered separately
into standard multiple regression analyses for the two groups, a high degree of perceived neglect significantly
predicted low self-perceived school competence in both groups. This finding indicates how schools and policy
makers can explore the types of support that families may need to adopt better upbringing styles.
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School Competence Among Adolescents in Low-Income Families: Does Parenting Style Matter?

In recent years, there has been an increased focus on child poverty in Norway. Children from ethnic
minority backgrounds are overrepresented among the poor and are among those with the lowest socioeconomic
status (SES), and low SES may affect children’s school competence (McLoyd, 1998; Statistics Norway, 2016a). In
Norway and other Nordic countries, rapid immigration has occurred in recent years. In 2016, the immigrant
population of Norway constituted 16.3 percent of the population (Statistics Norway, 2016b). Consequently, the
surge in immigration adds a new dimension to academic and political discussions related to ethnic minorities and
educational opportunities in Nordic countries (Jackson, Jonsson, & Rudolphi, 2012).

In a global context, Norway is considered among the more egalitarian countries with respect to income
inequalities (Elstad & Stefansen, 2014; OECD, 2011). However, despite its substantial offering of public services,
10,3 percent of Norwegian children lived below the poverty line in Norway during the period from 2013 to 2015,
which corresponds to 101,300 children (Bufdir, 2017). Of the developed countries worldwide, Norway and other
Nordic countries are known for protecting children in low-income families (UNICEF, 2012). Moreover, Norway is
known for its extensive range of public services, such as free or subsidised health care, unemployment benefits, cash
support for parents and free municipal schooling (Bhuller & Aaberge, 2010). In this context, it may be hypothesised
that, compared with other countries with less developed public services, in Norway, the effect of low economic
resources is modest. Alternatively, it can be particularly challenging to be poor in a rich country.

Parenting has often been invoked as an explanatory mechanism when investigating the influence of distal
factors (such as poverty) on child outcomes (such as school competence) (McLoyd, 1998). Economic hardship may
diminish parents’ ability to provide resources, such as warm and responsive parenting and consistent parental
supervision (Hanson, McLanahan, & Thomson, 1997). Parental involvement in a child’s life is positively related to
their school competence, and may even moderate some of the harmful effects of economic disadvantage (Foster,
Lambert, Abbott-Shim, McCarty, & Franze, 2005; Spera, 2005). Most of the existing research on family relations
and parenting styles has been conducted based on the assumption that parenting is similar across cultures (van
Campen & Russell, 2010). However, there may be different cultural understandings of parenting (Russell, Crockett,
& Chao, 2010), and parenting styles may vary considerably between ethnic groups (Chao, 2001) and across nations

(Park & Lau, 2016).



Parenting styles have been conceptualised in different ways in empirical studies (Elstad & Stefansen,
2014). Baumrind’s (1973; 1991) work is the most influential approach and is known as the three typological
parenting approaches. These can briefly be defined as authoritative, authoritarian and permissive approaches. An
authoritative style permits children considerable freedom but with simultaneous restrictions. An authoritarian style
tends to raise obedient adolescents who do not question authority. The permissive style consists of a warm and
tolerant pattern of parenting towards the child’s impulses, using as little punishment as possible and having few
demands for behaviour (Dornbusch, Ritter, Leiderman, Roberts, & Fraleigh, 1987). Maccoby and Martin (1983)
later added a fourth category referred to as neglectful, which may appear similar to permissive. However, the
difference is that the parents in this category score low on both warmth, response and control. They are perceived as
unconcerned, indifferent and uncommitted; furthermore, they are more concerned about their own activities than
about monitoring their children's activities. This type of parenting style tends to be considered gross negligence
(Pedersen, 1992).

According to Turner, Chandler and Heffer (2009), adolescents growing up with an authoritative parenting
style have greater levels of self-esteem and higher levels of school competence. However, a meta-analysis conducted
by Pinquart (2016) observed a weaker association between the authoritative parenting style and school competence
among samples with more participants from ethnic minorities compared with that among samples with more
participants from ethnic majorities. An authoritative parenting style may also be compared to the love-oriented style
as described by Sears, Maccoby and Levin (1957) consisting of warmth and emotional affection (or withdrawal of
such) when responding to their children’s behaviours. This style uses praise as a means of reward in addition to
withdrawal of love and isolation as a punishment. The authoritative style approach must not be confused with the
authoritarian parenting approach. The latter describes a parenting style in which parents have a good overview of
their children’s daily activities but lack the emotional aspect. Such parents can be perceived as both dismissive and
cold, where values such as obedience and submission are considered an important part of their children’s upbringing
(Baumrind, 1989; Maccoby & Martin, 1983).

Some groups of ethnic minority parents may have parenting styles that are more authoritarian, patriarchal
and gendered than what is common from the Nordic understandings of parenting (Hollekim, 2016). Studies
conducted outside Nordic countries show that in particular, Asian adolescents being fostered by authoritarian parents

perform well in school (Chao, 2001; Graf, Mullis, & Mullis, 2008; Shek, 2008). A recent review of school



competence from Nordic countries comparing majority and minority adolescents yielded similar results. According
to the review, some minority adolescents’ school competence may be just as good (if not better) than majority
adolescents when having similar or even lower socioeconomic statuses than the majority (Johnsen, Ortiz-Barreda,
Rekkedal, & Iversen, 2017). An authoritarian parenting style may also have a negative effect for some minority
adolescents, such as lack of autonomy and unbeneficial educational outcomes (Leirvik, 2016).

Garcia and Gracia (2009) investigated parenting styles in a Spanish context among adolescents 12-17 years
old and classified the styles into three groups, authoritative, authoritarian, permissive and neglectful. The parenting
style that was associated with optimal development in a Spanish context was the permissive style. This style
contains a warm and tolerant pattern of parenting in which parents allow their children to freely express their
feelings and impulses. Furthermore, parents make as few demands and punishments as possible, and there is a lack
of monitoring of their children’s activities. These parents have low expectations from their children and violations
on rules are often met with indulgence (Dornbusch et al., 1987). These studies support the idea that parenting styles
are not universal. Parenting styles include subjective aspects and culturally specific characteristics, such as customs,
shared beliefs, attitudes and value systems, which are well recognised in Bronfenbrenner’s Bioecological Systems
Theory (1989) and studies of child development (Sen, Yavuz-Muren, & Yagmurlu, 2013). Compared with the
majority group, ethnic minority groups possess a set of different understandings, norms and values concerning
parenting, which may challenge Nordic ideas concerning the most suitable parenting style (Hollekim, 2016).

Among Nordic countries, several recent studies have compared the school competence of ethnic minority
adolescents and majority adolescents, e.g., Borg (2013), Kilpi-Jakonen (2014), Andersen and Thomsen (2011),
Fekjer and Leirvik (2011) and Jonsson and Rudolphi (2011). In these studies, ethnic minorities performed as well or
better than ethnic majorities. School competence in these studies was measured by quantified measurement criteria,
such as the amount of time spent on homework (Borg, 2013) and actual grades (Andersen & Thomsen, 2011;
Jonsson & Rudolphi, 2011; Kilpi-Jakonen, 2014). Other studies use children’s self-perception to measure school
competence (Bouchey & Harter, 2005; Chamorro-Premuzic, Harlaar, Greven, & Plomin, 2010; Hughes & Ensor,
2011). Self-perceived school competence may be measured by how adolescents perceive themselves as competent
compared to others. Positive self-perceptions may predict academic success (Marsh, Ellis, & Craven, 2002).

How children perceive themselves and their environment may play a key role in shaping their behaviour

(Rutter, 1989). Self-perceived school competence is also associated with self-efficacy and highlights the extent to



which a student believes that he has the opportunity to manage his own tasks and goals (Bandura, 1997). Self-
perceived school competence is associated with self-reported grades and academic initiative and positively related to
doing well at school (Akey, 2006; Danielsen, Breivik, & Wold, 2011; Felder-Puig et al., 2012).

To our knowledge, however, few studies have compared self-perceived school competence and parenting
styles among low-income groups, specifically, low-income adolescents from majority and ethnic minority families
in a Nordic welfare state. The studies by Fekjer and Leirvik (2011), Kilpi-Jakonen (2012) and Liebkind, Jasinskaja-
Lahti, and Solheim (2004) compared school competence between majority and minority adolescents and parental
support. However, these studies did not in particular study only low-income adolescents or self-perceived school
competence. The present study seeks to deepen knowledge of self-perceived school competence in low-income
adolescents from Norwegian and ethnic minority families, focusing on whether perceptions of parenting styles may
differentially influence self-perceived school competence. The study has three aims: 1) to identify differences, if
any, in self-perceived school competence between low-income ethnic Norwegians and low-income ethnic
minorities; 2) to identify differences, if any, in the perception of parenting styles between the two groups; and 3) to
determine if parenting styles predict self-perceived school competence in the two groups.

Methods
Participants

The data in the present study were collected from the study Children’s level of living — the impact of family
incomes (Sandbak & Pedersen, 2010), a joint project by Norwegian Social Research (NOVA) and the Norwegian
Women’s Public Health Association (NKS). The study has a panel design with a case sample consisting of families
with income under the 60th percentile of the national median in 2000 and a comparison sample consisting of
families with income levels across the income distribution spectrum (Elstad & Ugreninov, 2010). The children were
aged 6 to 12 years in the first round of interviews in 2003 and aged 12 to 18 years in the final round in 2009. The
current study is based on survey data from 2009. The sample consists of 261 adolescents living in families who have
experienced long-term poverty (defined as having a stable low income below the 60th percentile of the national
median income during a period of three years); this constitutes 25.3 percent of the original low-income sample.
Procedure

Families, including both the children and their parents, were interviewed at three points in time: in 2003,

2006 and 2009. The children were interviewed about various aspects of their daily life, such as their health, their



school and their views on the family’s material situation. The parents were interviewed about demographic factors,
such as their labour force affiliation, social relations and the family’s finances. In addition to the interviews, both
children and their parents completed a pen and paper survey. Furthermore, register data on immigrant background,
education, income and use of public benefits was collected from Statistics Norway (SSB) (Sandbak, 2013).

We defined “ethnic minorities” as all children with at least one parent classified as foreign born (n = 123),
while “ethnic Norwegians” were defined as all children born in Norway to two ethnic Norwegian parents (n = 138).
The ethnic Norwegians consisted of 75 girls and 63 boys (mean age 14.7, SD 2.0), while the ethnic minorities
consisted of 53 girls and 69 boys (mean age 14.7, SD 1.9). As shown in Table 1, a greater percentage of ethnic
minority adolescents lived with two parents compared with adolescents of the ethnic Norwegian background (p <
0.001). There were no significant differences between the groups regarding gender, age or parental education. For
details on the sample, see the descriptive statistics of the groups shown in Table 1.

[Place Table 1 here]

In survey studies, sample bias is common (Elstad, 2010), and surveys with a longitudinal design are often
affected by high dropout rates (Gredem, 2008). However, a weighting process was employed to compensate for
skewness in dropout rates. The weighting included an upward adjustment for categories of respondents with a
relatively low probability of participating in 2009 (e.g., “non-Western” immigrants and parents with low education)
and “downgraded” the categories of respondents with a relatively high probability of participating in 2009. For
further information on the data collection for the study Children’s level of living — the impact of family incomes, see
Wilhelmsen (2010).

Measures

The outcome variable Self-Perceived School Competence was measured with five items, e.g., “I think I am
as smart as other children my age” and “I am late at finishing my homework”. The items stem from the “Scholastic
Competence subscale” of Harter’s Self-Perception Profile for Adolescents (SPPA) (Harter, 1988), the Norwegian
revised edition launched by Wichstrem (1995). Responses to all items were recorded on a four-point scale from 1 =
Describes me very well to 4 = Describes me very poorly. Responses were recorded such that a high score indicated a
high level of school competence. Totalling the responses to the five items on Harter’s SPPA gave a sum score that
ranged from 5 to 20 with Cronbach’s alpha = 0.74 (total sample). For this variable, the Cronbach’s alphas for the

groups were 0.62 (ethnic Norwegians) and 0.66 (ethnic minorities). When investigating the measures of the



construct validity of Harter's SPPA, Wichstram (1995) found a significant correlation between school competence
and the sum of self-reported grades in Mathematics, English and Norwegian.

In the current study, parenting styles were measured by “support”, “monitoring” and “neglect”. Support
reflects the extent to which adolescents perceived their parents as supportive and understanding (Armsden &
Greenberg, 1987; Bakken, 1998). Support was measured by five questions, such as “My parents accept me as [ am”
and “My parents understand me”. The questions stemmed from the Inventory of Parent and Peer Attachment scale
(Armsden & Greenberg,1987); the Norwegian version launched from “The Young Investigation” (Bakken, 1998).
Responses were reported on a five-point scale from 1 = Perfectly true to 5 = Not true at all. Responses were reversed
so that high scores indicated a high perception of support. A sum score was created by adding the responses to the
five items, range 5-25; Cronbach’s alpha = 0.75. The Cronbach’s alphas for the groups were 0.78 (ethnic
Norwegians) and 0.72 (ethnic minorities).

Monitoring reflects the extent to which parents have established rules in relation to their adolescent’s
behaviour and manners and the extent to which adolescents perceive that their parents pay attention to their daily
activities (Alsaker, Dundas, & Olweus, 1991; Snyder & Patterson, 1987). Monitoring was measured with three
questions, “My parents know most of my friends”, “My parents usually know where I am” and “It is important for
my parents to know where I am and what I do in my spare time”. Monitoring stems from the Monitoring Scale
(Alsaker et al. 1991). The responses were recorded on a five-point scale from 1 = Perfectly true to 5 = Not true at all.
Responses were reversed meaning that high scores indicated a high perception of monitoring. A sum score was
created by adding the responses to the three items, range 3—15; Cronbach’s alpha = 0.67. The Cronbach’s alphas for
the groups were 0.74 (ethnic Norwegians) and 0.57 (ethnic minorities). For additional information on the support
and monitoring scales, see Sandbak (2009).

Neglect was measured with the following three items: “They have not helped me as much as I needed them
to”’; “My parents have not spoken with me much”; and “They have spent too little time with me”. This parenting
dimension gauges the extent to which adolescents perceive their parents as unhelpful, unconcerned and disinterested
(Elstad & Stefansen, 2014). The responses were reported on a four-point scale from 1 = Perfectly true to 4 = Not
true at all. Responses were reversed so that high scores indicated a high perception of neglect. A sum score was
created by adding the responses to the three items, range 3—12; Cronbach’s alpha = 0.65. Cronbach’s alphas for the

groups were 0.69 (ethnic Norwegians) and 0.61 (ethnic minorities). For additional information on the neglect scale,



see Elstad and Stefansen (2014). Family structure was measured with the question “Who lives with the child?”,
which was included in the parent questionnaire and coded 1 = Children not living with both parents and 2 = Children
living with both parents. Parental education was coded as 1 = None to secondary school and 2 = University/college.
Data Analyses

The analyses were performed with IBM SPSS, version 20. All analyses were based on statistical models
that explored the relationships between the variables and the mean scores between groups. Chi-Square tests were
performed to explore whether there were differences between the two low-income groups in terms of demographic
variables, e.g., gender, family structure, and parental education. An independent-samples t-test was used to explore
whether there were differences in self-perceived school competence and perceived parenting styles (support,
monitoring and neglect) between the ethnic Norwegian and ethnic minority adolescents. The relationship between
self-perceived school competence (as measured by the dependent variable) and parenting styles (as measured by the
three independent variables support, monitoring and neglect) was first investigated using the Pearson product-
moment correlation. Standard multiple regression analyses within the groups of ethnic Norwegian adolescents and
ethnic minority adolescents (separated analyses) were used to determine which parenting style was the best predictor
of self-perceived school competence. Preliminary analyses were conducted in the regression analyses to ensure that
there were no violations of the assumptions of normality, linearity, multicollinearity or homoscedasticity. No
violation of the homogeneity of variance assumption was noted. Multicollinearity was measured with the Variance
inflation factor (VIF), which assesses how much the variance of the estimated regression coefficient increases if the
predictor variables are correlated. The VIF value showed that the variables were only moderately correlated. Support
received a VIF value of 1.32; monitoring received a VIF value of 1.24; and neglect received a VIF value of 1.13.

Results

Adolescents with ethnic minority backgrounds reported significantly higher levels of self-perceived school
competence (M = 16.1, SD = 2.7) than ethnic Norwegians (M = 14.9, SD =2.9); ¢t (213) =-3.15, p = 0.002 (two-
tailed).

No significant difference was observed between the two groups in terms of the perception of parenting
styles; support: (M = 22.6, SD = 2.7) for the ethnic Norwegian group; (M =22.1, SD = 2.7) for the ethnic minority

group; monitoring: (M = 12.5, SD = 2.2) for the ethnic Norwegian group; (M = 12.6, SD = 1.9 for the ethnic



minority group); and neglect: (M = 4.40, SD = 1.7) for the ethnic Norwegian group; (M = 4.5, SD = 1.8) for the
ethnic minority group.

Table 2 shows the relationships between the three parenting styles and self-perceived school competence,
which were investigated using the Pearson product-moment correlation coefficients. As shown in the correlation
matrix, support and monitoring were positively correlated with self-perceived school competence, whereas neglect
was negatively correlated (at the 0.01 level) for the overall group. When separating the two low-income groups, only
neglect correlated (at the 0.01 level) with self-perceived school competence for adolescents with an ethnic
Norwegian background; support and monitoring did not. In the ethnic minority group, all three parenting styles were
significantly correlated (at the 0.01 level) with self-perceived school competence. Based on the results in the
correlation matrix, we conducted multiple regression analysis. This analysis provides an indication of the relative
contribution of each of the predictors, support, monitoring and neglect, and denotes the best predictor of self-
perceived school competence.

[Place Table 2 here]

To examine the linear relationship between parenting styles and self-perceived school competence in the
ethnic Norwegian and ethnic minority groups, standard multiple regression analyses were performed separately for
the two groups. Neglect had a negative effect on self-perceived school competence in both the ethnic minority group
(b=-0.369, p = 0.015) and the ethnic Norwegian group (b = -0.430, p = 0.012). The total variance explained by the
model for the ethnic minority group was 15.8 percent, F' (3, 94) = 5.88, p = 0.001. The total variance explained by
the model for the ethnic Norwegian group was 9.6 percent, F' (3, 106) = 3.75, p = 0.013 (see Table 3).

[Place Table 3 here]

Discussion

The purpose of this study was to examine school competence among adolescents in low-income families
and the predictive value of parenting style. Our main finding was that adolescents with ethnic minority backgrounds
reported higher levels of self-perceived school competence than adolescents of ethnic Norwegian backgrounds.
Secondly, no significant difference in the perception of parenting styles (support, monitoring and neglect) was
observed between the two groups of adolescents. Support and monitoring were positively correlated with self-
perceived school competence, whereas neglect was negatively correlated with school competence. Third, when

analysing the two groups separately, neglect significantly predicted school competence in both groups. The



explained variance of parenting styles (support, monitoring and neglect) was larger for the ethnic minority group
(15.8 percent) than for the ethnic Norwegian group (9.6 percent).

The finding that ethnic minority adolescents from poor families reported higher self-perceived school
competence than ethnic Norwegian adolescents from poor families is supported by Leirvik (2014) and Modood
(2004). The authors argued that SES is less important among descendants of immigrants than among individuals in
the majority population. Recent Nordic studies show that minority adolescents from non-Western countries are
characterised by high educational aspirations (Borg, 2013; Jackson et al., 2012; Kilpi-Jakonen, 2014; Steren, 2011).
One possible explanation may be what Louie (2012) designated “immigrant optimism”, which means that both
parents and children share an understanding of the opportunities that exist in the new country. Parents with ethnic
minority backgrounds from non-Western countries may have sacrificed much by migrating to a foreign country to
help their children obtain a better future, including the possibility of education (Kao, 2014).

Research has shown that the school competence of ethnic minority adolescents with a non-Western
background seems to be less affected from having low-educated parents than do ethnic majority adolescents (Steren
& Helland, 2010). Steren and Helland (2010) claim that disadvantaged majority children in Norway with parents
with lower educational levels may think that mediocre grades are “good enough”, which consequently affects their
children’s studying efforts and school competence. The explanation of why this belief affects school competence
may apply throughout one’s life and may be transferred from one generation to the next, as with the transfer of
traditions and cultural factors such as value systems, including attitude towards education.

As shown in previous studies, having a lower SES background is correlated with lower school competence
in majority children from Nordic countries (Fekjar, 2007; Schjelberg et al. 2008). Hence, in Nordic countries, lower
SES may be more detrimental for majority adolescents than for minority adolescents. Moreover, low SES may affect
ethnic minority adolescents differently than majority adolescents, whereas ethnic and subcultural capital may help
improve self-perceived school competence.

The current study did not find differences in perception of parenting styles between ethnic minorities and
the majority population, as suggested by other studies (Chao, 2001; Steinberg, Lamborn, Darling, Mounts, &
Dornbusch, 1994). This indicates that there might be similar perceptions of support, monitoring, and neglect across
the two groups of adolescents. It should, however, be noted that the sample consisted of only 291 adolescents, and

we do not know if the result would have been different with a more diverse sample (such as different ethnicity or



age groups). More research is therefore needed to study differences in parenting styles between different groups of
immigrants.

An important finding from this analysis is that a high degree of neglect significantly predicted low self-
perceived school competence in both ethnic groups. This finding is consistent with the result reported by Garcia and
Gracia (2009), who suggest that higher perceptions of neglect are associated with lower educational outcomes in
adolescents. Furthermore, a meta-analysis including 308 studies and data on 362,155 adolescents found that
parenting styles such as neglectful parenting are related to lower school competence in adolescents (Pinquart, 2016).
In addition to poorer school competence (Garcia & Gracia 2009; Weiss & Schwartz, 1996), neglecting parenting is
associated with poorer outcomes in adolescents overall (Norman et al., 2012; Panetta, Somers, Ceresnie, Hillman, &
Partridge, 2014). Examples are outcomes related to substance use (Berge, Sundell, Ojehagen, & Héakansson, 2016);
poorer mental health such as the development of anxiety, depression and lower self-concept (McGinn, Cukor, &
Sanderson, 2005; Milevsky, Schlechter, Klem, & Kehl, 2008); and child delinquency (Hoeve et al., 2008). This
study confirms the importance of reducing neglect in families.

The claim that parents’ non-monetary involvement in their children’s education is a key determinant of
children’s school competence may be an overly simplified claim (Hartas, 2011). This claim may shift the debate
from supporting parents’ access to training and educational opportunities to holding parents responsible for their
children’s academic difficulties. Such a shift may also contribute to an interpretation of the negative outcomes of
child poverty as being a family failing (Ridge, 2007; Sandbaek, 2007), not a challenge influenced by external factors
in the environment such as welfare state policies, legislation and public welfare schemes (Esping-Andersen, 2015;
Gillies, 2007). Non-monetary poverty is more distinctly related to psychological costs and subjective perceptions
(Baker, Parasuraman, Grewal, & Voss, 2002), and it is argued that poor children have greater burdens and
responsibilities than other children and are more excluded from participation in leisure activities than others (Chu,
2011; Harju & Thored, 2011). A focus on children from families in poverty may draw attention to the type of
support such families require in terms of considerable material, social and familial tensions (Ridge, 2011; Sandbak,
2009).

Limitations
The most significant limitation is the division of the participants into ethnic Norwegians and ethnic

minorities. There are large differences in the educational achievement of ethnic minority groups from different



countries of origin (Fekjer, 2007). Such differences are supported by several studies (Hummelgaard, Husted,
Nielsen, Rosholm, & Smith, 2002; Kao & Thompson, 2003; Modood, 2004). However, this division was necessary
due to the limitations of the dataset in terms of a restricted number of participants. Another limitation of our study is
that some of the scales had low Cronbach’s alphas for the groups, especially for the group from ethnic minority
backgrounds (min. 0.57-max. 0.72). In addition, there was no “cut-off” point between satisfactory and unsatisfactory
parenting (Elstad & Stefansen, 2014). Thus, we do not know how well these parenting scales measure “good” or
“less good” parenting styles. Finally, a large proportion of the variance in self-perceived school competence is
unexplained when support, monitoring and neglect are tested as predictors. Thus, the unexplained variance could be
accounted for by variables not assessed in this study.
Compliance with Ethical Standards

Ethical Approval

All procedures performed in studies involving human participants were in accordance with the ethical
standards of the institutional and/or national research committee and with the 1964 Declaration of Helsinki and its
later amendments or comparable ethical standards. Oslo Metropolitan University and NOVA provided IRB approval
for the study in collaboration with the University of Bergen.
Informed Consent

In this study, we used data from the main study Children’s level of living — the impact of family incomes;
therefore, there was no direct contact with human participants. Informed consent was obtained from all individual
participants included in the main study, whereas both the parents and the child were required to consent to the
child’s participation in the study (Sandbak, 2009; Sandbak & Pedersen, 2010).
Authors’ Contributions

A. J. was the main author of the paper and performed the statistical analyses in collaboration with R. B. and
A. C. L. R. B. collaborated on the writing of the paper, the analyses, and provided substantial contributions in terms
of drafting the manuscript and editing the final manuscript. A. C. L. collaborated on the writing of the paper, the
analyses, and provided substantial contributions in terms of drafting the manuscript and editing the final manuscript.
M. S. was the Project Manager of the main study, collaborated on the editing of the manuscript, and provided
substantial contributions in terms of drafting the manuscript and critically revising it throughout the whole writing

process.



References

Akey, T. M. (2006). School context, Student attitudes and Behavior, and Academic Achievement: An Exploratory
Analysis. MDRC. https://www.mdrc.org/sites/default/files/full 519.pdf

Alsaker, F. D., Dundas, 1., & Olweus, D. (1991). 4 growth curve approach to the study of parental relations and
depression in adolescence. Bergen: Universitetet i Bergen.

Andersen, S. C., & Thomsen, M. K. (2011). Policy implications of limiting immigrant concentration in Danish
public schools. Scandinavian Political Studies, 34,27-52. doi: 10.1111/§.1467-9477.2010.00260.x

Armsden, G. C., & Greenberg, M. T. (1987). The inventory of parent and peer attachment: Individual differences
and their relationship to psychological well-being in adolescence. Journal of Youth and Adolescence, 16,
427-454. doi: 10.1007/b£02202939

Baker, J., Parasuraman, A., Grewal, D., & Voss, G. B. (2002). The influence of multiple store environment cues on
perceived merchandise value and patronage intentions. Journal of Marketing, 66, 120-141. doi:
10.1509/jmkg.66.2.120.18470

Bakken, A. (1998). Ungdomstid i storbyen [ Adolescence in the big city, in Norwegian] (NOVA rapport 7/1998).
Retrieved from http://www.nova.no/asset/4137/1/4137_1.pdf

Bandura, A. (1997). Self-efficacy: The exercise of control. New York, NY: Freeman.

Baumrind, D. (1973). The development of instrumental competence through socialization. In A. D. Pick (Ed.),
Minnesota symposium on child psychology (Vol. 7, pp. 3-46). Minneapolis, MN: University of Minnesota.

Baumrind, D. (1989). Rearing competent children. In W. Damon (Ed.), Child development today and tomorrow (pp.
349-378). San Francisco, CA: Jossey-Bass.

Baumrind, D. (1991). Parenting styles and adolescent development. In R. M. Lerner, A. C. Peterson & J. Brooks-
Gunn (Eds.), Encyclopedia of adolescence (pp. 746—758). New York, NY: Garland Publishing, Inc.

Berge, J., Sundell, K., Ojehagen, A., & Hikansson, A. (2016). Role of parenting styles in adolescent substance use:
results from a Swedish longitudinal cohort study. BMJ Open, 6: €008979. doi: 10.1136/bmjopen-2015-
008979

Bhuller, M., & Aaberge, R. (2010). Vedvarende okonomisk fattigdom blant innvandrere. En empirisk analyse for

perioden 1993-2007 [Persistent poverty among immigrants. An empirical analysis in the period of 1993-


https://www.mdrc.org/sites/default/files/full_519.pdf

2007]. Oslo - Kongsvinger: SSB. Retrieved from
http://www.ssb.no/a/publikasjoner/pdf/rapp 201032/rapp_201032.pdf

Borg, E. (2013). Does working hard in school explain performance differences between girls and boys? A
questionnaire-based study comparing Pakistani students with majority group students in the city of Oslo.
Young, 21, 133-154. doi: 10.1177/1103308813477464

Bouchey, H. A., & Harter, S. (2005). Reflected appraisals, academic self-perceptions, and math/science performance
during early adolescence. Journal of Educational Psychology, 97, 673—686. doi: 10.1037/0022-
0663.97.4.673

Bronfenbrenner, U. (1989). Ecological systems theory. In R. Vasta (Ed.), Annals of child development (pp. 187—
251). Greenwich: JAIL

Bufdir - The Norwegian Directorate for Children, & Youth and Family Affairs. (2017). Barnefattigdom
kommunestatistikk [Child poverty municipal statistics]. Retrieved from
https://www.bufdir.no/Statistikk og analyse/Barnefattigdom/?region=Norge

Chamorro-Premuzic, T., Harlaar, N., Greven, C. U., & Plomin, R. (2010). More than just IQ: A longitudinal
examination of self-perceived abilities as predictors of academic performance in a large sample of UK
twins. Intelligence, 38, 385-392. doi: 10.1016/j.intell.2010.05.002

Chao, R. K. (2001). Extending research on the consequences of parenting style for Chinese Americans and
European Americans. Child Development, 72, 1832—1843. doi: 10.1111/1467-8624.00381

Chu, S.-Y. (2011). Perspectives in understanding the schooling and achievement of students from culturally and
linguistically diverse backgrounds. Journal of Instructional Psychology, 38(3), 201-209. Retrieved from
http://www.freepatentsonline.com/article/Journal-Instructional-Psychology/289619982.html

Danielsen, A. G., Breivik, K., & Wold, B. (2011). Do perceived academic competence and school satisfaction
mediate the relationships between perceived support provided by teachers and classmates, and academic
initiative? Scandinavian Journal of Educational Research, 55, 379-401. doi:
10.1080/00313831.2011.587322

Dornbusch, S. M., Ritter, P. L., Leiderman, P. H., Roberts, D. F., & Fraleigh, M. J. (1987). The relation of parenting

style to adolescent school performance. Child Development, 58, 1244—1257. doi: 10.2307/1130618


https://www.bufdir.no/Statistikk_og_analyse/Barnefattigdom/?region=Norge

Elstad, J. I. (2010). Sperreskjemaundersekelsens fallgruber [The pitfalls of the questionnaire surveys]. In D. Album,
M. N. Hansen & K. Widerberg (Eds.), Metodene vdre. Eksempler fra samfunnsvitenskapelig forskning [Our
methods. Examples from social science research] (pp. 155-169). Oslo: Universitetsforlaget.

Elstad, J. 1., & Stefansen, K. (2014). Social variations in perceived parenting styles among Norwegian adolescents.
Child Indicators Research, 7, 649-670. doi: 10.1007/s12187-014-9239-5

Elstad, J. I., & Ugreninov, E. (2010). Design, data og variabler [Design, data and variables]. In M. Sandbak & A.
W. Pedersen (Eds.), Barn og unges levekdr i lavinntektsfamilier. En panelstudie 2000-2009 [Children’s
and adolescents’ living conditions in low-income families. A panel study 2000-2009] (NOV A rapport
10/2010) (pp. 37-58). Retrieved from http://www.hioa.no/content/download/45434/674523/file/4728 1.pdf

Esping-Andersen, G. (2015). Welfare regimes and social stratification. Journal of European Social Policy, 25, 124-
134. doi: 10.1177/0958928714556976.

Fekjer, S. N. (2007). New differences, old explanations. Can educational differences between ethnic groups in
Norway be explained by social background? Ethnicities, 7, 367-389. doi: 10.1177/1468796807080234

Fekjer, S., & Leirvik, M. (2011). Silent gratitude: Education among second-generation Vietnamese in Norway.
Journal of Ethnic and Migration Studies, 37, 117—134. doi: 10.1080/1369183x.2011.521365

Felder-Puig, R., Griebler, R., Samdal, O., King, M. A., Freeman, J., & Duer, W. (2012). Does the school
performance variable used in the international Health Behavior in School-Aged Children (HBSC) study
reflect students’ school grades? Journal of School Health, 82, 404-409. doi: 10.1111/j.1746-
1561.2012.00715.x

Foster, M. A., Lambert, R., Abbott-Shim, M., McCarty, F., & Franze, S. (2005). A model of home learning
environment and social risk factors in relation to children’s emergent literacy and social outcomes. Early
Childhood Research Quarterly, 20, 13-36. doi: 10.1016/j.ecresq.2005.01.006

Garcia, F., & Gracia, E. (2009). Is always authoritative the optimum parenting style? Evidence from Spanish
families. Adolescence, 44, 101-131. Retrieved from https://search-proquest-
com.pva.uib.no/docview/195951210?accountid=8579

Gillies, V. (2007). Marginalised mothers: Exploring working-class experiences of parenting. New York, NY:

Routledge.


http://www.hioa.no/content/download/45434/674523/file/4728_1.pdf

Graf, S. C., Mullis, R. L., & Mullis, A. K. (2008). Identity formation of United States American and Asian Indian
adolescents. Adolescence, 43(169), 57-69. Retrieved from https://search-proquest-
com.pva.uib.no/docview/195945507?0penUrlRefld=info:xri/sid:primo&accountid=8579

Gredem, A. S. (2008). Metode, design og frafall [Method, design and drop-outs]. In M. Sandbeak (Ed.), Barns
levekdr: Familiens inntekt og barns levekar over tid [Children's level of living: The impact of family
incomes] (NOVA rapport 7/2008) (pp. 30—43). Retrieved from
http://www.nova.no/asset/3379/1/3379 _1.pdf

Hanson, T. L., McLanahan, S., & Thomson, E. (1997). Economic resources, parental practices, and children's well-
being. In G. J. Dunan & J. Brooks-Gunn (Eds.), Consequences of growing up poor (pp. 190-238). New
York, NY: Russel Sage Foundation.

Harju, A., & Thored, A. B. (2011). Child poverty in a Scandinavian welfare context-from children's point of view.
Child Indicators Research, 4,283-299. doi: 10.1007/s12187-010-9092-0

Hartas, D. (2011). Families' social bakgrounds matter: Socio-economic factors, home learning and young children’s
language, literacy and social outcomes. British Educational Research Journal, 37, 893-914. doi:
10.1080/01411926.2010.506945

Harter, S. (1988). Manual for the self-perception profile for adolescents. Denver, CO: University of Denver.

Hoeve, M., Blokland, A., Dubas, J. S., Loeber, R., Gerris, J. R., & van der Laan, P. H. (2008). Trajectories of
delinquency and parenting styles. Journal of Abnormal Child Psychology, 36, 223-235. doi:
10.1007/s10802-007-9172-x

Hollekim, R. (2016). Contemporary discourses on children and parenting in Norway. An empirical study based
on two cases (Doctoral thesis, University of Bergen, Bergen, Norway). Retrieved from
http://bora.uib.no/handle/1956/15251

Hughes, C., & Ensor, R. (2011). Individual differences in growth in executive function across the transition to
school predict externalizing and internalizing behaviors and self-perceived academic success at 6 years of
age. Journal of Experimental Child Psychology, 108, 663-676. doi: 10.1016/j.jecp.2010.06.005

Hummelgaard, H., Husted, L., Nielsen, H. S., Rosholm, M., & Smith, N. (2002). Uddannelse og arbejde for
andengenerationsindvandrere [Education and work among second generation immigrants]. Conepnhagen:

AKEF Forlaget.


http://bora.uib.no/handle/1956/15251

Jackson, M., Jonsson, J. O., & Rudolphi, F. (2012). Ethnic Inequality in Choice-driven Education Systems: A
Longitudinal Study of Performance and Choice in England and Sweden. Sociology of Education, 85, 158-
178. doi: 10.1177/0038040711427311

Johnsen, A., Ortiz-Barreda, G., Rekkedal, G., & Iversen, A. C. (2017). Minority children and academic resilience in
the Nordic welfare states. International Journal of Migration, Health and Social Care, 13, 374-390. doi:
10.1108/IJMHSC-11-2015-0050

Jonsson, J. O., & Rudolphi, F. (2011). Weak performance—strong determination: School achievement and
educational choice among children of immigrants in Sweden. European Sociological Review, 27, 487-508.
doi: 10.1093/esr/jcq021

Kao, G. (2014). What immigrant parents pay for the success of their second-generation children. Sociological
Forum, 29,264-268. doi: 10.1111/socf.12080

Kao, G., & Thompson, J. S. (2003). Racial and ethnic stratification in educational achievement and attainment.
Annual Review of Sociology, 29, 417-442. doi: 10.1146/annurev.s0c.29.010202.100019

Kilpi-Jakonen, E. (2012). Does finnish educational equality extend to children of immigrants? Nordic Journal of
Migration Research, 2, 167-181. doi: 10.2478/v10202-011-0039-4

Kilpi-Jakonen, E. (2014). Citizenship and educational attainment amongst the second generation: An analysis of
children of immigrants in Finland. Journal of Ethnic and Migration Studies, 40, 1079—-1096. doi:
10.1080/1369183x.2013.831543

Leirvik, M. S. (2014). Mer enn klasse: Betydningen av “etnisk kapital” og “subkulturell kapital” for
utdanningsatferd blant etterkommere av innvandrere [More than class: The meaning of “ethnic capital” and
“subcultural capital” for educational behavior among descendants of immigrants] (Doctoral thesis,
University of Oslo, Oslo, Norway). Retrieved from
https://www.duo.uio.no/bitstream/handle/10852/39842/dravhandling-leirvik.pdf?sequence=1

Leirvik, M. S. (2016). “Medaljens bakside”: Omkostninger av etnisk kapital for utdanning [“The other side of the
medal”: The costs and sacrifices of ethnic capital for education]. Tidsskrift for Samfunnsforskning, 57, 167—

198. doi: 10.18261/issn.1504-291X-2016-02-03


http://dx.doi.org/10.1108/IJMHSC-11-2015-0050
https://www.duo.uio.no/bitstream/handle/10852/39842/dravhandling-leirvik.pdf?sequence=1

Liebkind, K., Jasinskaja-Lahti, I., & Solheim, E. (2004). Cultural identity, perceived discrimination, and parental
support as determinants of immigrants’ school adjustments: Vietnamese youth in Finland. Journal of
Adolescent Research, 19, 635-656. doi: 10.1177/0743558404269279

Louie, V. (2012). Keeping the immigrant bargain: The costs and rewards of success in America. New York, NY:
Russel Sage Foundation.

Maccoby, E. E., & Martin, J. A. (1983). Socialization in the context of the family: Parent-child interaction. In E. M.
Hetherington (Ed.), Socialization, personality and social development (Vol. 4, pp. 1-101). New York, NY:
Wiley.

Marsh, H. W, Ellis, L. A., & Craven, R. G. (2002). How do preschool children feel about themselves? Unraveling
measurement and multidimensional self-concept structure. Developmental Psychology, 38, 376-393. doi:
10.1037//0012-1649.38.3.376

McGinn, L. K., Cukor, D., & Sanderson, W. S. (2005). The relationship between parenting style, cognitive style,
and anxiety and depression: Does increased early adversity influence symptom severity through the
mediating role of cognitive style? Cognitive Therapy and Research, 29, 219-242. doi: 10.1007/s10608-005-
3166-1

McLoyd, V. C. (1998). Socioeconomic disadvantage and child development. American Psychologist, 53, 185-204.
doi: 10.1037/0003-066x.53.2.185

Milevsky, A., Schlechter, M., Klem, L., & Kehl, R. (2008). Constellations of maternal and paternal parenting styles
in adolescence: Congruity and well-being. Marriage and Family Review, 44, 81-98. doi:
10.1080/01494920802185447

Modood, T. (2004). Capitals, ethnic identity and educational qualifications. Cultural Trends, 13, 87-105. doi:
10.1080/0954896042000267170

Norman, R. E., Byambaa, M., De, R., Butchart, A., Scott, J., & Vos, T. (2012). The long-term health consequences
of child abuse, emotional abuse, and neglect: A systematic review and meta-analysis. PLOS Medicine, 9,
¢1001349. doi: 10.1371/journal.pmed.1001349

OECD. (2011). Divided we stand: Why inequality keeps rising. Paris: OECD Publishing. Retrieved from

http://dx.doi.org/10.1787/9789264119536-en



Panetta, S. M., Somers, C. L., Ceresnie, A. R., Hillman, S. B., & Partridge, R. T. (2014). Maternal and paternal
parenting style patterns and adolescent emotional and behavioral outcomes. Marriage & Family Review,
50, 342-359. doi: 10.1080/01494929.2013.879557

Park, H., & Lau, A. S. (2016). Socioeconomic status and parenting priorities: Child independence and obedience
around the world. Journal of Marriage and Family, 78, 43-59. doi: 10.1111/jomf.12247

Pedersen, W. (1992). Foreldrerelasjoner malt med PBI, mental helse og atferdsavvik hos ungdom [Parental relations
measured by PBI, mental health and conduct disorders in adolescents]. Nordisk Psykologi, 44, 241-255.
doi: 10.1080/00291463.1992.10637070

Pinquart, M. (2016). Associations of parenting styles and dimensions with academic achievement in children and
adolescents: A meta-analysis. Educational Psychology Review, 28, 475-493. doi: 10.1007/s10648-015-
9338-y

Ridge, T. (2007). It’s a family affair: Low-income children’s perspectives on maternal work. Journal of Social
Policy, 36,399-416. doi: 10.1017/S0047279407001109

Ridge, T. (2011). The everyday costs of poverty in childhood: a review of qualitative research exploring the lives
and experiences of low-income children in the UK. Children & Society, 25, 73-84. doi: 10.1111/j.1099-
0860.2010.00345.x

Rutter, M. (1989). Isle of Wight revisited: Twenty-five years of child psychiatric epidemiology. Journal of the
American Academy of Child and Adolescent Psychiatry, 28, 633—653. doi: 10.1097/00004583-198909000-
00001

Russell, S. T., Crockett, L. J., & Chao, R. K. (2010). Introduction: Asian American parenting and parent-adolescent
relationships. In S. T. Russell, L. J. Crockett & R. K. Chao (Eds.), Asian American parenting and parent-
adolescent relationships (Advancing responsible adolescent development) (pp. 1-15). New York, NY:
Springer.

Sandbak, M. (2007). Children's rights to a decent standard of living. In H. Wintersberger, L. Alanen, T. Olk, & J.
Qvortrup (Eds.), Children’s economic and social welfare (pp. 181-200). Odense: University Press of
Southern Denmark.

Sandbzk, M. (2009). Family income and children's perception of parental support and monitoring. Social Policy and

Society, 8, 515-526. doi: http://dx.doi.org/10.1017/S1474746409990091



Sandbeek, M. (2013). Child poverty in a rich welfare state. Child Indicators Research, 6, 53—69. doi:
10.1007/s12187-012-9157-3

Sandbaek, M., & Pedersen, A. W. (2010). Barn og unges levekar i lavinntektsfamilier. En panelstudie 2000-2009
[Children’s and adolescents’ living conditions in low-income families. A panel study 2000-2009] (NOVA

rapport 10/2010). Retrieved from http://www.hioa.no/content/download/45434/674523/file/4728 1.pdf

Sears, R. R., Maccoby, E.E, & Levin, H. (1957). Patterns of child rearing. Stanford, California: Stanford University
Press.

Sen, H., Yavuz-Muren, H. M., & Yagmurlu, B. (2013). Parenting: The Turkish context. In H. Selin (Ed.), Parenting
across cultures: Childrearing, motherhood and fatherhood in non-western cultures (pp. 175-192).
Dordrecht: Springer Netherlands.

Schjelberg, S., Lekhal, R., Wang, M. V., Zambrana, I. M., Mathiesen, K. S., Magnus, P., & Roth, C. (2008).
Forsinket sprakutvikling. En forelopig oversikt basert pd data fra Den norske mor og barn-undersokelsen
[Delayed language development. A preliminary overview based on data from the Norwegian mother and
child survey] (Rapport 10/2008). Folkehelseinstituttet. Retrieved from
https://www.thi.no/publ/eldre/forsinket-sprakutvikling.-en-forelo/

Shek, D. T. L. (2008). Predictors of perceived satisfaction with parental control in Chinese adolescents: A 3-year
longitudinal study. Adolescence, 43(169), 153—164. Retrieved from https://search-proquest-
com.pva.uib.no/docview/195938868?0OpenUrlRefld=info:xri/sid:primo&accountid=8579

Snyder, J., & Patterson, G. R. (1987). Family interaction and delinquent behavior. In H. C. Quay (Ed.), Handbook of
Jjuvenile delinquency (pp. 216-243). New York: John Wiley & Sons.

Spera, C. (2005). A review of the relationship among parenting practices, parenting styles, and adolescent school
achievement. Educational Psychology Review, 17, 125-146. doi: 10.1007/s10648-005-3950-1

Statistics Norway. (2016a). Barn og unge voksne med innvandrerbakgrunn. Demografi, utdanning og inntekt
[Children and young adults with immigant background. Demography, education and income, 1. January
2016]. Retrieved from http://www.ssb.no/befolkning/artikler-og-

publikasjoner/ attachment/273616? ts=1562bfcd488


http://www.hioa.no/content/download/45434/674523/file/4728_1.pdf
http://www.ssb.no/befolkning/artikler-og-publikasjoner/_attachment/273616?_ts=1562bfcd488
http://www.ssb.no/befolkning/artikler-og-publikasjoner/_attachment/273616?_ts=1562bfcd488

Statistics Norway. (2016b). Innvandrere og Norskfodte med innvandrerforeldre, 1, January 2016 [Immigrants and
Norwegian born with immigrant parents, 1 January, 2016]. Retrieved from
http://www.ssb.no/befolkning/statistikker/innvbef/aar

Steinberg, L., Lamborn, S. D., Darling, N., Mounts, N. S., & Dornbusch, S. M. (1994). Over-time changes in
adjustment and competence among adolescents from authoritative, authoritarian, indulgent, and neglectful
families. Child Development, 65, 754-770. doi: 10.2307/1131416

Steren, L. A. (2011). Pursuing educational ambitions? Higher education enrolment and the choice of study
programmes among immigrant and non-immigrant youth in Norway. Irish Educational Studies, 30, 159—
177. doi: 10.1080/03323315.2011.569138

Staren, L. A., & Helland, H. (2010). Ethnicity differences in the completion rates of upper secondary education:
How do the effects of gender and social background variables interplay? European Sociological Review,
26, 585—-601. doi: 10.1093/esr/jcp041

Turner, E. A., Chandler, M., & Heffer, R. W. (2009). The influence of parenting styles, achievement motivation, and
self-efficacy on academic performance in college students. Journal of College Student Development, 50(3),
337-346. Retrieved from https://muse-jhu-edu.pva.uib.no/article/265822

UNICEF. (2012). Measuring child poverty. New league tables of child poverty in the world’s rich countries. Report
card 10. Florence: UNICEF. Retrieved from https://www.unicef-irc.org/publications/pdf/rc10_eng.pdf

van Campen, K. S., & Russell, S. T. (2010). Cultural differences in parenting practices: What Asian American
families can teach us (Frances McClelland Institute for Children, Youth, and Families ResearchLink, Vol.
2, No. 1). Tucson, AZ: The University of Arizona. Retrieved from
https://mcclellandinstitute.arizona.edu/sites/mcclellandinstitute.arizona.edu/files/ResearchLink 2.1 Russell
_AsianFam.pdf

Weiss, L. H., & Schwartz, J. C. (1996). The relationship between parenting types and older adolescents’ personality,
academic achievement, adjustment, and substance use. Child Development, 67(5), 2101-2114. Retrieved
from https://search-proquest-com.pva.uib.no/docview/198682670?accountid=8579

Wichstrem, L. (1995). Harter’s self-perception profile for adolescents: Reliability, validity, and evaluation of the
question format. Journal of Personality Assessment, 65, 100-116. doi: 10.1207/s15327752jpa6501 8

Wilhelmsen, M. (2010). Undersokelsen om barn og unges levekdr 2009. Dokumentasjonsrapport. Utgitt i serien av


http://www.ssb.no/befolkning/statistikker/innvbef/aar

notater av SSB [Survey of children and adolescents’ living conditions 2009. Documentation report.
Published in the series of notes by SSB]. Retrieved from http://docplayer.me/46630243-Marit-wilhelmsen-

undersokelse-om-barn-og-unges-levekar-2009-dokumentasjonsrapport.html


http://docplayer.me/46630243-Marit-wilhelmsen-undersokelse-om-barn-og-unges-levekar-2009-dokumentasjonsrapport.html
http://docplayer.me/46630243-Marit-wilhelmsen-undersokelse-om-barn-og-unges-levekar-2009-dokumentasjonsrapport.html

Table 1

Sample Characteristics, 2009 (n = 261)°

Ethnic Ethnic
Norwegians Minorities v
Percent Percent
(n=138) (n=123)
Gender 0.079
Girls 75 54.3 53 43.4
Boys 63 45.7 69 56.6
Age 0.960
12-15 88 64.2 78 63.9
16-18 49 35.8 44 36.1
Family structure <0.001%%**
Both parents 69 53.1 95 84.1
Other family structures 61 46.9 18 15.09
Father’s education 0.499
Lower education 106 80.9 86 84.3
University—level education 25 19.1 16 15.7
Mother’s education 0.344
Lower education 118 86.8 80 90.9
University—level education 18 13.2 8 9.01

Note. ***p < 0.001

2The numbers (weighted) do not always sum to a total of 261 because of missing elements



Table 2

Pearson Product-Moment Correlations Between Measures of Self-Perceived School Competence and the

Independent Predictor Variables

Variable
1 2 3 4 Mean SD
Full sample
1. School competence - 0.198** 0.223** -0.295%* 15.45 2.88
2. Support - 0.432%* -0.323** 22.17 2.68
3. Monitoring - -0.223%%* 12.57 2.02
4. Neglect - 4.46 1.76
Ethnic Norwegians
1. School competence - 0.160 0.183 -0.288%* 14.90 291
2. Support - 0.509%* -0.345%* 22.26 2.67
3. Monitoring - -0.260%* 12.51 2.16
4. Neglect - 4.40 1.72
Ethnic minorities
1. School competence - 0.263** 0.264%* -0.317** 16.08 2.72
2. Support - 0.341%* -0.299** 22.07 2.69
3. Monitoring - -0.182 12.63 1.88
4. Neglect - 4.52 1.81

Note. ** Correlation is significant at the 0.01 level (two-tailed) Correlation matrix, means and standard deviations

for all variables for the full sample, the ethnic Norwegians and ethnic minorities separately



Table 3

Multiple Regression Analysis Predicting Self-Perceived School Competence from Support, Monitoring and Neglect

Predictor

Ethnic Norwegians Ethnic Minorities

B 95 % CI B 95 % CI

Support (per unit change)
Monitoring (per unit change)
Neglect (per unit change)

R2

n

0.018 [-0.222; 0.258] 0.131 [-0.078; 0.340]
0.147 [-0.141;0.436] 0.253  [-0.038; 0.544]
-0.430 [-0.762;-0.099]* -0.369 [-0.666;-0.072]*

9.6* 15.8%*
138 123

*p < 0.05, ** p < 0.005



