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Abstract in Norwegian

Denne studien har som mal & seie noko om forskjetiellom engelsklaerarne i den
vidaregaande skulen nar det gjeld digitale ferdigh@g bruken av digitale verktay. Den vil
ogsa sja pa forskjellane mellom fylka som skuleeiga det gjeld a gje lserarane opplaering i
bruken av digitale verktay, i tillegg til & sja k@a forventningar skuleeigar stiller til sine
leerarar nar det gjeld bruken av digitale verktapdervisninga. Med tanke pa at dagens
leereplanverk framhevar digitale ferdigheiter somaai fem grunnleggande ferdigheiter i
norsk skule, burde ein forvente at elevane mgtexrréeesom er trygge nok i bruken av
digitale verktay til & kunne la det vere eit pedzigk verktgy elevane kan bruke i innlaeringa
av engelsk. | staden mgter mange elevar leerarahsomin langt lagare digital kompetanse
enn dei sjalve, i tillegg til at dei gjerne ma beutigitale verktay som ikkje lenger er
moderne. Dette heng saman med fylka sin gkononskatane sine prioriteringar. Studien
viser at ein finn forskjellar fra skule til skulegsa innan fylka. Det eksisterer ikkje noko
felles, overordna praksis som gjer at alle elesaehgelskoppleering pa same vilkar nar det
gjeld bruken av digitale verktgy. Ikkje ein gongwr innan same fylke far den same
oppleeringa. | alt for stor grad er den digitale leginga av leerarane opp til dei sjglve, eller til
meir digitalt kompetente kollegaer. Alle elevar Islydle dei same krava stilt i ein nasjonal
leereplan, og dei skal nd dei mala med hjelp aveeiarstand der det ikkje vert stilt noko

nasjonale eller fylkeskommunale krav i det heile.
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List of Abbrieviations

In the field ofICT (Informations and Communications Technology) theeequite a few
expressions and concepts that are important. Mathese are used in this study, and here |

aim to clarify some of them.

LMS. LMS is short for Learning Management Systems. §ystems may also be referred to
as digital learning platforms, or just learningtfdams. These systems will be dealt with in

section 2.9.
EFL. EFL is an acronym for English as a Foreign Laiggua

NDLA. National Digital Learning Arena. (Nasjonal Digitaderingsarena). NDLA'S vision is
to be a platform where teachers and pupils in uppeondary school can make use of good,
open digital resources. NDLA is a cooperation betwall the Norwegians counties except
Oslo. fttp://om.ndla.no/rapporter

LKO6. National Curriculum for Knowledge Promotion intraxda 2006
R94. National Curriculum Reform94 for upper secondaonir1994-2006
SCT. Sociocultural Theory

ZDP. Zone of Proximal Development

PC. PC is an abbreviation for personal computer. Thinaheg thesis, the concept PC is used,

together with Laptop (a PC that is portable, andlmaheld on one’s lap), or just computer.
L1 First language/mother tongue

IT Information Technology

EDB Norwegian abbreviation fdglektronisk DatabehandlinfAutomatic Processing)

PDC Professional Digital Competence

OECD Organisation for Economic Co-operation and Develepm

DeSeCaDefinition of Selected Competencies

PISA Programme for International Student Assessment
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Chapter 1: Introduction

1.1 Background

| have been working as an English-teacher in uppeondary for just over a decade. | started
working six months before the introduction of thed&ledge Promotion (LKO6) in 2006. |
had a brief encounter with the R94 curriculum, bette introduction of LKO6. My co-
workers who had used the R94 curriculum for marargegfound that the transmission was
harder, as the new curriculum also introduced hasic skills, where digital skills was
supposed to be on par with other basic skills $jfgeaking, writing, reading and numeracy.
Reading and writing is a natural part of all sut§eand including numeracy was not, in my
opinion, seen as a problem. All teachers know baaigs of numeracy, and would have no
problem implementing it into their subject. Thatsweot the case with digital tools. Digital
tools was something new, and not all teacherslmaaécessary digital competence to
implement this successfully into their subject. iBipcompetence is not something one has,
but something that will need to be acquired (Hahel, 2007). This acquisition of knowledge
takes longer with some teachers than others, aeis to me that not all teachers are
interested in increasing their ICT knowledge. Acling to Hildegunn Otnes (2009) those
who are interested in ICT, learn more, and se@$ieeof digital tools in the classroom.
Because of the introduction of the LK06, and thede@emé, all Norwegian pupils in upper
secondary now had a PC in front of them in claes.nfost, the work as a teacher changed
drastically. From teaching using the textbook,-sedide overhead sheets and not having to
deal with too many distractions in the classrodm,dituation changed. Pupils had a PC. They
were connected to the internet. They had accems éxtreme amount of information they
were not trained to deal with, both relevant antlsworelevant. They had phones, later smart-
phones, iPads, and iPods. These devices that tmykian away from what was going on in
the front of the classroom, away from the textba@kay from the teacher and the co-pupils.
Times had definitely changed. Now, ten years latercan see it has changed the way we
teach English, as well as how pupils learn EngishHauge and Lund (2012) states, ICT has
increased the complexity in school. A valid quesi®if the teachers have been able to

follow the development on par with the pupils’ lesécompetence, and if there is a

1 The term PC-scheme is frequently used in the thasisell as in the interviews. The PC scheme sdtethe
introduction of pupil PCs in the Norwegian uppeca®dary school, gradually starting in 2007. Thewmgian
Education Act states that upper secondary educegisapposed to be free, and that it is up to thea owner
to provide both printed and digital resources amgiggment (see section 2.2).

11



correlation between the expectations the schooleosvhave to its teachers when it comes to
digital tools and competence, and the training thiésr. In my opinion, many teachers would
say there is not.

In my work as a teacher, more specifically an Estgteacher, ICT is a big part of my every
day. | do not consider myself a super-user of ssant but probably have the expected
knowledge of a teacher my age. By that | mean thisds my impression, that | as a teacher
just above 40, use computers and digital tools rimoney private life than those of my
colleagues that are ten-twenty years my senios iBhof course very individual, but from my
experience, it is a valid assumption when it cotany school. All my pupils in English
have their own personal laptops that they are dggddo bring to every class. Therefore, ICT
is a big part of a pupil’s every day as well. Assnof my pupilé are well more than twenty
years my junior, they have the advantage of usigdnd digital tools more than me in their
spare time, making some of them quite superior wheomes to using computer programs,
different applications, social networks and varitaas. As will be discussed at a later point
in this thesis, the pupils are part of a generatian has grown up using these tools. They
have just acquired the necessary skills, not halvatdyto learn them through various courses
and classes like those belonging to the generatibage. These generations are called digital
natives and digital immigrants (see section 2.8.4).

A thing that has struck me several times is thieifice | notice when it comes to EFL
teachers’ use of digital tools. Though we areafutfil the aims in the exact same
curriculum, some teachers tend to be more carsfobuthe more modern digital tools. They
seem reluctant to acquire the necessary knowleegeea to use ICT in an appropriate way to
meet the aims in the curriculum. An example fromsolyool is that though we have the
latest, most modern smart-boards and computengeiry €lassroom, where you can play CDs
and audio files from the PC’s hard drive or frora thternet, some teachers still swear to
bring a portable CD player. They are more fam#éiad comfortable with this type of device.
Considering this, the digital competence of theilgsuphen graduating from upper secondary,
can be said to vary depending on the teacher tagyThis is something that is important to
consider in the debate about how we best can ingiedigital tools in the Norwegian

school. Another natural question is of courseifie overdo the use of digital tools. When |

2 In my study | have aimed to use the concept pumilils when referring to learners of English in uppe
secondary (and lower if that has been necessangvd used student/students when referring to desuat the
university or university college level. The respents may have used the term student where | waud bsed
pupil, so when using quotes from the interviewsy¢hmay be an inconsistency in my use of the terms.

12



recently had my pupil-teacher conversation withpupils, some said they had problems
gaining knowledge in those subjects where the &rathd a big focus on teaching using
digital tools, and the book was almost never, drused at all. They felt insecure as to how
they were to prepare for tests, and they said thisged taking notes by hand in their
notebook and actually reading in their textbookisTresponse from the pupils can be an
indication that there is such a thing as too madia, that it is still important to vary our use of
digital, and non-digital tools when teaching.

1.2 Relevance

In the year of 2016, in the Norwegian upper secongehool, digital tools and skills have
never been more debated and important. There @ae €kpectations as to the development of
digital competence, and the tools are now availtdléhe teachers to fulfil the aims of the
national curriculum. The gap between the digitalwledge of the teachers and that of the
pupils is distinct, and many teachers feel inadexjudien trying to use digital tools so that it
benefits the learning of the pupils. Youngsterstodre born into a generation of laptops,
iPads, videogames and smartphones, and when gtapper secondary at the age of 16, they
are already proficient users of most digital totisthe English classroom the pupils may
meet a teacher who is not at all confident usiegétools when teaching, and will not be able
to follow the pupils in their use of internet irask. For these teachers the PC, the internet and
digital tools have not been a welcome developmniarita new, more modern way to take the
pupils’ attention away from what is going on in fhent of the classroom. The digital
competence of pupils in EFL may also depend oritjiéal competence, and interest of the
teacher they have had. Some pupils may have hed ylears of English in upper secondary,
never using their PC for anything else than writasgignments, and searching for

information online. Others may have had a teacher aas taken interest in digital tools, and
their pupils have been exposed to new ways of ilegimecause of the possibilities digital
tools bring with it.

Not very much has been written on this subjectamvidy, though it is an expanding field of
literature. Andreas Lund, Professor at the Universi Oslo wrote his Ph.d on teachers in
ICT-rich environments in 2003. This is the only dPuritten on this subject in Norway (Otnes

2009). As the development within ICT is so rapithteof what Lund presents in his Ph.d can
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be said to be outdated. The present study willgmeshore modern tools that were not present

when Lund did his study.

Thomas Arnesen handed in his Master’s thesis dt/tineersity of Oslo in 2010, with the title
The role of ICT in the teaching of English as adign Language in Norwegian Lower
secondary schools — a study of ICT use and patt#rassociated factor&rnesen’s thesis is
of course interesting for this study. It will ngi@y for the teachers | seek to find information
about though, the teachers on the upper seconelal The lower secondary is run by the
municipalities, while the upper secondary schoadsran by the countiésin addition,

Arnesen’s study has a quantitative design, whasesthdy is qualitative.

My aim is that my study will fill the necessaryeliiry gap there is in time between my

present study and Lund’s Ph.d, and the differarglgethat Arnesen’s and my thesis deal with.

1.3 Research Questions and Hypotheses

Because of the backdrop, and the aim and scopegsearch question is as follows:
How do teachers’ use of digital tools vary accoglio age, sex and geographical affiliation?

Through the study | want to find out if there arfedlences in certain areas between the

sexes, age groups and considering which countse§pondents work in.
Connected to the research question | have develbpee hypotheses:

- There is a big difference when it comes to thetdigiompetence of English-teachers.

- There is a great variety when it comes to whicld, laow, digital tools are being used.

- There is a variety between the different countsefigol owners) as to what they
provide of training, and what expectations theyehtvthe teachers’ use of digital

tools.

1.4 Organisation of the thesis

The thesis consists of five chapters. The firsptéia being the introduction, presents the
research question and hypotheses together withatiground and relevance of the thesis.
Chapter 2 presents the theoretical framework, diolya section on previous research,

3 In the thesis the county municipalities are ref@ét@as justounties
14



followed by chapter 3 which deals with methodolagyl material. The results and findings
are presented, and discussed, in chapter 4, bibfi@ncluding remarks are given in the last
chapter, chapter 5.
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Chapter 2: Theoretical Background

2.1 Introduction

In this chapter the theory around the subject eftkiesis is presented. Technology and ICT
play an important role in today’s society, and éhisra constant change and development
when it comes to digital tools and expectationsceoning digital competence. This shift
contributes to change our habits and practiceshnd, as well as our need for competence.
As teachers, we are supposed to make the pupdy feaa society where it is expected that
they contribute actively. We have to prepare thentte rapidly changing community of
which they will become a participant. As teacheeshave to use the digital space to make
sure that the pupils learn as much as possiblettatdhey make strategies for acquiring
knowledge and competence, not just in our subpedtalso in the ICT area. This is the reason
why the study does not only look at the teachagstal competence, but also the pupils’, as
the LKO6 requirements apply for the pupils, nottibechers. Further, it is the teacher’s

responsibility to help the pupils reach the goalthe curriculum.

The chapter is based on the current situation camgethe national curriculum and
governmental regulations, but also looks back etipus practices, and previous research on
the topic. The aims and targets of both the govemtrand the curriculum are included,

followed by theory on digital competence.

2.2 Legislative perspective

The 2006 Knowledge Promotion Curriculum (LKO6)he fiirst Norwegian curriculum to list
digital competence as one of the basic skills, anwith the basic skills literacy, writing, oral
proficiency and numeracy (Aagaard and Lund, 20I8)tollow up; the PC-scheme was
introduced in Norwegian upper secondary schooldugily from 2007. In 2007 all students
at the vgl level started using their own PC, aner difiree years all Norwegian students in
upper secondary had their own personal PC to uskass. In the Norwegian Education Act

8 3-1, the following is said about free educatiaeslources in upper secondary school:
Education in public upper secondary schools (..f)@s. The county has the responsibility for
keeping the students with the necessary printeddagithl resources as well as digital

equipment(The Norwegian Education Act § 3-1). This reformtiated development of
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educational infrastructures (Aagaard and Lund, 20&3ulting in the modern upper

secondary school we have in Norway today.

The Norwegian Directorate of Education and Trairpaglished the Framework for Basic
Skills in 2012. This document was created as aftodhose who develop, and revise, the
subject curricula. The framework defines the bakills, and describes their functions. The
framework provides grids, where the requirementsHe different levels are given. The
framework states that digital skills consisteing able to use digital tools, media and
resources efficiently and responsibly, to solvecpical tasks, find and process information,
design digital products and communicate con{dttrwegian Directorate for Education and
Training, 2012). The teacher will have to overgeegrocess, and must aim to make the pupil
a responsible user of digital tools. The documempleasises the importance of digital skills
for further learning, and for participation in setyi, and that using digital skills is important
both in subjects, and across subjects. (Norwegiegcidrate for Education and Training,
2012). As the directorate has implemented digkalssas one of the basic skills, it is evident
that the idea is that the pupils need to have & lodsligital skills to be able to fulfil the
competence aims in the subject curricula. A bdsitis, according to the framework; skills
that ardfundamental to learning in all subjects as wellgsrerequisite for the pupil to show
his/her competence and qualificatiof2012). Other features that need to be present are
teachers that actually possess these skills theasseind of course the right tools to help

develop the required digital skills.

2.3 Historical perspective

The use of computers in Norwegian schools datels foathie 1980s. Back in that time, it was
only the most enthusiastic teachers who made uded?C in the classroom. The use of the
computer was quite different from the use we knoglay. In this time of pioneering, the
users of computers needed knowledge about proggamvimch had the consequence that

only a few number of teachers found it interest{figstad, 2005).

In the late part of the 1980s, the Norwegian Doete of Education and Training (Church,
education and research today) was optimistic iim tiedief that computers would be a part of
the educational system. The political rhetoric lom $ubject was characterised by positioning
in the knowledge society, and the public debate ehasacterised by the expectations of the
ICT raising the level of quality in the Norwegiadueational system. (Erstad and Hauge,
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2011). Programs for use in school were developeithe project stranded in the early 90s,
and large amounts of money had been spent witleachimng any goals. This technological
optimism can be compared to that of the Americd&roskin the same period. This is
explained in the boo®versold and underusdxy Larry Cuban, an apt title for what we
experienced in Norway at the same time (Hauge amdi | 2012). The consequence in
Norway was that the use of ICT (EDB at the time}waned down. In Norway, among
politicians, there was a fear of again committiogomputers in school, as the consequences
by failing had been felt. The Norwegian developnaifiered from the situation in other
Nordic countries like Sweden, Finland and Denmuattkere big investments in technology in

education were made.

In the 90s, a strategy for IT (ICT today) in Norwageducation was developed, and the aim
was that all pupils should be familiar with usingeyboard as well as simple word processing
when graduating from lower secondary school. Aameti action plan was developed that
would be valid from 1996-1999. Since then, the Nagian priority areas have been regulated

in four-year action plans. (Erstad, 2005).

The 1996-99 action plan showed sign of a commoeldement, and a framework for
Information IT in Norwegian education. Five maieas were introduced, and the action plan
focused on technology. The process of developiggaditeaching aids started, and there was
a special focus towards making girls interestedbtAar important event in this period was

the establishment of the Research- and Competeztesrk for IT in education (ITU).

The aim of ITU was, and still is, to maintain natibresearch- and development tasks.

(Erstad, 2005). The period was characterized bgddbased research projects with varying
outcomes. There was obviously a need for betterdozation of the area IT in education. An
interesting observation from this period was theoihuction of the subject “IT and economy”

at the upper secondary level. IT had now beendnuited as part of a school subject.

The action plan for 2000-2003 had a stronger facuthe pedagogical perspective. A positive
development in technological equipment in the N@hae school was noticed, compared to
other countries. The focus was now on the pedagbgiaff's use of ICT as a work tool. A
series of projects were launched, like PILOT (Rebjnnovation in Learning, Organisation
and Technology) and PLUTO (Program for Teacher Btlo, Technology and

Realignment) to mention a couple. To increase ®a&tlsompetence was a consistent theme

throughout the period. Some of the results gainddis period received international
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attention, especially the development of digitakcteang resources, as well as the overall
investment schools and other educational instistioeeded to take into account by
pedagogical use of ICT. (Erstad, 2005). Still, brgechanges in teaching forms that were
expected after the projects did not occur. Theevidence that there in the field of ICT is a
long way from the political ideas in the directeréd the everyday practice in the schools.
The development has been slower than originallgned. (Hauge and Lund, 2012). On the
positive side, many Norwegian schools have thellastears gained experience and
competence in the ICT area. By using internet-basgolurces when teaching, they have
increased their level of competence. In these dshas in the Norwegian educational system
overall, the development is not characterised bytgieaps, but rather small steps. (Hauge
and Lund, 2012).

The action plan for 2004-2008 focused on digitahpetence. As noted, the LK06
implemented digital competence as a basic skill,iawas obvious that this competence was
to be a concept for the future in the Norwegiancational system. (Erstad, 2005). Though it
has taken longer than planned, and cost more thated, it is a fact that the most common
tool for writing today, among both teachers andilsus the computer. Writing is today a
screen-based activity. Looking back 15-20 yeais, Was not the case. Teachers have had the
ability to take classes, courses and educatiohdri¢ld of ICT, so that they better could cope
with the entrance of computers into their classreohiere will always be a difference in

how teachers use digital tools and ICT. There idence that the subjects Norwegian
language, Maths and English language use ICT nhawre dther subjects, and we know that
ICT is more frequently used in upper secondary,maned to the lower educational level. The
introduction of laptops to pupils in upper secoydarhools is of course one of the reasons.
(Hauge and Lund, 2012).

When looking back at the last decade and a hafirttnoduction of digital media is one of the
most interesting factors when it comes to schoeelbpment in Norway. In this period

digital media was the most innovative change incatlan, but also it introduced an entire
new way of communication, gathering informationaesl as cooperation. Not only for
students and teachers, but also in school managemeéreadership. The digital media
created entirely new terms for the school as aarosgtion as well as its activities. ICT has
increased the level of complexity in educations{&d and Hauge, 2011). ICT has made the
school a more modern and up-to-date organisatioohathe students today can relate to. A
group where many feel left out though, is the teashThe teachers do not have a digital
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background when entering the classroom, like th@lgdo. The pupils today are born into a
world where they are exposed to digital tools frawery early age. One can almost compare
it to L1 acquisition. The digital competence justnes natural to them, as they acquire the
competence through using digital tools from a \ealy age. Many of the teachers have had

to learn everything as something new that entdrenl profession.

2.4 A sociocultural approach to Digital Competence

The creation of the digital space in the Norwegimssrooms has definitely changed the way
the English language is taught and learnt. Todayaarning processes have to be understood
in a different way than earlier, both when it cortsow one learns as an individual, as well
as collectively. Therefore, the theoretical framéwoas also undergone some important
changes, to best suit the way we teach, and laathe 2% century, the digital era. The once
so strong positioned behaviourism and cognitivisenreot important in the field of education
and ICT, as the sociocultural approaches to legr(®CT) are better suited for the research
carried out when it comes to teaching and digdals. In the behaviourist theories, which had
its era in the mid-20century, learning was viewed as a process depéodestimulus and
response. Half a decade later, the cognitive petsf@ on learning focused on thinking,
cognition and awareness. Timndwas what was most central in cognitive thinkingeTh
sociocultural perspectives, which through the 2&syears has consolidated its position as the
more modern perspective on learning, determineléaaning is a social process, where
participation through practical or academic comrtiasiis considered a necessity (Hauge,
Lund and Vestgl (2007). Still, electronic grammeereises, today used by many teachers in
their teaching of English, are often based on bielwagm. When learning occurs using

digital tools, a social transformation takes pland new learning conditions are created
through the development within the field of ICTugvigsen et al., 2011). Digital tools,
together with other physical cultural constructégeots, imbue people with more ability than
natural endowments. These tools allow us to transfor worlds and lives in ways that
would not have been possible had those tools rest bheed (Lantof and Thorne, 2007).

Humans understand the world by using tools or actef(Hauge, Lund and Vestgal, 2007).

Mediation is an important concept in the socioaaltyperspective. Mediation is also one of
the things that mostly differentiates the SCT frotimer theoretical traditions. The main idea
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about mediation is that essential tools mediatitydar people in specific activities. (Saljo,

2001). Both physical and intellectual tools areduseaccomplish learning.

2.4.1 The Zone of Proximal Development
Learning is, as noted, an activity that is sociallganized, and Vygotsky’s thoughts and mind
work are the true significance of SCT. Through \iglfg, we have been taught that the zone
of proximal development (ZPD) is central in socibaral thinking (Vygotsky, 1978)...the
difference between the child’s developmental legaletermined by independent problem
solving and the higher level of potential developtas determined through problem solving
under adult guidance or in collaboration with mar@pable peer§1978:85). In other words;
the ZPD can be defined as the level where the éeaan solve tasks unaided, and the level
where he/she is not able to solve the tasks dt &lbuilt on the idea that higher mental
functions, e.g. thinking, are connected to theaamntexts we are in, and that our
psychological processes are affected. (Ludvigsah €011). A given task cannot be too
easy, or too difficult, if one wants the learnehtve a positive learning experience. This is
further supported by Lantolf and Thor@&CT argues that while human neurobiology is a
necessary condition for higher order thinking, thest important forms of human cognitive
activity develop through interaction within theseigl and material environments”
(2007:197). According to Saljo, the zone of proxighkevelopment is where the learner is
most responsive to receiving support. Saljo alatestthat learners can appropriate new
knowledge through social learning situations (20QYpther words, knowledge that
somebody already holds can become new knowledg®foebody else, after participating in

a social learning activity.

The ZPD is also connected to activities or an é&gtewea. (Jarvis, in Ludvigsen et al, 2011).
The importance of activity is also emphasized gty Lund and Vestal (2007), especially
how activities are constituted through social iat#ion, as well as the use of cultural tools, or
artefacts. The ZPD is seen as a phenomenon retatedet pedagogical activity. In the
interaction between the participants, a potentimldarning will be created. When it comes to
learning using digital tools as instruments, fellpupils can be just as important as a teacher
when it comes to guidance and helping others rdeahZPD.

A teacher of EFL, may very well have a lower leskunderstanding when it comes to digital
tools than some of his/her pupils (see sectiomzBout Digital Natives and Digital
Immigrants), therefore when talking about the ZPi digital tools, it may well be pupils
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helping each other develop and reach new goals.i$siupported by Hauge, Lund and
Vestal (2007) when they make a note that the rbteeoteacher, or the ‘guide on the side’
falls short when it comes to the rapid change<£inh &nd the expectations of them as an

important participant, and facilitator in learniagtivities.

2.5 The Information and the Knowledge societies

More than ever it can be said that we live in darmation society. The concept dates back to
the late 1960s, when the Japanese Kohyama firdtthsemetaphor. In the 90s a new
linguistic metaphor emerged with the introductidrih@ concept ‘knowledge societyVhile

the information society metaphor was associatet waiit ‘explosion’ of information and
information systems, the knowledge society metapimarily referred to economic systems
where ideas of knowledge functioned as commod#iederson, 2008:5). Still today it is
difficult to separate the concepts information &ndwledge, but the tendency today is that
information has to do with structured, formattetagahereas knowledge concerns the
cognitive state used to process information (Analer2008). Yet another concept is that of

the media society. By Media here means digital medi

2.6 Previous Research

This section will focus on previous research in\May, concerning the Norwegian
educational system as that is what is relevarttitostudy. As referred to in a previous
section, relatively little research has been cdroiet on this topic in Norway. The amount has
increased though, as the use of ICT has expandddha expectations to both teachers and
pupils’ use of digital tools and media become higfiere are studies available, and in this

chapter I will look into some of them.

Andreas Lund published his Phlhe Teacher as Interface. Teachers of EFL in I@&R-ri
Environments: Beliefs, Practices, Appropriatior2003. In the world of ICT, 13 years is an
ocean of time, and the development seems to ineraase rapidly every year. In this field of
study, the life span of literature is shorter thmmany other areas. There is though, more
literature today, as the amount seems to adjustrdicg to the development within ICT. Still,
the challenge of being a teacher in ICT-rich envinents may be just as great today as
thirteen years ago, as there is always somethingoeéng developed, something new one

needs to start using as a teacher. When talkingtd83d and school development, expansive
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learning is an important concept. This conceptpohiced by the Finnish professor Yrjo
Engestrom in 1987, can better make us understancbtimplex processes when it comes to
school development and the use of digital toolsrardia (Erstad and Hauge, 2011).
Expansive learning is when the learners are parbos$tructing and implementing a radically
new, wider and more complex object and conceptihr activity (Engestém and Sannino in
Erstad and Hauge 2011). In other words, pupilsilsamething that is not there yet. They
construct new objects and concepts for their ndlecove activity. These concepts and
objects are then implemented into practice (Engestdd Sannino in Erstad and Hauge
2011).

Lund’s background for carrying out his study waat the after working 20 years as a teacher,
where he had used digital technologies for 15 eifrthwanted to find out how the technology
affected teaching and learning. His aim was to lableachers’ attitudes and practices when it
came to the use of ICT, and being in ICT-rich eowments, which is similar to the aim of
this study. Lund’s main question wiswhat ways are ICTs appropriated in the EFL
classroom{Lund, 2003). In this question, other elementsathers’ practices when it came
to the use of ICT in school were implemented. Teekbeliefs and attitudes are important
parts of the research, as well as the practiceetharged when ICT was integrated in a
teacher’s classroom. Lund observed three teachéneir classrooms, looking at their
appropriation processes regarding the subjecttdneght, the technologies they sought to
integrate, and the didactics they employed (Lui®®32. Lund’s Ph.D. is predominantly
qualitative, with quantitative aspects, making mhied method approach.

In Lund’s closing remarks he sayaiture-oriented practices will largely have to be
developed by this generation of teachers. To dbepwill need support from decision
makers and researchers alikg003). In such a rapidly changing field as IQiistwas
probably a too difficult task for the teachers.I&3 and digital tools develop all the time,
many tools can have a short life span. As we kribe/work of a teacher contains so many
tasks, and it seems that Norwegian teachers havaamaged to implement digital tools into
their subjects, as hoped (Hauge, Lund and Vesigl7 R

In the study of Thomas Arnesen (2010), which isengy to date, we learn of the role of ICT
in the teaching of English in lower secondary s¢év@oNorway. Arnesen’s study, which is a
Master’s Thesis, sought to provide answers to thestpns of characteristics of ICT-use in
EFL classrooms, as well as teachers’ attitudeskana/edge about new technologies.
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Further Arnesen’s study looked into teachers’ thisiground the usefulness of technology.
Arnesen’s study is 7 years younger than that ofréasl Lund, but it focuses only on the
lower secondary level, whereas this study focusegachers in upper secondary school. In
addition, Arnesen carried out a quantitative resgaseeking his answers through
guestionnaires, using statistical techniques figpdive answers to the study’s research
guestions. Arnesen’s study concludedhe massive political and economic investments in
ICT in education have so far not paid (frnesen, 2010:105). He points out that Norway has
not come as far as those we can compare ourseltlegernationally, explaining that
Norwegian pupils have lower skills and knowledgeewit comes to ICT. In addition, ICT is
only integrated to a limited extent. An interestongestion is why Norwegian pupils have
lower skills. According to Hauge, Lund and Vestddrwegian teachers have not succeeded
in implementing ICT in their subjects within thefneworks of curricula and exam plans
(2007).

Centre for ICT in education publishes, and carnigss different studies that have to do with
ICT in the Norwegian educational system. Their repaalledVonitor, was published for
the first time in 2003. After that, they have cadriout mainly quantitative studies,
supplemented with qualitative studies to get deeysght into some of their researches.
(Egeberg et al, 2012). In their studies, theiripgrants have been pupils from level 7 and 9

from the lower secondary level, and pupils fromub@ level in upper secondary school.

Monitor 2011has some interesting findings. It shows that mdrthi@schools have strategic
plans for ICT, and that school leaders see thatltlage a responsibility when it comes to
helping teachers use ICT in teaching. It also shibasa high number of the leaders demand
that their employees use ICT when teaching. Whearites to the school owners (the
municipalities for the % and 9" level, and the counties for the vg2 level), theydtion as a
facilitator for development of ICT in school. Theathers think they have acceptable access
to computers, but are critical to the use of ind¢in class. The study shows that teachers use
more time on the computer preparing for class, #@nally using it in class. According to

the study, English is one of three subjects wh€feis used most in teaching, something that
is especially interesting for this thesis. Anotimeresting finding is that teachers see a lack
of support when it comes to their understandingaf to implement ICT in their teaching.
Where the teachers find the quality of their corepgitn school to be of good quality, the

pupils find theirs not to be good enough to dotdsks expected of them. This may be a result
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of the pupils being bigger consumers of computadsI€T in their spare time, thus having

higher expectations to the digital tools providedthem. (Egeberg et.al 2012).

Monitor 2013holds the title:About digital competence and experiences with feead ICT in
school.In this study, results of a survey about digitahpetence, motivation and learning
environment and motivation are presented. In thentjtative study their selection has
consisted of leaders, teachers as well as pupits #tifferent schools in Norway.
Unfortunately even fewer schools than earlier pgréited, something which weakens the
validity of the study. Therefore, results have ¢orbad along with other studies in the field.
Monitor 2013is an extensive report. When it comes to the taadhdahe study, which is what
is relevant for the present study, the focus isvbat the curriculum expects of teachers’
competence within the field of ICT. The results\whbat there is a difference between
teachers’ self-gained knowledge as well as tesgthicompetence. This means that
teachers do not have the same competence, or tlvdddge necessary, to use digital tools
according to the expectations of the framework thecdgoals in the curriculum.

Though many teachers are positive to the use of i3y recognise the challenges that can
occur concerning noise and using the internetHfimigs not intended by the teacher. Strategies
for how ICT is to be used in teaching are import&stin Monitor 2011 this report also

shows that teachers use ICT more when planning ¢hesses, than in actual teaching
situations. Teachers do see a lack of trainingp@st report that it is their own unsystematic
‘trying and failing’ that give them most knowledgbout ICT. This might indicate that the
schools, and the school owners, still have a wagotwhen it comes to giving teachers the
proper training so that they can feel confidentiiag with help of digital tools and ICT as is

expected in the framework and current curriculatig¥ik et.al.2013).

Hetland and Solum have carried out a study cdbigital Competence in Norwegian Teacher
Training (Digital kompetanse i norsk leererutdanning). Thre af the study was to get an
overview of how digital competence was implementeNorwegian teacher training. Though
the study had a focus on the general teacherngimihich trains teachers mainly for the
lower levels than upper secondary, the study lzesster value for the upper secondary level
as well. The study had three main research questi@ne was the status for the
implementation of digital competence in teachening. The second was what strategies the
education institutions followed when focusing ogitdil competence. The third research
guestion was related to challenges of developiggalicompetence in teacher training
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(Hetland and Solum (2008). The study’s report cotet that there are two main startegies
found in the institutions. The first is the ‘Todtategy’, where technology is one of several
tools used by both teachers and students. The desdime ‘integration strategy’ where
technology is used to change the means of leaamdgprganisation of learning activities.
The development of new technological possibiliteaverge with processes tied to learning

and organisation of learning activities (Hetland &olum 2008).

The report also concluded with three main challengée first challenge is that what is
defined as digital competence varies between fifiereint university colleges, as do the
methods used to implement ICT. There is also &udiffce between the aims and the actual
practice in the classrooms, as that depends oindinedual teacher. The second challenge is
the difference in the use of ICT between the pcactchools, and the different subjects within
the schools. The third challenge is that new te@ghehich are supposed to function as
innovators and entrepreneurs, meet a variatio@irdtrategic work in different parts of the
working life. The space between the frames in whiey were educated, and those they meet
in school, is too big. (Hetland and Solum 2008).

2.7 Aims and targets of the LK0O6

In this study, the focus is on the English sub@dhe upper secondary level. The English
subject is regulated through two different curriculhe one that applies for the pupils at the
vgl level, as well as all pupils at the vg1l and le2ls vocational studies, is part of the
subject curriculum that applies for the primarydeand the lower and upper secondary
levels. The English Subject Curriculum has différemmpetence aims for the different levels.
The other curriculum is the English-Programme Stthje Programmes for Specialisation in
General Studies. This curriculum applies for th2 agd vg3 levels at upper secondary, for
those pupils who have chosen to specialise in Emg8pecialisation in English consists of
International English (vg2), Social Studies Englig93), and English Literature and Culture
(vg3). All teachers that have participated in 8tisdy use one, or more of these curricula.

In the English Subject Curricula, under basic skilve find the following about digital skills:

Digital skills in English means being able to useaaied selection of digital
tools, media and resources to assist in languagmlag, to communicate in English
and to acquire relevant knowledge in the subjedrmjlish. The use of digital
resources provides opportunities to experience Bhdexts in authentic situations,
meaning natural and unadapted situations. The agreent of digital skills involves
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gathering and processing information to createatdht kinds of text. Formal
requirements in digital texts means that effectsges, tables, headlines and bullet
points are compiled to emphasize and communicatessage. This further involves
using digital sources in written texts and oral egoanication and having a critical
and independent attitude to the use of sourcestddskills involve developing
knowledge about copyright and protection of persg@nzacy through verifiable
references to sourced.K06 2006 English Subject Curriculum).

In the English-Programme Subject in Programmes$Sficialisation in General Studies we
find:
Being able to use digital tools in English involtlee authentic use of English,
and paves the way for additional forms of commurocaand learning arenas. In
many contexts, English-language skills are a preigte for being able to exploit new

tools for extracting information for use in spe@alkcontexts. Source criticism,
copyright and personal protection are all key camsein the digital arena

(LKO6 Programme Subject in Programmes for Spe@itbn in General Studies).

It is evident that when talking about developing gupils’ digital skills, in all levels in

English education in upper secondary school, tteeabthe teacher is important. The teacher
has to facilitate that the pupils are able to usarged selection of digital tools, media and
resources. The teachers have to help the pupthegand process information when creating
the different texts. When the pupils are expeatedetvelop knowledge about copyright and
protection of personal privacy, it is up to thecteer to help them.

2.8 Digital Competence

2.8.1 Digital skills or competencies?

Digital competence, being digital competent, digitals, digital skills, basic skills, ICT. The
concepts are many, and for those who are not fanwilith them they can be difficult to
separate. Another complicating factor is that #€laot seem quite clear what all of the
concepts mean, or that there is a disagreementgmoiers on the subject. In this section,
| aim to clarify these matters.

As mentioned in section 2.2, the Norwegian Direatimof Education and Training have
publishedFramework for Basic Skilla/hich purpose is to serve as a document used by the
groups for English subject curricula when producmgrevising, the national curriculum. The

framework is based on decisions made in the NomaveBarliament, and it emphasises how
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basic skills are defined and what basic skills breéhis document we find their purpose of
digital skills as a basic skill. Basic skills aeecording to the frameworkyndamental to all
learning in all subjects as well as a prerequiddethe pupil to show his/her competence and
gualifications(Norwegian Directorate for Education and TrainiB@12). Digital skills are in
this sense explained as being a necessity, sonleatan acquire digital competence. Kjell
Lars Berge supports this in his arti@lasics about the basic skill&runnleggende om de
grunnleggende ferdighetene) where he commentstimapetence is not something one has,
but something one has to acquire (Berge, 2007oldfate ICT in school has had to do with
interest as well. Those teachers who find usingalitpols in the classroom useful, seem to
be those who have a special interest, and know rabeoht it. Hildegunn Otnes, in the
anthologyBeing digital in all subject§A veere digital i alle fag)argues that being digital is
an attitude and a lifestyle, and she emphasisesijhertance of a natural and reflected
attitude towards the digital tools in the differenbjects (Otnes, 2009).

The ideas expressed on the topic in Norway, ar@hNbrwegian origin. It predominantly
originates from Organisation for Economic Co-operaand Development (OECD), and their
work with developing ‘basic competencies’ calledibigion of Selected Competencies
(DeSeCo). The Norwegian Directorate for Educatiod &raining has also found inspiration
from Programme for International Student Assessrfei8A) in their work with developing
basic skills in the most recent Norwegian curricul(Berge, 2007). To understand the
Norwegian development of the basic skills, it iemesting to look at OECD’s background for
defining and understanding a few core competen@EELD sees it as necessary that students
are given the opportunity to develop some basicpsiancies, to best meet the expectations
from the society. In their formulation they use d®like being able to lead a happy life in a
well functioned society as why it is important tevélop these basic competencies. OECD
recognises three core competencies, where theitiuluties technology. The core
competence is ‘Using tools actively’, where oneéhaf subheadings is the ability to use
technology in interaction with others. In the Nogisn Framework for Basic Skills they have
developed an assessment form where they includeuthveategories recognised under

‘Digital skills’. The sub-categories are to seaattd process, to produce, to communicate, and
digital judgement. The framework has developed liexels of achievement within these sub-

categories.

In the recent Official Norwegian Report, NOU201518 school of the future. Renewal of
subjects and competendgsemtidens skole), Sten Ludvigsen has chairedr& assessing
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the subjects in the Norwegian primary and seconddugation in terms of what the future
Norwegian society will need of competences. Inrgport, competence is definedlssng

able to master challenges and solve tasks in varcmntexts, and comprises cognitive,
practical, social and emotional learning and deyteent, including attitudes, values and
ethical assessmenfldOU2015:8 :20). In addition, it states that congpee can be developed,
and that it will show through a person’s activiteexl situations. In other words, it has to do
with the pupils’ goals for learning and developmésging the concemompetencéocuses

on what the pupil should gain of knowledge durimgdr her education (NOU2015:8). The
committee behind the report defines digital competeas an important element when it
comes to the disciplines in school. The commitesgligital competence as something that
will intervene more into the other basic skills thsy are used digitally. An example is
reading.When reading digitally, pupils must deal with mooenplex expressions than
previously(NOU2015:8 :30). When it comes to digital skillsage of the current

curriculum’s basic skills, the committee finds tkiadre is a need to renew the emphasis of the
tool aspect. In addition, there is too much vasiatetween the schools as regards the extent
to which digital tools are integrated in schooljegbs. In 2005, Ola Erstad wrote that digital
competence was a concept for the future, and tedtad to wait to see what digital
competence could become in the Norwegian scho@5R0/aybe we have reached the
future Erstad was talking about ten years ago?stheol of the future where Ludvigsen and
his committee thoroughly have looked into the usaigital tools, and the concept digital

competence as it is used today, giving advice amihehould be used tomorrow.

The Ludvigsen committee distinguishes between miffekinds of digital competences. ICT
competence has to do with the use of digital taal$ technology, whereas Information and
media competence has to do with how one uses tldynfor different purposes, including
learning about technology and media. The commgéss digital competence to be a more
cross-curricular competence, relevant across dises Digital competence has to do with
mastering a variety of tasks, practical use, diggyatems and software, security, critically
thinking among others (NOU2015:8). Digital toole armuch bigger part of the Norwegian
educational system today, and it intervenes intwat all other subjects as well as other basic
skills in a new way. The questions that remainsg@nswered is if the teachers, who are the
ones who are supposed to oversee the pupils’ udigitdl tools, are capable of living up to

the task as digital tools were not a big part ostieacher educations in the last 20 years, and

even less earlier. It is evident that teachers need want, more training, so that they are
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capable of meeting the demands. This is a neceseatyf the Ludvigsen committee’s
‘School of the future’ is to be a reality. Up toomave have seen a school where a big part of
the teachers have not been able to follow the rdpiwelopment when it comes to the use of
ICT in school. There has been a view that ICT imost will make it more efficient and the
work more simplified. Little attention has beengjmo the fact that the increased use of ICT
may increase the level of complexity, doubt andewtainty (Haugsbakk, 2012). We have
witnessed vague political visions, and ambitioniseke the teachers, and the pedagogical
view, have been set aside. The initiatives wheorihes to technology has been incomplete, as
well as unclear, and the expectations and visionsosv ICT would enrich the Norwegian
school has been too ambitious. The conclusioraiswie are left with a gap between the
expectations, and the actual results. There ipdghwveen the national curriculum’s aims
when it comes to digital competence, and the taathkility to realise them (Otnes, 2009).

It is important to see the school as an instituoorganisation as isolated, not comparing it
to other organisations in the society. The schaslits own characteristics, making it unique.
Therefore, the expectations have to be adjustéaetoype of organisation the school is.

2.8.2 Being digital in the English Classroom
As noted, the aim of this study is to say sometlaibgut teachers of EFL and digital tools. As
mentioned, English is one of three subjects intbavegian School, where digital tools are
used most. English may also be the subject whésembst natural to use ICT and digital
tools. Most of the written language on the interaetd texts about how to use digital tools are
written in English. Without proper knowledge abth# English language, it can be difficult
taking digital tools into use (Lund, 2009). Thioshd give EFL teachers an advantage when it
comes to using digital tools, though this studyehthat that may not be the case. Lund
concludes in his articlBeing digital in Englishthat digital, internet-based technologies are
not just helpful to English as a subject, but thaty are part of changing the terms in which
we teach English. English is a subject that holdgexial position when it comes to
developing communication forms, as the English leagg is a global resource. The fact that
Norwegian pupils have a high competence in whatlnafiers to as general ICT knowledge,
makes it easier to exploit Vgotsky’'s zone of proal development. (Lund, 2009). When it
comes to the zone of proximal development, Wgotskg interested in the interaction
between the pupil, as the learner, and the teakthgthe teacher’s task to structure
interactions and develop instruction based on wepupil already knows, or is already
capable of doing. This is what is referred to adfetding (VWgotsy, 1978). A teacher of EFL
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will be confident of this task when it comes to #mglish language subject. When it comes to
digital tools, | am left with an impression thatmygeachers see themselves as novices in the
field of ICT compared to a majority of the pupisaking the teacher-pupil role opposite.

2.8.3 Professional digital competence (PDC)
When it comes to research of ICT in schools in Nyvit has mostly been about how ICT is

used in the classroom, and not so much about hdw#d contribute to learning, and how
schools implement ICT in their organisation (Ersaad Hauge, 2011). Can a teacher become
a proficient user of ICT in his or her work as adkeer, if the school as an organisation does
not invest in equipment and in developing teachskidls in ICT? This is where the concept

of digital competent schools becomes importantitBligompetent schools express the
‘maturity’ of the school when it comes to the useligital media, which there are also
developed tools to measure (Erstad and Hauge, 2011)

We have witnessed a development from the R-94awuin, where ICT was used as an
instrumental aid in the English subject, to the BKlurriculum, where being able to use
digital tools is a basic skill. (Otnes, 2009). Dagicompetence is a larger part of the
Norwegian national curriculum today, and therecear expectations to what the pupils
should gain of knowledge. What role does thesegémplay in the English classroom? The
introduction of the PC-scheme, resulting in all iigim the Norwegian upper secondary
having their own personal laptop to use in schamdnged the way we teach English, the way
pupils learn English, and how we work with Englisitlass. Maybe are the expectations to
the teachers what changes the most.

Johannesen, @grim and Gisever (2014) look into &¥attigital competence in their article
Notion in Motion: Teachers’ Digital Competende.the article it is noted that the school,
because of the national curriculum, is obligedawadop the digital skills students will need.
Together with the public view that Norwegian teashdigital skills are limited, and the fact
that there is no focus on digital skills or compeies in the Norwegian teacher training, there
is a gap between what is expected of the teacaedswhat they are actually capable of doing.
(2014). Lund et al. (2014), addresses the problertstk of PDC in the Norwegian teacher
training in their articlaVhat does Professional Digital Competence Meareachier
Education?Lund et.al argue that PDC is the same as a debpdkgical understanding of

the students’ learning processes as well as urashelisig the practices that characterise the
different school subjects (2014).
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2.8.4 Digital Natives and Digital Immigrants
It is natural, in this context, to have a lookls toncept®igital NativesandDigital
Immigrants These concepts, introduced by Marc Prensky (200aghly divide all users of
ICT into two groups: natives and immigrants. Thelents of today, is the first generation to
have grown up with digital technology. They have h# sorts of digital tools available, and
start school with a knowledge of how to use a gdeat of them. Students of today will have
spent half as much time reading as they have gpevideogames, and even less time
compared to watching TV. On a number of levels aechwitnessed an incremental
development, e.g. clothing, language and stylewgn looking at the change, or shift, when
it comes to ICT there has been a big discontindibys new change in how a child grows up,
and how pupils and students learn using digitdinetogy has revolutionised not just the
school system in most countries, but also the@atitolescence of most boys and girls around
the world. Prensky (2001) has in what he saw askdf a more useful designation, called
these boys and girls Digital Natives. By this Pkgnseans that they are native speakers of
the digital language, which the rest of us, whortti have digital technology as part of our
upbringing, can have difficulties understandinge Digital Immigrants are those who,
compared to the natives, have had to learn thefudigital technology, and keep up with the
rapidly changing amount of tools and media theyehtawrelate to both at work, and privately.
Johannesen, @grim and Giaever (2014) add that ledngjtal immigrant does not necessarily
have to do with the generation they belong to that it can be an issue of social class,

education, gender or cultural background.

To different degrees, Digital Immigrants will maesa adapt to the new ways of thinking,
speaking and working digitally. However, like it ather arenas in life, people learn in
different ways, and have different interests. Mg the digital immigrants develop what can
be compared to their own digital accent. By this ineant that though people learn, and
adapt to new technology, they will still keep hofdsome of the old ways that they feel
comfortable with. According to Prensky (2001) tisi®ne of the biggest challenges in schools
today. The digital natives, who come to schoolg¢etucated, have to be so by the digital
immigrants, who speak an entirely outdated langu@ge pre-digital language of many
teachers today is not fully understood by those tdace grown up using an entirely different,
more modern language. Prensky has later made @ @$she fact that the school is not
designed to meet the rapid change we see in temymdlPrensky in Johannesen, @grim and

Giaever, 2014). When the next generation of teadakesover, the teachers who themselves
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were born into the digital age, this will not beissue to the extent it is today. Prensky’s
concepts are not supported by Ola Erstad. In hideEducating the Digital Generation
(2010) saying that generational divides, where gopeople are over-generalised as being
competent media users is problematic, due to ttteliat it creates a public image of young
people that does not apply for everyone, and thezefeeds to be modified. Erstad
emphasises the fact that there are huge differdseteseen cultures when it comes to young
people’s use of digital media, and that these coasbns blur as much as they enlighten.
Buckingham (in Erstad, 2010) is another criticalceoof the constructions, and has, through
his writings based on his empirical data, createddalle ground between what he calls media

optimists and media pessimists.

A third group has later been introduced by the Nagjian Professor Arne Krokan (2009), who
in addition to the digital natives and digital ingrants, talk about the ‘oldies’. The group that
will not have a relationship to most of the digttathnology that comes so natural to the
natives, and having to be taught by the digital igrants. The ‘oldies’ have no need for
acquiring this knowledge, no need for a laptop meless internet, something which has

become a necessity for all others of today’s sgciet

2.9 Learning Management Systems (LMS)

A Learning Management System (LMS), or digital keag platform, is a selection of tools
used as an aid in teaching activities and admatistr of these activities. These tools have a
common database with shared access to documenisfardation. (The Norwegian
Directorate for Education and Training, 2006). Acting to the interviews carried out in this
study, the two Learning Management Systems useldeébypper Secondary schools in
Norway are It's Learning and Fronter. This will thecussed in section 4.4.7.

In the fall of 2005 the Ministry of Education aresearch contacted the Norwegian
Directorate of Education and Training about develg@ project calle€reation of
knowledge and function demands tied to the useaphing management syster(idy
translation) Kunnskapsdannelse og funksjonskrav knyttet til lbrudigitale
leeringsplattformer.JNorwegian Directorate for Education and Trainidg06). The
backdrop, and startingpoint, was the emergenceeofligital learning platforms, or Learning
Management Systems, which is the more correct Emggirm. The focus was on how these

systems work pedagogically according to the pujlaining processes and learning
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outcome. Some of the conclusions found in the tegrerthat a better pedagogical use of the
Learning Management Systems gives better accaligital content, as well as sharing digital
content. Also, the systems have been, and stilleerénportant catalyst for the schools’ focus

in ICT and the development of digital competence.
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Chapter 3: Research design and method

3.1 Introduction

In the following chapter, the qualitative metho@disn the present study will be presented.
Furthermore, the chapter looks into the strategsesl, before focusing on the qualitative
interview and the digital e-mail interview as ampegach of gathering data. This section of the
chapter will also contain a short note on the inew itself, as well as the process on how the
collection of data was conducted, and how the watk analysing the interviews was carried

out. The chapter ends with a note on ethical issues

3.1.1 Choice of method
As mentioned in section 1.3, the ambition of thiglyg is to say something about how EFL
teachers’ use of digital tools vary according te,aex and geographical affiliation. With this
as a point of departure, the research design hiad thosen. To best find out something about
teachers’ use, the best way was to let the teacimssger themselves, which is the reason why
a qualitative design was chosen. A quantitativegihesould also work to carry out this study,
where a questionnaire was developed, that cousgbeto an almost unlimited number of
teachers. The reason why a questionnaire was nseahwas that it would not go as deep
into the matter as desired. Not enough alternateesd have been developed for each
guestion to cover the widespread of answers experdieg a qualitative design, and the
gualitative interview. The nature of the researabgtion also suggested that the qualitative
design was preferable as the aim is to learn sangetbout how teachers experience the use
of digital tools. The study also seeks to gain kieolge about the counties as a school-owner
and employer, and their expectations to their teectvhen it comes to the use of digital
tools. As a researcher, it is in this study impairthat the respondents get to say what they
want, and elaborate if they feel the need to desmething which is not as easy in
guantitative questionnaires. The goal is to undesthe depth of the matter, as well as
generate new theory and understanding on the &g@ict The qualitative design is a way to
gain understanding of social phenomena (Thaga@d®B)2vhich is the aim of the present
study. Qualitative methods also let the researgheteeper into a matter than when using a
guantitative method, which would show more widtartldepth (Thagaard, 2013).
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3.2 The Qualitative Design

The qualitative design is a scientific method whbeeresearcher uses one of the qualitative
approaches to conduct a research. The qualitghpeach means that there is a close contact
between the researcher and the participants, threttiger observation or interviews. The
researcher enters into the sphere of his or hécigants in a more active way than when
using the opposite scientific design; the quariatmethod. The goal of the qualitative
methods is to gain an understanding of social pimema. Interpretation is therefore

important. There are important issues when it coimesethodology and how the social
phenomena are interpreted and analysed by thercesed&Thagaard, 2013).

Creswell (2012) states that the qualitative desdrest suited when the researcher does not
know the variables, and needs to explore. Alsthaditerature might yield little information
about the topic of study, and the researcher hksata more from the participants. Thagaard
(2013) follows up by saying that the qualitativeside is best suited when there is little
research on the topic, where flexibility and opessnie important. There is not too much
literature on the topic of my study, especially moNorway. The choice of the qualitative
design is in line with both Creswell and Thagaard.

To answer the research question in the best wasiljesthe participants need to say
something about their experiences and thoughth®nge of digital tools. To achieve the
most nuanced overview a qualitative approach ib#st choice. Quantitative methods are
less flexible, and do not reveal the same nuar@kggtoffersen and Johannessen, 2012). A
gualitative approach is more dynamic, and giveselsearcher more room to ask open
guestions as well as being more spontaneous intarview-situation. In face-to-face
interviews one can enter themes introduced byrtfterant. The entire situation and the
interaction between the researcher and the paaticipill be less formal, and can be

experienced more as a conversation than an inteiidgale and Brinkmann, 2009).

Observation is another qualitative approach. Onsdoobserve in a classroom, to find out
what kind of digital tool the teachers used, butauld be too time consuming to gather the
same amount of data as when conducting e-maiMietes, which is the case in this study. In
an interview one is able to think about, and wait@ut, both past and present procedures, as
well as feelings on set topics, something thatladifficult to observe. According to
Christoffersen and Johannessen (2012), people&riexges and perceptions are best shown

when the participants themselves can have an effettie researcher’s questions. The same
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authors claim thabocial phenomena are complex, and the qualitatiterview makes it

possible to show the complexity and the differelanecegMy translation) (2012:78).

3.3 Strategies
3.3.1 Pilot testing

After having developed the questions, a pilot stwag conducted. This was because of the
uncertainty of the amount of data that would berexthrough the interviews, and therefore
an uncertainty of the number of respondents thaidvbe needed. Pilot testing one’s
guestions is also important. Pilot testing shovesrdsearcher, among other things, if the
informants understand and are able to answer testipns. When the respondent has all the
guestions in writing, and the researcher is natethe elaborate or explain, it is very important
that the questions are clear and understandableo W&906) states that the questions in an e-
mail interview must be more self-explanatory thaose one would pose in a more traditional

interview, something that will decrease the po$igytnf misinterpretation.

The result of the pilot study would show if theegtions needed to be modified. (Creswell,
2012). In the pilot study, three participants weliesen. The participants were of both sexes,
and represented three of the four different agamganto which the participants would be
divided. Interestingly enough, one of the partiaigachose to return the interview with hand-
written answers, while the others sent it backtedaecally. This showed that it could not be
expected that all the participants, or informahégg] the same level of skills when it came to
editing documents. Further, the pilot study shotted the interview did not produce as much
data as initially thought, and therefore it woutdleneficial to increase the number of

respondents.

3.3.2 Selecting and Choosing of Informants
Choosing one’s respondents is an important pahgfresearch, qualitative or quantitative. In
gualitative methods the aim is to get as much m#iion as possible out of a limited number
of respondents. How big a researcher’s selectionfofmants should be depends on the
research question as well as the method one chtmsies gathering data. (Christoffersen and
Johannessen, 2012). The research question ofékerngrstudy distinguishes between age, sex
and geographical affiliation, and would need thevears to spread between both sexes as well

as the four age groups into which the respondeats divided.
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3.3.3 Collecting data
Having finalised the research question, and firdsihe line of questions after conducting the
pilot-study, it was time to design the interviewéssections 3.4.2 and 3.4.3) and send it to the
potential respondents. The potential respondents alethe English-teachers in the upper

secondary schools in Norway.

First an overview of all the upper secondary schaothe different counties had to be made.
This was done by using the different counties’ hpages, where they had listed all their
upper secondary schools, and included the e-mdikades to all of them. There are 329
county-run schools in Norway. A decision was madedntact the school’s receptions, and
have them forward the e-mail to the English-teasher

An e-mail was sent to all the schools where it imasfly explained the purpose of the contact
(appendix 3.1). The e-mail asked if they could géeforward the mail, including its
attachments to the English-teachers of the schid@ .forwarded mail included a letter to the
teachers explaining the purpose of the study (agipeh?2), as well as the attached interview
(appendix 3.3). Instructions were given on howdih the document, before returning it. In
the beginning it was sent out e-mails to three slshm each county, and the amount of
schools continued until there were none left, eréhwas one response, preferably two, from
the different counties. 202 schools were contacfectlve schools were contacted twice and
seven schools were contacted three times. Thenmdasoontacting them more than once is
that it at that time were no responses from theaishin the counties in question. As there
was no pre-set deal with respondents about dotegviews, as one would do when
conducting a more traditional qualitative intervietwvould be more difficult to get teachers
to answer the interview, as they had no obligattodo so. It turned out that the best way to
receive answers was to send the e-mails out irvhring, so that they were sent to the
teachers first thing in the morning.

After several weeks, 48 responses were receivpresenting 18 counties. Unfortunately,
there were no answers from any teachers of thenagyeer secondary schools in the county
of Aust-Agder. These seven schools were all coathitiree times, without any luck in
making any form of contact. As the schools had lmeertiacted as many of three times,
without any answers, a decision was made thatttiy $1ad to be finished without any

responses from the county of Aust-Agder.
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As mentioned, after contacting 202 schools, 48esplere received, representing all
counties except Aust-Agder. Initially the thougtdsathat ten respondents would be
sufficient, but after the pilot study, which showédt the data produced was not as much as
expected, the decision to increase the numberspbradents was made. In addition, as the
interviews were conducted digitally, there was pedto transcribe them, as they were
already there in writing. As the research seelstba difference between sexes and age
groups as well, a big number of respondents asigesgould be needed, so that the answers

covered all age groups and both sexes.

The interviews were conducted between the endrafalg and the middle of April 2015. It
was a conscious choice to wait with the interviemsl after Christmas, and after the end of
the P'term, which is normally in the middle of Januadgcember and January is usually a
stressful period for all teachers in upper secondarthe classes have their mock exams and
other tests to make sure there is a basis to gnadeupils in mid-January. The interview
would probably not have been received well in thedhe of that stressful period. Therefore,
the interviews were sent out in the end of Janudrgn things had calmed down. When
sending out e-mails with interviews, without havingde agreements with the respondents
beforehand, the time it takes to receive answeardeaa challenge. (Meho 2006). Some
respondents send their reply quickly, while othreesy use weeks. In the letter to the potential
respondents, a date was given for when to seniatitiview in return. That might have made
some teachers decide against participating, asssyre was created. Still, as a researcher one

does need to know approximately when one will Haeedata ready for analysis.

3.4 The Qualitative Interview

In this study a structured digital interview haweh used. All the potential informants
received the exact same interview. According to@Riyen (2002) we live in an interview
society. This society is dependent on the facete-interview, but also on the more modern
way of collecting qualitative data, the e-mail miew, or other ways of using a computer or
the internet to conduct interviews. There are veseof the qualitative interview where some
have little structure, which gives the researcherdpportunity to change, or add to, the
guestions in case the participant introduces nem#s on the subject. This version of the
gualitative interview can be compared to an operversation between the researcher and his

or her informant (Thagaard, 2013). On the othee sidthe scale, we find the structured
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interview. The structured interview has set questithat cannot be changed during the
implementation. The qualitative aspect of the stmex interview is that the respondent is
free to create his or her own answers (Thagaait3)2they do not tick boxes with different
alternatives like in a quantitative survey. Theatage with the structured interview is that
the answers are comparable, as all the respondawsanswered the exact same questions
(Thagaard, 2013). In this study, a structured unev was the choice, as the interviewed has
been conducted using e-mail. All the informantsehanswered the same 15 questions. Some
have given more information than others, but theyehall given information on the exact
same subjects through the entire interview, givirgopportunity to compare the content. A
researcher can also use a semi-structured interVieww is, according to Thagaard (2013), the
most common way to conduct the qualitative intewid semi-structured interview is partly
structured. The themes of the interview is maiely but the order can be changed during the
implementation. That way the researcher may folllogvparticipant’s story, but still make
sure all relevant, or important, themes are indudigring the interview (Kvale and
Brinkmann, 2009).

3.4.1 The digital interview
There are, as mentioned, several ways of perforthi@gjualitative interview. The
technological development we have seen the lastddsc makes it less necessary to interview
people in person (Ryen 2002), but gives the oppdsttio interview people using computers,
the internet, skype and e-mail to mention somend/enger need to sit down face to face
with someone when conducting our interview. Onlegearch has some requirements to both
the researcher and the respondent. One needs &ztkesnternet, and one needs to have
some level of digital/technical competence (Rye@20An article by Meho (2006) discusses
several studies where e-mail has been used a$ af toterviewing. The article summarises
findings from all the studies, and discusses b&nefi and challenges associated with, using
the e-mail interview. (Meho 2006) In an e-mail imew, the interviewee needs to know how
to open, read and send e-mails, as well as hoditalecuments. Interviewing through e-mail
can include the same challenges as interviewirggnmore regular manner. The researcher still
has to establish a relationship of trust to theaadent. It can also be a problem to get the
respondents to answer, and there is a questibe diata collected will be enough, and as
useful as we hoped. When interviewing face to fdoeresearcher can adjust the questions as
he goes along, so that the data collected suitexpectations he had. Another problem is that

the researcher misses body language, pauses, diaiiglster, and discontent and so on. We
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miss all this non-verbal communication in an e-nragrview. Other disadvantages are that it
is difficult to make sure the respondents answliaghalquestions, and that it is more
challenging forming the questions, as you have akersure you keep the respondents
attention though the entire interview (Ryen 2002)ere are positive sides with the e-mail
interview as well. It is time- and moneysavingtlas researcher does not have to travel, make
arrangements and sit down and actually conduantkeview. Conducting normal face-to-
face interview where the researcher has to traveddch the respondents is not only
expensive, but it takes a lot of time. These chagks are not present when conducting the
interviews using e-mail (Meho 2006). The responsleanh answer when they feel they have
time, which is a less stressing situation. In anal you can include attachments as pictures,
text- or sound files. You are not dependant on gdwmistry with your respondent. The
respondent formulates, and produces, all the ddttieh simplifies the question of validity
(Ryen 2002). When conducting a study, one justdage if the positives outweighs the
negatives when it comes to choosing e-mail, otaignterviews. The participants in this
study could not have been interviewed in any oteey than using e-mail. It would have been
too time-consuming. 48 respondents from 18 diffeceninties could not have been reached
more efficiently than through e-mail. Cost and@éncy are therefore the main positive sides
of e-mail interviews. In addition, as e-mails dd nost anything, a researcher can reach
respondents in any part of the world. There argeagraphical limitations. In addition, when
interviewing using e-mail, one does not have tandp@ne transcribing the material.
Transcribing takes a lot of time. In most casagsaarcher will record the interview, and then
write down everything that was said, including stsiand pauses. This is another timesaving

positive side of using interviewing digitally.

In earlier studies, of a smaller scale, when conidgenore traditional face-to-face interviews
the material gave room for creating follow-up gues as the interview went along. When
comparing the amount of material, the impressidhas the answers to an e-mail interview
have a tendency to become shorter. By this is nthahtvhen a respondent has to actually
write the answers, the answers will be shorter thiaat they would be had he or she been
interviewed orally. It is as simple as writing tagilonger time than speaking, and the
researcher moves some of his or her workload @vére respondent.

Another important point Meho makes in his artisl¢hat when using e-mail interviews one

allows groups or communities that could have hadblems participating in the more

traditional ways of qualitative research. He st#ibes e-mail interviews democratises and
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internationalises research. Here he is talking epeaple who have different disabilities of

any kind, illnesses or those geographically disgg(81eho, 2006).

3.4.2 The interview of the present study
As mentioned, the reason for choosing the qualgaliesign and the qualitative interview was
the aim to gain knowledge about the experienceastlamughts of the informants. It was
therefore important that the questions asked weesemanner that benefitted the research in
the best way possible. In the beginning of desigtie interview, there was bit of a trial and
error. In addition, after conducting the pilot sfud became clear that some of the questions
had to be modified to receive the best possibleaeses, especially concerning the
thoroughness of the answers. Still, questions wingreespondents felt they would have to
produce a lot of text were not asked, as that cowdkle them decide against answering. As
the interviews were conducted using e-mail, therinew would have be a structured
interview, where there would be no possibility ohiag any of the questions. All respondents
would answer the same questions. The questionsiviiuset before the interview, something
that can remind of a pre-coded survey. The diffeeeghough, is that the e-mail interview has
open-ended questions, so that the respondent saream his or her own words, short or

long answers (Christoffersen and Johannessen, 2012)

3.4.3 Purposes and intentions

Question 1: Please state your gender and age.
The purpose of this question was to categoriséfioemants into gender- and age groups.
Question 2: Please state for which county you work.

The purpose of this question was to categoris@fioemants according to geography. The
answers would allow me to compare answers froneidifft counties, therefore different

school owners/employers.
Question 3: What kind of education do you have?

The purpose of this question was to see what kiredlocation the respondents have, as it

might be a factor when it comes to knowledge ablagital tools.
Question 4: How long have you practised as an Engh-teacher?

The purpose of this question was to see the diffterdetween teachers who have practiced

for a long time, and those who have not. The nmapbrtant factor when it came to this was
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that those who have practised less than 7 yearddwot have taught before the PC-scheme

was introduced. These teachers will not be abémtopare teaching before, and after.

Question 5: Is there a difference in how you teacknglish now, compared to before the

PC-scheme was introduced?

The purpose of this question was to see what éifiegs the PC-scheme has brought with it in

terms of teaching English.
Question 6: What is your level of skills when it cmes to digital tools?

The purpose of this question was to see how tleéza rated their own skills. This could
affect the amount of digital tools they use, arelkind of tools they use. It will also show if
they have had sufficient training.

Question 7: What kind of digital tools do you use Wwen teaching English?

The purpose of this question was to get to knowetteect kind of tools the teachers use in

their teaching of English.

Question 8: Do you think the PC-scheme has been agative, or positive, contribution to

your work as an English-teacher?

The purpose of this question was to see if thehieacsee the PC-scheme as beneficial to their

work as English-teachers.
Question 9: Do you use the textbook as much as bef¢ahe PC-scheme was introduced?

The purpose of this question was to see if thed@king over as the main educational
resource, or if the textbook still has an imporgalace in the English classroom. It is

interesting to compare the age groups and sedftbeedces.

Question 10: If you choose to use the PC instead thie textbook, which tasks do you

prefer to use the PC for?

The purpose of this question was to see what kiridsis the teachers use when they choose

not to use the textbook, as well as compare the&enssand note the differences.

Question 11: Do you use social media in the Engligitassroom? Which one(s)? If not,
what kind of social media are you familiar with, ard use, or have used as a private

person?
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The purpose of this question was to see to whicbustnsocial media have entered the
English classroom. It is an interesting comparignsee who uses it frequently, and who
chooses not to. Some do not use it because theyatkat familiar with it, and do not use it

privately, while others choose not to use it inahbut do use it as a private person.

Question 12: If your school uses a learning platfon, (ex. Fronter, It's Learning), how

do you use this in your English-teaching?
The purpose of this question was to see if thenlagrplatforms are used to its full potential.

Question 13: What kind of challenges have you as dfnglish-teacher met after the

introduction of the PC-scheme?

The purpose of this question was to let the teashgmhat they see as challenging with the
PC-scheme. Most teachers have issues at somenbgalit comes to the students having
their own PCs in class. It is interesting to seawthese challenges are, and if there is a

pattern in who sees the different challenges.

Question 14: Has you employer given any form of edation/training when it comes to

digital tools?

The purpose of this question was to look at theleyep, and how they meet the demands in
for example the curriculum. If teachers, of all sgare expected to use digital tools, there
must be some sort of training provided so they deatfortable and secure in their use. It
seems this is a problem in the schools, and cayn@resented in this study.

Question 15:

Does your employer have any expectations to you as English-teacher when it comes to

the use of digital tools?

The purpose of this question was to see if thecerngelation between the goals of the

directorate, the expectations of the employer @hda owner and the practice in the schools.

3.4.4 Analysis
“To analyse means to divide into pieces or elenfe(iy translation) (Christoffersen and
Johannessen, 2012). After having analysed the thetaesearcher will draw a conclusion as
an answer to the research question. First, alhiree's were read several times to get a good

knowledge, and overview, of the content. The ctdieenaterial was then categorised. The
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categories were made so that they would best artbeeesearch question, and hypotheses.

Chapter 4 will show results by categories.

When analysing the material, or data, Creswel'stsps for analysing qualitative data was used
(2012:236). These steps are:

1. Preparing and organizing the data for analy3ikere were 48 interviews that were all in folders
on the computer. There were 18 folders, repreggihrespective counties. In each folder the
interviews from that county were saved. A decigias then made to analyse by hand, as that
felt more comfortable, as it can give a betterviger of the data when getting to write down as
one goes along. In addition, as the data did msistaof a huge amount of pages, there would
be no problem keeping track with it all. Transaghisomething that normally is a time-
consuming job, was not an issue, as all the ansveeesalready in writing. The saved time
could therefore be used to hand-analyse. Crespiatsout that hand analysing, meaning that
researchers read data, then mark it by hand, dagnleéicial when analysing smaller amounts
of data, where it is easy to keep track of filestier hand analysing can be good if someone is
not too comfortable using computers. When hangsinglthe researcher will feel closer to the
data. A last important factor is time. The researobkeds time to do the labour-intensive activity
of hand analysing, as it takes time to sort ananisg data by hand (2012).

2. Engaging in an initial exploration of the data tlhugh the process of coding After
having organised the data, it was time to staratiedysis. The interviews were read a
few times, which gave a general sense of what @ite wWas about. Markings were
given on findings of importance that would needniade special note of in the
analysis. Further, the data was coded. The infotsnaare divided into a female and a
male group, as well as four different age grougscivthrough the entire analysis
would be used when looking for similarities andeliénces. The questions were
categorised as to which part of the research quresthey were meant to help answer.
This process helped assign the questions to themes.

3. Using the codes to develop a more general pictéitbeodata- descriptions and
themesWhen initially looking through the interviews, ttleemes and categories
emerged. When going through all the answers agaiih the themes, or categories in
mind, personal notes were made on numbers andifjiadirables and figures were
sketched, and finding the variables that would &eefficial to both the research

question, as well also the answers received.
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4.

Representing the findings through narratives amsi&is.In this step tables and

figures were produced, and information from thelysiga was filled in. Four sector
diagrams were made from the age and sex of thenafiats, and 12 tables
representing the eight different categories. Sambetables were also made to show a
more nuanced picture. This section also includedsiand explanations to the tables.
Making an interpretation on the meaning of the fesshy reflecting personally on the
impact of the findings and on the literature thagim inform the findingsThe results
were discussed in light of the research questihieshypotheses and the theory
presented in chapter 2. Including quotes from mi@mts in the discussion made some
of the results clearer.

Conducting strategies to validate the accuracyheffindings.The rather low number
of respondents can argue that the results are faalitie 48 respondents, more than of
the entire number of teachers in Norwegian UppeopB&ary schools. The results
cannot be said to be invalid as they give ideasiahow teachers cope with digital
tools, about their digital competence as well @seaimployers practice in the area.

They also make ground for further research in tea.a

The 15 questions were divided into categories. Ques1-4 were used to divide the

informants into age/sex/geography categories. Fsget.1-4.4) | divided the remaining

guestions into 8 categories.

Table 3.1 The categories

Cat. 1 | Teaching before and after the PC-scheme

Cat. 2 | Level of skills

Cat. 3 | The tools teachers use

Cat. 4 | PC-scheme as positive/negative. What are the cluss®
Cat. 5 | The PC vs. the textbook

Cat. 6 | Social Media

Cat. 7 | Learing platforms

Cat. 8 | The employer
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3.4.5 Ethical issues
This research was reported to The Norwegian S&u@nce Data Services, NSD, in the fall

of 2014, and was approved not long after. (Appeddd). The NSD is, according to their own
homepage,the Data Protection Official for around 150 reselar@nd educational
institutions, including all Norwegian

universities'(http://www.nsd.uib.no/personvern/en/index.ntml

When sending out the e-mails, a letter was includetle teachers who would participate in
the research. In this letter (Appendix 2), it wagfty explained why they were contacted, as
well as what the research was about, without gitirogmany details. Further a promise was
given that their name, under any circumstances]dvwoot be known, as well as how that was
being secured. The letter also stated that tleevirew did not contain questions that could
identify them.

3.4.6 Quality, reliability and validity of the research
Validity is a question of how relevant the datalise data produced by this study, cannot be
viewed as reality itself, but representations afitg. A question a researcher has to ask is
how well the data represents the phenomena tihadked into (Christoffersen and
Johannessen 2012). When producing the categogeswas an aim to keep the question of
validity in mind through the process. The categorieeded to represent answers to the
guestions raised in the research question andyjhatiinesis. When deciding on the eight

categories used, it was because they represergdhémomena in a good way.

Of course, how people, or respondents, experidresdme phenomenon can vary. The
results could have been different had the distidioubf the respondents been more varied:
had there been more male respondents, or hadftresgample been an overweight of senior
teachers. The way this study was conducted, isaalsmportant factor when it comes to the
outcome, as the questions are all created by #eareher, to which the answers create data,
and further new theory on the subject. As an erelootvalidity, it should be included that the
study is valid, if not all for all teachers in Naawy; at least for a great deal, and especially for
this exact selection.

When it comes to reliability, the question is iéttata can be trusted. Is the study conducted
in such a way that the results are trustworthy? hias to do with how the data has been
collected, and how it has been processed. Thiy $tasl followed Creswell’s six steps for

analysing qualitative data, and therefore theeedenfidence that the study is reliable. There
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is openness about how the entire study has beetuctatd, and appendices are included so
that the readers can follow all the steps takeouidin the work when it comes to making
contact with the selection, the interviews, all tli¢egories, and important numbers and other

appendices that might be of interest.

3.5 Possible limitations

When planning the interview, and how to reach #spondents, it was hard to predict that it
would take as much time as it did to receive threfgyable amount of answers. It was believed
that when contacting as many schools, that maydddible amount of answers would be
received. After conducting the research, it is emtdhat digital interviews may be time- and
moneysaving, but on the other hand one is left Wighfeeling that the answers received are
more of chance. Had arrangements been made wahraushber of teachers beforehand, who
then knew that they were, and had agreed to, dmtbeview, the answers might have been
longer and more thorough. Many of the answers vedeivere short, some were deficient,
and some were even missing. The reason may béhthegspondents did not feel an

obligation to answer, as they would have had thesnlrzontacted beforehand.

As mentioned in section 3.4.4 all participants ne®@ information about the research as an
attached file in the e-mail. Maybe it would havebéetter to include the most important
information in the actual e-mail, as some may @eitetbefore reading the attachments. (The
interview was attached as well). Maybe the infororatbout the importance of their

participation in the research should have been mkdeer.

When sending out a digital interview, where onexpected to edit the attached file, save it to
one’s own computer, and then add it as an attachimem e-mail, it is possible that only
those feeling confident with ICT choose to partatgy This can of course be a limitation to
this study, as those who do not feel confidenjastas important to the study as those who
are. Hopefully this did not prevent too many potEnespondents from participating. Some
may have conquered their digital difficulties am$waered the interview because they felt the
research revolves around a theme that needs tachedd on. That was also the impression
after having read all the responds.

As mentioned in point 6 in section 3.4.4 one wawed a bigger number of respondents for
the study to be more valid. The results of thegtahnot say something about the use of
digital tools of all teachers in the Norwegian uppecondary schools, or the digital
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competence of most teacher. This study gives idbast some of the problems that are

present among teachers and the schools and coastesaployers today.

After conducting the interview it is clear that gtien 11 should have been asked differently.
It is a yes/no question about whether the respdedese social media in the classroom or not.
They are further asked to state which social meaig use. It would have been a positive

contribution to know how they used social medithieir EFL lessons.
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Chapter 4. Results and Discussion

4.1 Introduction

In the previous chapter, the methods for gathénmgata was presented. This chapter shows this resu
of the analysis of the data. After the first alifigures, showing the distribution of the resparid when

it comes to age and sex, a table will give an aeraef the number of respondents from the different
counties.

The results will be presented in the order of thgories shown in table 4.2, and will be
discussed according to the literature presentetiapter 2, and in light of the research

guestion and hypotheses presented in chapter 1.

4.2 Findings and results

Age and sex.

The first four questions of the interviews weresfjoes to place the informants into the
age/sex/geography categories. Of the 48 inforn3@nigere female (75%), and 12 were male (25%). As
the aim was to see if there was a difference aocpial not only sex, but also age, four age-caiegjor
were created. The lowest, 25-35 years, had 11mdepts (22,91%, 5 male, 6 female). The next
category, 36-45, had 14 respondents (29,1%, all&nT he third category, 46-55, had 12 respondents
(25%, 2 male, 10 female). And the last, 56-67 laekspondents (22,91%, 5 male, 6 female). As will
show form the diagrams under, the categories ardyadistributed between the age of the respondents

m 25-35 ®=36-45 m46-55 56-67 = Female = Male =

Figure 4.1 Age Figure 4.2 Sex
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As is seen from the ‘Age’ sector-diagram, the catesg are equal. From the ‘Sex’ sector-

diagram, it is obvious that women are the majarityhe study.

»

m 25-35 m36-45 m46-55 56-67 m 25-35 m36-45 m46-55 56-67

Figure 4.3 Male Figure 4.4 Female

When looking at the ‘Male’ sector-diagram, the ygest and oldest categories are higher
represented, while one category is missing. Lookinthpe ‘Female’ sector-diagram, we see
that the category missing from the ‘males’ is tighbst represented one, while the youngest
is slightly bigger than the two oldest ones.

4.2.1 Geography

Table 4.1 Number of informants from the various counties

County Number of informants Percentage
Akershus 1 2
Buskerud 4 8,3
Finnmark 2 4,1
Hedmark 3 6,25
Hordaland 5 10,4
Mgre og Romsdal 2 4,1
Nordland 4 8,3
Nord-Trgndelag 2 4,1
Oppland 3 6,25
Rogaland 4 8,3
Sogn og Fjordane 3 6,25
Sor-Trgndelag 3 6,25
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Telemark 3 6,25
Troms 2 4,1
Vest-Agder 3 6,25
Vestfold 1 2
Oslo 2 4,1
@stfold 1 2

As mentioned in the previous chapter, there werm#8mants. These 48 teachers
represented 18 out of 19 counties. The county atAgder is not represented in this study,
as there unfortunately were no responses from &theseven upper secondary schools. As
can be read from the table, there are most infotsrfamm the county of Hordaland, whereas
there is one informant from three of the countfeglecision was made that one informant
was enough to give the information needed, andtiigainformation given had to be trusted
to be correct, as there were no other replies tl@rsame counties to compare them to. It did
give a chance to compare those counties to thesoih¢he study. This was discussed in

section 3.5, limitations.

4.3 Categories

The categories were also given in chapter 3. Asdhkelts in chapter 4 are given by
categories, they are given in this chapter as well.

Table 4.2 The categories

Cat. 1 | Teaching before and after the PC-scheme

Cat. 2 | Level of skills

Cat. 3 | The tools teachers use

Cat. 4 | PC-scheme as positive/negative. What are the clugs®
Cat. 5 | The PC vs. the textbook

Cat. 6 | Social Media

Cat. 7 | Learing platforms

Cat. 8 | The employer
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4.4 Results and discussion by categories

4.4.1 Category 1 — Teaching before and after the R€&heme
This category dealt with the answers from quesiiamthe interview.

Table 4.3 Difference in teaching before and after the PC-scheme

Is there a difference in how you teach English nowgcompared to before the PC-
scheme was introduced.

Females Males
Yes 24 Yes 7
No 12 No 5

This question opened for the respondents to sagswong about how their teaching today
differs from their teaching before the PC-schems imroduced. It is only natural that the
way English is taught has changed, now that tteeeeRC in front of every pupil. Though
teachers easily recognize a number of challengeP@ischeme brought with it, one can
conclude that they are outweighed by several peséffects from the PC entering the
classroom. It becomes evident early that theregatgariety in digital tools and aids the

teachers use in their work as an English teacher.

As the pupils all have their own personal laptop have internet access at all times, many of
the situations where teachers used the book to eoneate information to the pupils, can

now be found online. This also makes it easietlerteacher to vary between different kinds
of sources and use more updated sources, thae gtdhonly had the textbook to rely on.
Teachers also use NDLA as a supplement to thedekitlAs mentioned in section 4.5.3,
NDLA is owned, and run, by 18 of the counties, @mill of course be in their interest that

the teachers in upper secondary use this tdatd:(/om.ndla.no/rapporterOther aspects that

characterise the new practice are that there are mteractive exercises than before, and
presentations are more modern. The PC has openad&w flexibility that was not there

earlier.

As mentioned, the answers show that the changadtamly been positive. Answers like: “I
stand more in the back of the classroom, to keegyaron the students’ screens” and “I had
to stop having book analysis as home work” areexd that there have been, and still are,
some challenges. As a teacher one can never b&bkatehe pupils do on their laptops.

There are so many temptations on the internet,atyrways to communicate and chat with
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the others, that sometimes the desire to do sonte#ise than what the teacher asks becomes
too tempting. This is probably part of the reasamsibme teachers being critical to the use of
internet in class, as also was a finding in the Korstudy of 2011 (Egeberg et.al 2012).
Another part of the problem may be the fact thatgbpils have more knowledge about
digital tools than the teachers, and it may theeebe easier to use the laptop for tasks the
teacher will not understand. This is an expectethlpm to occur between the pupils, who
belong to the digital generation, and many of geechers who belong to earlier generations.
This is what happens between the digital nativesthe digital immigrants (section 2.8.4)
that Mark Prensky so appropriately called them (300hen again, when a quote from the
same category is that “pupils are more motivates’nteachers might be able to live with the
digressions now and then, if the access to compatad internet makes the pupils more

motivated in class.

As we see from the answers in this category meshirs teach English differently now
compared to before the PC-scheme was introducethaky as 17 answered that they did
not, but there is an explanation for this. Sevefahe informants had no experience working
as teachers before the PC-scheme, and had theabfiargs used digital tools. The most
striking differences the informants give are timibrmation can be accessed faster, and they
no longer have to send the students to the libranych is timesaving. The use of learning
platforms, or Learning Management Systems, likell&arning and Fronter is also mentioned
as a change of improvement as it makes it easi¢héopupils to store their work and other
information, as well as handing in texts and otlerk. Further the use of film clips in
teaching (You Tube), making teaching more varied, @asing the textbook’s resource pages

online are positive progresses according to theoredents.

There is a great variation in what is seen as ipesiand what is useful. Where someone sees
possibilities, others will see challenges. Thereagiously a variety in the tools teachers use,
and see useful, which has a connection to theitatlicompetence, which were two of the
hypotheses of this study. Erstad (2005) wroteithatthe early days of trying to implement
ICT into the Norwegian school, it was only thoseowtad an interest in digital tools who
used them. This seems to be the case today agjuwsellp a smaller extent. Maybe Hildegunn
Otnes (2009) is right in arguing that being digisad lifestyle. If a teacher does not develop a
natural and reflected attitude towards the digdals which we use for teaching today, they
will be trapped in the old ways of teaching beftre entrance of digital tools into the
Norwegian upper secondary schools.
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4.4.2 Category 2 — Level of skills
This category contains the answers from questiontiée interviewWhat is your level of
skills when it comes to the use of digital todlsthe interview this was an open ended
guestion. As seen in the table below the responses divided into four categories, and the
answers were placed. The categories were madevias the informants used, like for

example, average and advanced.

Table4.4 Level of skills

Below average | Average Above average Advanced
FEMALE
25-35 2 2 2
36-45 3 7 3
46-55 6 3 2
56-67 1 2 1 2
MALE
25-35 1 2 2
36-45
46-55 1 1
56-67 2 2 1

From this table one can read that most teachertheaeselves as average and above users
when it comes to digital tools. The table shows temale teachers aged 36-45 have most
respondents who see themselves as above average\artted users, whereas the female
category 56-67 is the only category where a tedaheticked off below average. The
numbers that stand out are females aged 36-45G588,4vho see their skills as average and
above. Though the differences are not alarmingly thie answers show tendencies when it
comes to digital skills and age. It is also in lii¢h one of the studies’ hypotheses that there
is a big difference when it comes to the digitahpetence of English-teachers. It also shows

one of those varieties that the research quesfitmestudy addresses.

According to Johannesen, @grim and Giaever, in #rgicleNotion in Motion: Teachers’

Digital Competenc€2014) the lack of digital skills among Norwegi@acthers, is a result of
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the absence of any training when it comes to digkéls or competencies in Norwegian
teacher training. Still, had that been a very seriproblem for teachers today, the numbers in
this category would probably have shown so. Thatugirough the years were intentions
about increasing teachers’ digital competence ujingorogrammes like PLUTO (Program for
Teacher Education, Technology and Realignment)¢chénges did not occur (Erstad, 2005).
This does not mean that teachers in Norway havennmgased their skills. Norwegian
teachers have been forced to learn, either theesebv with help from more proficient
colleagues, to keep up with the increasing digitgdectations. One of the informants said that
their school had groups of teachers where theynegtings to share ideas about the use of IT
in the classroom. They also had mandate to helpamples, who had a lower level of digital
competence. Others also mention that the trairiag have received is from other teachers
who are more advanced users. There is little fotraaling provided by the employer. When

it comes to the employer providing education/tragpimany say that it has mostly to do with
administrative digital tools like SkoleArena andabging Management Systems. We know,
from the study by Hetland and SoluBigital Competence in Norwegian Teacher Training
(2008), that the teacher training in Norway doesimdude much training in digital

competence.

There are challenges when it comes to the gap ketwbat the students learn in their
education compared to what actually meets theraahers in the different schools. The
variation we see between schools when it comesworhuch digital tools are integrated is a
guestion raised by the Ludvigsen committee in tlei@l Norwegian ReporThe School of
the Future. Renewal of subjects and competeddesLudvigsen committee also
distinguishes between different kinds of digitainpetences. The committee recognises ICT
competence as something that has to do with thefudigital tools and technology, while
Information and media competence has to do with boguses the technology for different
purposes (NOU2015:2008). When considering thakthaxre been aims of implementing
ICT into school subjects from the late part of #80s (Erstad 2005), there is still no set
procedure between the education institutions wheomes to digital competence, or methods
used to implement ICT in Norwegian teacher trainifigere is also a challenge that there
between schools is a too big gap when it comesaase of ICT, which is reflected in the 48
interviews in this study, representing the pracinc&8 counties. The main issue seems to be
that there is no formal training provided so tinet teachers can feel more confident when

helping the pupils meet the digital aims of thearad! curriculum.
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Furthermore, on the positive side, the teacherdiorethat the use of tools like smartboards,
PCs, smartphones, iPads and Smartbooks, to mesaiog, have forced them to be better

users of digital tools.

4.4.3 Category 3 — The tools teachers use
Category 3 include answers from question 7 in mberview:What kind of digital tools do
you use when teaching EnglisAPthe end of the interview a note was includstirig
examples of digital tools, but also asked the mfants to mention tools that were not
mentioned in the note. After analysing, this catgdeft an impression that many do not see
the need to mention the PC as a tool they use,eala@thers do. Not mentioning it is most
likely because the PC is a necessity we all ugetable to use the other digital tools
mentioned. For many of the informants the PC ga#sowt saying. It is also important to
mention that the tools used in the table are alstmentioned by the informants themselves.
It would be a limitation to the research if theltowere be pre-set in a list for the informants
to choose from. Letting the informants themselvesition the tools they use, gives a much

wider range of digital tools.

Table 4.5 Toolsteachersuse

Digital tool No of users Female users Male users
PC 28 19 8
Learning platform 28 22 5
Textbook resources | 20 16 5
You Tube 16 14 3
Smartphone 14 11 1
NDLA 13 12 1
Kahoot 12 11 1
Power Point 10 8 2
Smartboard 8 6 2
Social media 8 8

E-books 6 2 4
Quiz-let 6 6

iPad 6 2 4
Google tools* 5 3
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Microsoft Office 5 3 2
Prezi 3 3

Blogs 3 3

Online news 3 3

Audacity 3 2 1
Microsoft 2 1 1
moviemaker

Microsoft publisher 1 1
Digital dictionaries 1 1
Writing tools 1 1
iTunes 1 1

*Google tools are all tools google provide. (Mafpanslators etc.)

As seen from the table the PC is the tool mostha@cuse. The table shows that 28 out of 48
say they use a learning platform, or a Learning &f@ment System (LMS) (see section 2.9).
If the 20 teachers who have not mentioned it alstui not use it, or have just forgotten to
mention it is not known, though | do think the ¢atis most likely. The learning platforms are
important in today’s schools, and many schoolsengloyers have clear expectations that

the teachers, and students, use them.

From the table we see varieties when it comesxo™eere are some tools only male teachers
say they use, and some only used by femalesohvi®usly easy to forget to list a tool when
one is just supposed to mention all tools one ules low number of male participants is also
a probable reason. The fact that this low numbenalk teachers does not use prezi for
example, is not the same as this being a tool bgdew male teachers.

An interesting finding in this table is that onnfiale teachers say they use social media when
teaching English. A reason can of course be thaf 36e 48 informants are women. This

table does not say that male teachers do not us# seedia when teaching, for that the
number of male informants is as mentioned too srttadhows that none of the 12 male
teachers asked in this study do not. Still, it rhaythat more female teachers do use social
media, as the table suggests. Several of the iafoisruse Facebook as a place where they
give information to the pupils. In addition, pupdan share homework and messages there.
Facebook plays the role of the Learning ManagerS8gstem, which is supposed to be used

for messages and homework among other things. poreient says:
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Most of the classes | teach have a class Facebamkpgwhich is used to post
reminders to pupils about work, future tests dts.rfot specifically used for teaching, but as
a way of keeping in touch with pupils. This is ofiéhere they choose to ask questions —
almost none of them use It's Learning to send ngessa

Several of the teachers in the study use Facelmakrhilar purposes like this. A reason can
be that they use a platform where all the pupgssaveral times a day, and will reach all their
pupils more effectively than posting the messageake LMS. When considering Prensky’s
(2001) digital natives and immigrants, discusseskiction 2.8.4, this may be a way for the
immigrants to enter the sphere of the nativespostive way. When using something they
are familiar with in school, it gives a positivepnession of the teachers meeting the pupils
where they are, which might motivate the pupila imood way.

When looking at the wide range of tools the resgnitsl have stated they use, it would
according to the Ludvigsen committee’s definiti@em that they have a high level of ICT
competence, as ICT competence has to do with thefudigital tools and technology. Maybe
it is the Information and Media Competence Norwedeachers lack, as this has to do with
how one uses technology, as well as learning alectihology and media (NOU,2015). When
using all these tools, they will develop digitahgoetence, if we are to believe theamework
for basic skillsthat emphasises that digital tools are a necessagquire digital competence
(2012) something that is also supported by KjehsLBerge (2007) when saying that digital
competence has to be acquired. It is obvious mghidy that digital tools are there, and are
being used, though some still might feel that tiggtal competence has not yet been fully
required. Vygotsky’s thoughts from section 2.4 @s® relevant in this setting. The teachers
need to be able to help pupils use digital toolartefacts (Lantolf and Thorne, 2006) , as it is
a more modern way of reaching many of the aimbkéncurriculum, or different learning
goals within the different themes in the Englishjsat. Using a modern digital tool, can
make the act of learning easier and faster, asasathake the road to knowledge shorter.

The teachers who have participated in this studgenuge of a wide range of digital tools, and
a few differences can be detected between the sékese differences are especially visible
when it comes to the use of NDLA, YouTube and Sddiedia. Those who have higher
digital skills, or competence, will use a wider garof digital tools. These findings do help
answer the research question, and strengthenutig shypothesis that there is a great

variety when it comes to which, and how, digitallsoare being used.
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4.4.4 Category 4 — View on the PC scheme assjpiwe or negative. What are the
challenges?
When the PC scheme was introduced, it changed d¢hle- @nvironment not only for the
pupils, but for the teachers as well. Up to thisxpdwo or three students in a class insisted on
using their computers, but most pupils still used pnd paper. Some handed in their work
electronically, some not. When it was decided #ligbupils should have a computer to use in
school, they would all be able to take notes ebeitally. The teacher no longer had to wait
before moving on because one or two pupils are glaters by hand. Still, would the
positives outweigh the negatives? That was whatghestion sought to answer. It was also
interesting to find out what the teachers see abitpgest challenges. Category 4 includes the

answers from questions 8 and 13 in the interview.

Table 4.6 View of the PC-scheme as positive or negative.

View on the PC scheme

BOTH POSITIVE NEGATIVE NOT SURE NOT
RELEVANT

Overall:

14 | 29 [ 1 | 3 | 1

Females:

10 | 24 |1 | 1 | 1

Males:

4 |5 0 | 2 | 0

Those answering ‘Not sure’ or ‘Not relevant’ aresh teachers who did not work as teachers
before the PC-scheme was introduced. Other thanvwiessee that 29 out of 48 teachers see
the PC-scheme as a positive thing. In additiong@ifecant number says they see it as both
positive and negative. Only one see the PC-schameraething negative. It is interesting to
look at this in connection with what was presentesection 2.8.3, about Professional Digital
Competence. According to Johannesen, @grim and &ié2014) in their articl&lotion in
Motion: Teachers’ Digital Competenciiere is a public view that the digital skills of
Norwegian teachers are limited. This lack of balethe teachers’ Professional Digital
Competence, together with the fact that there iproper training provided, could result in

the fact that teachers develop a more negativieidétitowards digital tools and digital

competence.

63



When it comes to the challenges the teachers hatveqguite a few are listed. A big problem
seems to be that it is harder for the pupils tg Btaused. When a pupil has a laptop in front
of him/her it is easy to hide behind their screeindting away into the internet, and not
always pay attention to what is going on in thenfrof the classroom. In a teacher’s
competition with the internet for the pupils’ attiem, the internet unfortunately wins too
many of the times, making the teachers havingpeatthemselves more, as they do not have
the pupils’ full attention all the time. This hiasl to some teachers having had to limit the
pupils’ access to social media in particular areittternet in general. Something that
complicates it even more, making it extra challeggis that it is the weakest pupils who are
easiest distracted. Those who so desperately ngeytattention, are those who disappear
behind their screens.

A tool the pupils have gained access to througin thetops are online translators like Google
Translate. For the pupils the online translatoesraore easily accessible than the good old
dictionary, and it is quicker to translate wordsl @entences online. The problem is that these
online translators do not hold a high quality, whadfects the pupils’ language negatively.
Another challenge is that pupils ‘cut and pastefrirthe internet. When they find sources,

they just copy it into their own texts, insteadoobcessing it, making it their own. This, and
general plagiarism have been, and still are, chgiley. Fortunately, there are tools developed

to help teachers scan texts for plagiarism.

For many it is a challenge that there are techmoathlems with the digital tools. PCs will not
work, active boards will not start, or have logeimet access, and documents go missing and
so on. These things take time away from teachis@, teacher does not feel confident, or
have the right competence, to figure out the texdimproblems. Thus, one will need help
from the person responsible for ICT in the schoofrom the pupils, who often have a higher
competence than many teachers. This is also samgetthe respondents mention. They see it
as challenging that pupils have a higher digitahpetence than they do. In this situation
teachers do not feel confident enough. The teachds in these situations are the digital
immigrants, have problems adapting to the digigdives’ way of thinking. The pupils have
their own way of speaking, working and thinkingithdly, that the immigrants not yet
possess. This is, as noted in section 2.8.4, otteegsroblems in today’s school according to
Prensky (2001).
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The challenges mentioned are also recognised isttity of Hatlevik et.al (2012) where it is
stated that though teachers do see the benefittharmbsitive sides of the use of the internet,
there are challenges like noise and using thenatdor unintended purposes.

As a conclusion, many pupils cannot resist the ntamptations of the internet. They drift
away, and are lost behind their screens. It is alslallenge to help the pupils become critical
to the sources they find online. Technical problemesthe backside of the PC scheme. In a
class of 30, there is always someone’s computedibes not work, or there are problems

with the smartboard, or some other digital devisediin class. An interesting question is if
the computers are such a big threat as some mekedht to be. Maybe is it the teachers who
have to adapt to this new way, and find ways teestite problems they see, as the computers

have come to stay.

What is seen as challenging can be seen to camsitt the digital competence of the
teacher. A teacher who is confident in his or her of digital tools in class will most likely

see fewer challenges, as they have a better uaddisg of the tools pupils use. Maybe the
pupils will have less ability to exploit a teacluérthigher competence, as it will be easier to be
caught? Again the difference in competence is wlames down to.

4.4.5 Category 5 — The PC versus the Textbook
This category looks at the results from questioas® 10 in the interview. Today there are
many tools on the internet developed to help ushteBarlier the textbook has been the
teacher’s guide, and it has been an importantgbdeiaching. The textbook writers have used,
and still use, the curriculum when writing the bspéind it is up to the teacher to use the
book, or find material to meet the demands in tmeiculum for example on the internet.
There are already plenty of e-books out there, asaentioned, there was an idea when
introducing NDLA that the goal was that we no longeeded physical books in upper
secondary school, but could use the internet idstdage amounts of money would be saved
if this was to become a reality. Still, years after introduction of NDLA, the books are still
present in the Norwegian upper secondary schoatsN&LA serves as a supplement.
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Table 4.7 Do you use the textbook as much as before the PC-scheme was introduced?

Do you use the textbook as much as before the Ptheme was introduced?

Overall

YES NO NOT RELEVANT
19 22 7

Females

14 17 5

Males

5 5 2

Table 4.7.1 According to age, overall

According to age, overall

YES NO NOT RELEVANT
25-35 4 3
36-45 5 3
46-55 3 9 1
56-67 7 4 0

Table 4.7.2 According to age, females

According to age, females

YES NO NOT RELEVANT
25-35 3 2 1
36-45 5 5 3
46-55 2 8 1
56-67 4 2 0
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Table 4.7.3 According to age, males

According to age, males
YES NO NOT RELEVANT
25-35 1 2 2
36-45
46-55 1 1 0
56-67 3 2 0

As can be read from table 4.7, 7 of the 48 infotma@mswered ‘Not relevant’. These
informants have not worked as teachers before @iedPeme was introduced, and are
therefore not capable of making that comparisois. ititeresting to see that as many as 19 of
the informants say that they do use the textboakash. If one looks deeper into the
numbers, what stands out is that when it comesachiers aged 46-55, nine out of 13 say they
do not use the textbook as much as before. Eigtitesie are female teachers. Also, seven out
of eleven teachers aged 56-67 say they do. It sdehthe teachers aged 56-67 are the ones
holding on to the book. ‘Old habits die hard’!

That only 13 out of 48 use NDLA may be seen asoalpm, as NDLA, as mentioned, is an
expensive tool intended to take over the role eftéxtbook. The idea was that digital
resources had the ability to be continuously uptjateopposition to the textbook. It was an
intention that digital resources should be the @ation in the Norwegian upper secondary
schools, not because it was economically benefictart pedagogically more sensible.
(Danbolt 2010). It is obvious that teachers arereatly for giving up the textbook, as more

teachers use the textbook’s digital resources NRDA.

When asked if he/she uses the textbook as muchashbgfore the PC-scheme, a respondent
answers¥Yes, | do. | feel that the textbook is a safe, isaysbject, both for pupils and
teachers. And in an age where budget-cuts are &egand there is a gradual switch to

digital means, | feel the textbook is even moreomamt as a basis for what | ddhis is in

line with what is discussed in section 1.1, wharpils of teachers who use digital tools very
much, say they miss reading in the textbook angdasieg for tests using the textbook. As the
respondent says, the textbook is something physioalething we can hold in our hands.
Maybe both teachers and pupils still need the ghysibject that the textbook is, and not just
screen based texts and tasks. According to Juoinitvedt and Skjelbred (2010), in their
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article Educational Resources Research after the LE@&remiddelforskning etter LK06),

not much research has been carried out when itstonde comparative studies between
digital and printed teaching resources. It is aglemarea of study, which may be the reason
for the low number of studies. The article conchitieat the interaction between digital tools
and printed resources is up to the individual teachs well as the publisher who develops the
textbooks, and the digital resources to go witlmth€he writers emphasize the importance of
interaction between the resources being more usigdnlcomparing them. The same article
concludes that studies show that the dominatingures after the LKO6, still is the textbook.

When looking into the second part of the categthrgre are quite a few tasks where the
teachers choose to use the PC instead of the tikthimt all, but most. still use the textbook
as the main source in my teaching male teacher aged 58 states. Some feel morielennf
when using the book. As discussed in the previanagyaph, the textbook is something we
know, something we feel safe with. The internetasver, and for many, still quite unknown.
Most teachers see many new possibilities usingntieenet in the English classroom. The
internet is used for grammar tasks, where the pwyll solve tasks online, often using
interactive programs. The tasks are corrected aatioally, and is time-saving for the teacher,
as the pupils go through their tasks in their irdinal pace, and the teacher does not have to
go through the correct answers in class. Anotheefitas the access to audio- and video files
from for example YouTube. Film, film-clips and masire easily accessible online, and gives
the teacher more options than only the written itexihe book. The textbooks are not always
updated, as they might be a few years old. Textbao& expensive, and the school owners
cannot afford to have the newest versions of tlekéat all times. Therefore teachers and
pupils use the internet to find updated informatdyout themes they work with in English.
The internet is not just filled with updated infation, but also much more information that
what will be found in the book. In addition, theemet is used to read updated news, and for
interactive vocabulary tasks. Some even use tleenet for reading tasks, and hardly use the
textbook at all. The most welcoming, and positiveg for the school-owners is that all this
information, and these tools which the teacherspamils use online, can be accessed cost
free. A challenge many of the teachers mentionghois the pupils’ ability to be critical of
the information they find.

Through the discussion of this category, it is enicthat teachers are of course different, as
most people are. In this category, one can sedltbed is a variety when it comes to both age
and sex. Interestingly, without being generalistiegchers aged 56-67 have the highest
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number of teachers who still stick to the textbobie number is still low though, showing

that also the teachers representing the highesjrage make use of digital tools.

4.4.6 Category 6 — Social Media
Talking about the use of social media over luneim loe like throwing a fire-torch on the
table. While some teachers embrace the abilityseosocial media when teaching, thinking it
is a factor of motivation for the pupils, othere $ieas nothing but an evil distraction,
poisoning the minds of the pupils, and that theyusth be banned from using it when in
school. Where some see opportunities, others @dypsoblems. A reason can be that a
number of teachers do not have the same knowldulge aocial media as the students, and
may therefore feel insecure about it. Still, alm®3% of the teachers asked, say they do use
Social Media in the classroom, and interestinglyugyh, they are all female! Category 6 deals

with the answers from question 11 in the interview.

Table 4.8 Do you use social media in the English Classroom?

Do you use social media in the English Classroom?
Overall

YES 14

NO 34
Females

YES 14

NO 22
Males

YES 0

NO 12

Table 4.8.1 Use of Social Media in the classroom, according to age, females

According to age, females

Age YES NO
25-35 3 2
36-45 7 6
46-55 3 6
56-67 1 5

69



Again, the low number of male informants in thedgteannot really say something about
male teachers’ use of social media in the Engliabstcoom. Still it is interesting that none of
the 12 male teachers use any form of Social Medihe classroom, especially as five of

them are aged 25-35. When looking at the femalehtzs, the teachers who use Social Media
the most are those aged 36-45. Maybe is socialanestd just as frequently by the older

groups, than the younger ones?

Question 11 had a follow-up question where it agkede informants who said ‘no’, to state
which social media they were familiar with and hsek used, as a private person. The
informants mention they are familiar with, and same, media like Facebook, Twitter,
Instagram, Snapchat and blogs. A conclusion herdedhat those teachers who do not use
social media in the classroom, do not use it bextusy do not know how to, but because
they have made a choice not to use it when teackhagn the interviews, one can also see
that many of those who do not use social mediherctassroom do not use it privately either,
because they might not be familiar with it. Altetimaly, they do not see that social media are
of any use when teaching. Maybe is social media@the find the biggest difference
between pupils and teachers? Pupils use sociabmealie than most teachers do and social
media is one of those distractions that take thmlglattention away from the teacher. That is
a probable reason why many teachers are negatsactal media. It is easy to dislike

something with which one is not familiar.

From the answers it shows that some uses Facelsamkoal where they give messages and
homework, where the social media serves the purpitde school's LMS (Learning
management system). This was addressed in sectich 4

4.4.7 Category 7 — Learning Platforms
The two platforms used by the teachers in thisysthbnter andlt’'s Learning,give the
teachers many new opportunities when it comes idas, tests, assessment, and more. For
the pupils it is a place where they can store dherg from handouts to assignments and
tests, so that it does not disappear in their bad¢sckers. Question 12 in the interview asked
the informants about how they used the learninggta in their English teaching.

If your school uses a learning platform, (ex Fronliés Learning), how do you use this in
your English teaching?
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Table 4.9 Use of Learning platforms

Handing in assignments 38
Posting plans 18
Giving feedback 6
Questionnaires/quizzes 6
Tracking grades 6
Tests 16
Giving information 24
Giving homework 11
Presentations 4
Surveys 3
Links 11
Communicate 8
Evaluation 3
Publish documents 6
Oral assignments 2
Archive 5

Mostly, teachers use the platforms for studentslimgnin assignments, and for giving
information. Still, as one can read from the likgre are many possibilities when it comes to
the platforms. There are obviously differences leetwthe two platforms used, and in the
interviews there are a couple of teachers who Isay wish their school would usis
Learninginstead ofronter, as it is (according to them) a platform with mpuoessibilities.

After reading the answers to the interviews, itsdlm®k likelt's Learninghas a higher range

of possibilities than its counterpart does. A thingt can be of importance though, is if the
teachers receive proper training in using the ptais. Just because we do not use something,
does not mean it is not necessarily there. Maybehiers need to take time, or be given the
time, to get to know the platforms, or get morénireg. In addition, the use of ‘easier
accessible’ platforms like Facebook (see sectidrB4and 4.4.6) lower the use of, and activity
in, the learning platforms. It is obvious tha@dk systems do not serve the pedagogical
purpose that was intended in the report given #fieproject tied to the use of learning

management systems in 2006. (2006). When pupitssame teachers, find it easier to use
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social media instead of the LMS, for some of tisks$antended for the LMS, it might be a
sign that they have to make it easier to accessramd user friendly. A female respondent
aged 63 wrotel, give assignments via Fronter, is all. | text mydents via my mobile phone if
necessary (I know this is ridiculous, but I fingbitactical). This strengthens the idea that it
might not be user friendly, and easy accessiblee@tstate that the LMS | used mainly as an
administrative tool, and that it has a limited pgafgical value. As a conclusion, | think it is
important to see a connection between the traitgaghers are given in using the LMSs and
how they use it. Another important aspect is thtte teachers do not use it, the pupils will
know, and they will prefer other arenas for the sgrarposes, like Facebook. An important
message to communicate to It's Learning, who agtbe owner of Fronter, is that the
platform has to be easy accessible for the pupiisteachers to use it. In addition, an
important tool like this will need proper training/hen looking at the answers, there are so
many tasks where the platforms can be used, butadrélost likely, the reason is that the

teachers are not aware of them.

4.4.8 Category 8 — the employer

The last category addresses the two last questidhs interview, questions 14 and 15.

Question 14 asks if the employer has given any fofreducation/training when it comes to

digital tools.

Table 4.10 Has your employer given any form of education when it comesto digital tools?

YES 35 73%
NO 13 27%

As one can read from table 4.10, almost three qusadf the informants say they have
received training. Some who have answered confimelgttabout receiving training have
added that there has been very little training ed, or that the training has been only
elementary, for beginners. In addition, some saythining has been very limited, continuing
that it is not something the employers spend munch dn. One interesting fact that several
teachers mention, is that the training providegyravided by those colleagues that are more
digital active. A 62 year old teacher and counseitates thates. We have courses at school
where my digital active teachers teach those aftus are not quite up to itt seems itis a
common practice that teachers with a higher lef/digital competence are used to teach
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those with lower competence. This is strengtheneotiver comments likBlot very much!
Most of it | have learned from colleagues or mydstusandYes, we can attend course so
that we can learn. This is normally held by colleag that use this all the time and are good
at it. It is interesting that pupils teach teachers. AgRBrensky’s (2001) digital natives and

immigrants become important in the discussion.

Some teachers do say they have received trainutghéat it is a long time ag®ore than 20
years agandThe school arranged several workshops in thosdyegears (around 2008)

are a couple of quotes from the interviews. Mayteeschools and the counties had a bigger
focus on it earlier, when the pupils first startesshg the laptops in school? In the more recent
years it looks like the practice for many employier® hope that the teachers gain the digital
training on their own, or learn from others. Inrag where budgets are tight, | guess schools
want to spend their money on what they see as mgrertant tasks. Do the employers fail to
understand that a course given twenty, or evenyidaes ago, may be useless today? Do they
not understand that their teachers will need pré&pewledge to make sure that the pupils
reach the aims in the national curriculum? Oned=fimitely witness a lack of the maturity
discussed by Erstad and Hauge (2011) in sectiaB.2fg8he schools are not digital
competent, the teachers of the school will notiggad competent, and will not develop

digital competent pupils. Johannesen, @grim andv&ig2014) argue that the school is
obliged to develop the digital skills pupils wiked. One can ask why more schools do not
offer formal digital training for their teachersfdteachers will then be able to help the
pupils reach the goals of the national curriculwhich should be the main goal of any school
and any county.

The training some schools do offer it seems ifienschool’s own administrative programs.
Yes, but it is mostly on programs that are necgsgaregister absence/grades €ihe

school offers training so that the teachers cdil fokir role and aims as an employer. What
about their role as an educator? Some leave tbbhdeato manage on their ovaven with
new technologys one of the respondents says. Administrativis tre@ of course important,
as is the fact that the teachers know how to usma ththink what the teachers miss, is
support from their employers to gain the necesdayiyal competence to feel confident in
their work with pupils that today have a higherdesf understanding about digital tools than

many of their educators.
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From the interviews it is difficult to see a patte©ne cannot see that one particular county
stands out. It is obvious that there are diffeprattices in the different schools within the

counties.

When reading through the comments it seems thagbigols are not something the schools,
or the counties, spend much time or money on.|léfiup to the teachers to teach each other,
or to find out about digital tools themselves. Gdaeng that digital tools, and digital literacy
is more important today, and is part of the bakiltss one should think that the employer

would offer more training, so that the teachersmavide what the students are entitled to.

Table 4.10.1 Has your employer given any form of education/training when it comesto
digital tools? Countywise.

County YES NO

Akershus

Buskerud

Finnmark

Hedmark

gl Pl P s e
=

Hordaland

Mgre og Romsdal 2
Nordland

Nord-Trgndelag

Oppland

wwpoo

Rogaland

Sogn og Fjordane 1 2

Sgr-Trgndelag 3

Telemark 3

Troms 2
Vest-Agder
Vestfold
Oslo
@stfold
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Table 4.10.1 shows the answers to question 14 gauise. Though it seems that providing
digital training seems to be up to the schoolsiwithe county, one can argue that this is
wrong. When a teacher is employed in a county, wgrkn an upper secondary school, it
should not be dependent on which school one waorksaw much training one will receive.
Still, this is the case, and this is what is re¢seuh by Erstad and Hauge (2011) when talking
about digital competent schools (see section 2.8I%) problem is also addressed by the
Ludvigsen committee, in the Norwegian Official Re@015, which says that there is too
much variation between the schools when it coméiseéamplementation of digital tools
(2015). To make this problem go away, and makeeaeher of the Norwegian upper
secondary schools more confident in their use gitalitools, the schools and the counties
have to provide modern up-to-date training.

Question 15 in the interview deals with the expiates the employer has to its teachers when

it comes to digital tools.

Table 4.11 Does your employer have any expectationsto you as an English-teacher when it
comes to the use of digital tools?

YES 25 56%
NO 20 35%

As one can read from table 4.11 25 teachers andweag yes, their employer has

expectations to them. 20 says the employer do ane ny expectations, whereas three
informants were unsure. As is the case with quesditfy there are teachers within the same
county that have given different answers, and bdtlews a table of the answers according
to counties, and the answers of those informaritsinvihe same county who answered

differently.
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Table 4.11.1 Does your employer have any expectations to you as an English-teacher
when it comesto use of digital tools? Countywise.

COUNTY YES NO UNSURE
Akershus 1

Finnmark 2

Hedmark 1 2

R R I

Vestfold 1
@stfold 1

Below follows the answers of those teachers reptesgthe counties of Vest-Agder, Troms,
Ser-Trgndelag, Sogn & Fjordane, Rogaland, Oslo &k Nordland, Mgre & Romsdal,
Hordaland and Buskerud. These counties represemesipondents giving conflicting answers
if one assumed there was one set practice withouaty. It seems evident though, that there
is no set practice. It is up to the schools how theal with their teachers when it comes to
digital competence. This is one of the challengesgnised in Hetland and Solum'’s report,
saying that the difference in practices betweerstt®ols when it comes to ICT is
challenging (2008).

Buskerud:
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F47Yes

M51 Yes

F36 Quite possibly. But these expectations are not nolde to the employees.
F49Yes. | have attached a file which shows what mgadaxpects of our teachers.

In the county of Buskerud three out of four ansthat the employer does have expectations
to them when it comes to digital tools. One respondisagrees. She is most likely employed
in a school where they do not have as clear exfi@eta or have not succeeded in

communicating their expectations to their staff.

Hordaland:

F43Yes. They see the use of digital tools as a bé&si¢eat all students should master.
F40Yes

F43Nothing. Apart from the expectation that | heldifdahe aim that the students should be

computer literate in all subjects.

F52Yes. Since there has been quite a lot of focusagmirtg and practicing, | think it is
expected we use digital tools and also becausewtitten in the curriculum that students

should be taught it.
M35 Yes. They expect us to integrate it into all olnjscts.

In the county of Hordaland the different practiees clear, as some schools obviously have a
clear expectation to their teacher when it comassing digital tools when teaching. One
respondent represents a school where the expexdatie not that clear. When looking closer
at the interviews, those answering confirmative tha employer have expectations to them,

have also answered that their employer has provrdgung. At least to some extent.
Mgre & Romsdal

M47 Yes. As Fronter, Skolearena and Outlook have tmésered in order for you to

function properly in the school as a teacher.

F42My employer believe | know my students best andfthre know best which methods will

work with whom.
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Skolearena is an administrative tool only, and cale used when teaching. Fronter, has a
lot of functions, especially when it comes to giyinformation, administrating hand-ins and
texts. Fronter, is also more of an administratoa,tunless you can create tasks and quizzes
of some sort. When teaching English, there arerdtiods that are more important, and useful.
The county of Mgre & Romsdal, or the schools oftthe respondents seem to have no clear

expectations when it comes to digital tools use@aching English.
Nordland
M64 Yes. We are encouraged to use digital tools as raggiossible.

F26Yes. Our school has decided to focus on digitahieg. E.g. | held a training course in

digital storyline.
F451 think the only expectation is that | use It's b@ag.

F59Yes. Both in my virtual classes at Ni Nans fackte at my xxxxxxx Vg&nonymised

by researcher).

In the county of Nordland the respondents are éig0/50 in their answers. What is good to
see, is that the employers that have clear expecsato their teachers’ use of digital tools,

also have provided training.
Oppland

F53Yes, of course. And | cope...But it's not my jobeta Imulti-talent when it comes to

giving students a “show” by using digital tools.ére has to be a purpose to what | do.
F64None specific.

M58 The expectations are not particularly linked to tise of digital tools, more my teaching

in general.

The respondents from the county of Oppland araldivin their answers, as they probably
represent different schools.it’s not my job to be a multi-talent when it comesgiving
students a ‘show’ by using digital tools...It is clear that teachers are of different agpis
when it comes to the use of digital tools when ey Where some see it as a positive
supplement to their teaching, others see it anaeaessary evil. This will also affect the
pupils. Some may never experience learning Engisbugh exciting interactive programs,
but may be left using only the textbook.
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Oslo

F630Of course. But we are lucky enough to be trustddadoh properly, and there are no
check-ups. We are treated as the professionalsad have 5 years of study in one subject

alone.
F33No special expectations I think.

An interesting factor that comes up in the ansvirers Oslo, is that of trust. we are lucky
enough to be trusted to teach properly, and theeer® check-upsThat leaves me thinking
about the professional digital competence addressgelction 2.8.3, and the digital maturity
of the school. An interesting question is; who vabdb the check-ups? Does the school have

a digital competent administration to oversee tiggal competence of the teachers?
Rogaland

F40Not that is expressed in any guidelines. It is ntbheeeffort of individual teachers on staff
that highlights this.

M31 We are expected to use them.
F46 | feel quite free to use what tool | want.

F49No not really. There are no specific requiremergarding how we use digital tools in
the classroom. That doesn’t mean to say it wily skeat way. It might suddenly become very

important again.

In the county of Rogaland there are no set expgeotatThe respondents probably represent
different schools, but one is left with the impiessthat there is just a vague interest from the

employers when it comes to digital tools.
Sogn & Fjordane
F40Not that | know

F43 Expectations of using NDLA and FYR-resources haddols we have at school plus the

digital platforms of the textbooks.
F46Not specifically as an Englishteacher, no.

The county of Sogn & Fjordane is, according to #tigly, the only one that has expectations

to their teachers when it comes to the use of NDIl#e repondents are clearly from different
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schools within the county, and it is clear that sagd Fjordane have no set common practice
that all schools have to stick to. As seems tdhbeptactice in most, if not all counties, it is
entirely up to the schools.

Sgr-Trgndelag
F62Yes. Our leaders want is to be up-to-date.

F53We are expected to keep up to date, but are frasdmur own methods, as long as we

stick to the curriculum.

F46 Expect to make the teaching best suited for thaestis — with or without digital tools.
What is best for the individual.

The county of Sgr-Trgndelag, or the schools withiwants their teachers to keep up-to-date.
An interesting observation though, is that the exygt who expects their employees to be up-
to-date, provided training more than 20 years agd,have only given few courses after that.
For a teacher to keep up-to-date, courses have tipito-date. Digital tools change and
develop all the time, and they become outdated dasthe development in the area is so

rapidly changing.
Troms

F33I feel a pressure in terms of keeping updated Here are no resources used on

seminars and courses to increase our competence.

M31 | guess. It's a curricular aim and focus area, Ioathing out of the ordinary has been
stated.

In Troms county it seems to be something of theesattitude towards it as in many of the
previous counties discussed. According to the nedpiots from Troms, no special training
has been provided, and it seems there are no gett@tions.

Vest-Agder

F42No particular expectations but it is kind of exgetthat we use digital tools.
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F61We have to use digital tools, | can’t see how gassible to work as a teacher without

doing so. The PC is our main teaching tool today.

M34 Not much, but we are expected to use the platfosed by the school such as It's
Learning and Skolearena. It is considered a to bgtpve if we use digital technology in the
classroom, but we don’t have to. Some of my calleag@re still stuck in the 90s- The pupils

are always positive to new technology in the clagsr.

In Vest-Agder there seems to be some expectatstiighe schools do not seem to offer
updated training. It is interesting what the |l&stpondent says about some of his colleagues
being stuck in the 90s. Research on the subjestshmat the goals set for implementing
digital tools into the Norwegian school has fail&te study of Thomas Arnesen (2010) draw
this conclusion, and when looking at Arnesen’s aagion in context with this respondent’s
guote, it is obvious that not only the teachersséuek in the 90s: It seems the plans of ICT in
the Norwegian schools system, that started inatee80s, are also stuck somewhere on the

way.

Having analysed all the data, a valid conclusiomnldde that all the hypothesis given in the
introduction seem to be correct. In chapter 4, careclearly see that there is a big difference
when it comes to the digital competence of Englesdichers. Even if many respondents have
answered as teachers in general, more than Englshers specifically, the result remains
the same. In addition, the chapter shows that tiseaxegreat variety when it comes to which,
and how, digital tools are being used. The stuggite that there is a wide range of digital
tools being used in the English classroom in thealdgian upper secondary school. There is
also a variety in how teachers use the differenistor here is most definitely a variety
between the different counties (school ownerspaghtat they provide of training, and what
expectations they have to the teachers’ use dfadligiols, as also was one of the study’s
hypotheses. Through the interviews one learnstiigaé is no set practices in the counties.
The counties own the school, but make no supedoistbns about how the schools, or the
teachers use, or do not use, digital tools. Theeens to be no interference from the county
when it comes to either digital competence, skitifools. Therefore, there is not only a
variety between the different counties, but alstwvben the different upper secondary schools
within a county. As mentioned in the discussiois th maybe one of the biggest challenges,
that there are no set practices. No one knows istgating on at the next school, or even in
the next-door classroom. Teachers need more tgaininow to use the most modern tools,
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and maybe it would benefit both the pupils andtdaehers if there is a system to assess the

pupils’ digital competence when they leave schaslis the case with the other basic skills.
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Chapter 5: Conclusion

The purpose of this study has been to find outafé are differences between the teachers in
the upper secondary English classroom when it camtee use of digital tools. Further,
through the study, the employer’s expectationbéateéachers has been investigated, together
with finding out if the employer provide sufficiedigital training. The questions have been
answered through material from a 15 question digHaail interview, containing the answers
of the study’s 48 respondents. The answers welgsath and divided into eight categories,
which were discussed according to the presentexdthie chapter 2, and the research

guestion and hypotheses presented in chapter 1.

5.1 Research Question

How do teachers’ use of digital tools vary accogdim age, sex and geographical affiliation?
The study’s research question sought to find ceitifferences between the teachers when it
comes to what kind of digital tools they use. Tw&s done through looking at how the
teachers’ teaching of English has changed afteinth@duction of the pupil-PC into the
classroom. Also the interview asked the responderitst the tools they use, how they used
some of them, and if they still use the textbooknagh as before. Within the eight categories
developed, one could see differences in certaiegoaies when it came to the age of the
teachers, and the sex of the teachers. Througialtihes, we see that there are differences
when it comes to age and sex, especially whemiiesato how the teachers view their own
level of skills. A higher percentage of male teashsze their digital skills as above average,
though the female percentage is not far behindhdddigital is not something that more men
are interested in today, as just as many women foawse digital tools in their daily life, both
privately and at work. When it comes to the geolgiaad affiliation this had mainly to do

with the employer. The study shows that theregseat variety between the counties, and the
schools within the counties, when it comes to whay provide of digital training, and the
expectations they have to their teachers whemitesoto the use of digital tools in teaching.

Mostly, the expectation has to do with the useigital administrative tools.

It seems that the majority of the teachers in thdysfeel confident in using digital tools in
the English classroom, but there are evidencedanriterviews that that is not the case for all,

and that there is a lack of formal training. A mrgonclusion to be drawn from the present
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study is that both EFL teachers and learners wbeigkfit from a common practice as regards

formal training.

5.2 Hypotheses
The study introduced three hypotheses that saiddong about the impression of the
researcher when it came to certain areas concettimingse of digital tools, and the digital

competence of Norwegian upper secondary teachdtagifsh language.
1. There is a big difference when it comes to thetdigiompetence of English-teachers.

The study shows that there certainly are differentteough they may not be as big as initially
believed. Most teachers in the study see theitaligpmpetence as average or above. Of
course, it is difficult to say what is average ahadve, and the study shows that teachers do
feel inferior to the pupils when it comes to digit@ols, and digital competence. The pupils of
today are high consumers of digital equipment, @seldigital tools more in their spare time
than most of their teachers. It becomes clear tfirdhe study that there is a need for some
kind of formal training, so that the teachers cael ore confident in using digital tools in

the classroom.

2. There is a great variety when it comes to whicld, laow, digital tools are being used.

Some teachers seem to have a higher digital comgetes they use a wider range of digital
tools, and see the use of them in teaching sitagtiOn the other hand, some still prefer to
use the textbook as much as possible, and usdlmbjigital tools they are expected to use.
Using digital tools is among the basic skills ie tdorwegian national curriculum. Taking this
into consideration, the difference in tools pupite exposed to in the learning of English is
too big. As the difference in digital competencenmen the teachers is so big, the result will
be that some pupils leave upper secondary havied asvide range of digital tools, while
others have only used the PC as a writing tool.sigieming that this is a basic skill, all pupils
should be exposed to digital tools in the Englisissroom, it should not depend on what

teacher the pupils have had.

3. There is a variety between the different countsefigol owners) as to what they
provide of courses, and what expectations they hatlee teachers’ use of digital

tools.
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The study shows that there is variation betweenitfierent counties when it comes to
providing formal training or courses in digital teoMany of the counties have provided
training, but it seems that not a lot of moneyesly spent on this. The training provided
seems to be of an older date, not being compatiitkethe fact that digital tools are in a
constant development, and that there will be ataonsieed for the teachers to update
themselves. The interviews show evidence of a compnactice that digital competent
teachers give courses or training to those who hdeeier competence. This is probably both
time- and money saving for the employer. The qoags if it is a good enough practice for
the teachers. The last two questions, about théogmep some of the teachers’ answers came
in conflict with teachers from the same countieakiiig a closer look at the answers from
these counties, it became evident that there asenpractices in the counties. It is up to each
school how they deal with the teachers’ digital petence, or the lack of it. The remaining
guestion will then be if teachers ever will be afoldift the pupils’ digital competence, when

there are no common guidelines of what their ovgitali competence should be.

5.3 Concluding remarks

In Norway there has been a plan of how to impleni@iitinto the school subjects since the
end of the 80s. Today, almost 30 years later gitnsethat the plan has still not been fulfilled.
In the 80s, only the most enthusiastic teacherd IGE in their teaching. In the Z2Lentury,
however, all teachers have to use it. Today, thstmthusiastic teachers are those who have
no problems using digital tools in their teachiagg use a wide range of tools, making their
teaching more up-to-date and modern- at leastereykes of the pupils. The rest of the
teachers tag along, trying to keep their head al@ter, and keep up with the never-ending
digital development. It seems that the PC, andratigital tools have become an overall
common thing, that it is expected that a teachreadly knows when entering teacher training,
and later the teacher profession. That is in lirte wvow many of the teachers in study feels,
that it is left up to themselves to keep updatedyi is it just as well, considering that it has
taken 30 years, and there is still no set praatid¢éorway when it comes to the digital

training of teachers? This brings me back to th@t&on page 4t is better to be a master of

a few things than a Jack of all Trad€Bemale teacher, 50 years old). This female teasthe
conveniently said that it can all be a bit confgsilt is enough to focus on a few digital tools

at the time. To become good users of some tootsuae them, instead of an under average
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user in too many. | think this sums up how manthefteachers think when it comes to the

use of digital tools in the English classroom.

5.4 Recommendations for further research

Firstly, it would have been interesting to expamel mumber of informants. A higher number
of informants would give the researcher a more detgpicture. In addition, if the higher
number of informants were more equally divided lestwthe sexes, it would give a better

signal on any differences between them.

Further, the counties could have been investigateder. To gain insight into their
documents when it comes to digital competence lamdise of digital tools, wold give a clear
picture on their priorities. In addition, it woulket interesting to look closer at the schools

represented in the study.

| think it would be worth taking a closer look hetteacher training in Norway, if it would be
advantageous that digital competence was implerdente the different levels of teacher
training, or if digital competence should be sornreghthe private market offered courses in,
which had to be included in a teacher’s overallski

As it is today, with no set practices or expectaidhe differences are too big. The extent a
pupil has been exposed to digital tools in the Bhgtlassroom, depends on which county the
pupil lives in, which school the pupil goes to, amdich teacher the pupil has had. | think it is

safe to conclude that that is not satisfactory wiheomes to a basic skill.
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Appendix 1 Approval from the NSD
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Appendix 2 Letter to the schools

Hei.

| mitt arbeide med ein studie innan engelsk fagdidaktikk , hapar eg du kan ta deg tid til a vidaresende
denne e-posten, med vedlegg, til engelskleerarane pa din skule.

Pa fgarehand tusen takk!

Mvh Eva Fredriksen
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Appendix 3 Letter to the teachers
Kjeere kollega og engelsklzerar i vgo.

Eg heiter Eva Fredriksen, og er engelsklaerar ved Hgyanger Vidaregaande Skule i Sogn og Fjordane. Eg
held pa med ein erfaringsbasert master med fordjuping i engelsk ved Universitetet i Bergen, og har
no starta arbeidet med sjglve masteroppgava. Det er i denne forbindelse eg kontaktar deg, og hapar
du har anledning a svare pa spgrsmala mine, slik at eg best mogleg far belyst det emnet eg skriv om.

Masteroppgava mi har arbeidstittelen : The Digital Space in the English Classroom, og er blant anna
eit forsgk pa a fa eit oversyn over korleis digitale verktgy laeraren nyttar i engelskundervisninga, og
korleis dei nyttar dei. Oppgava vil hgyre inn under engelsk fagdidaktikk. Som lzerarar opplevde vi ein
ny kvardag etter innfgringa av PC-ordninga, og det er denne kvardagen eg freistar a fa eit innblikk i.
Til no er det ikkje alt for mykje litteratur om emnet, og eg hapar du vil bidra til at mi oppgave kan
verte eit tilskot.

Eg vil ikkje under nokon omstende nytte meg av ditt namn i oppgava, og eg vil etter a ha lagra
skjemaet, slette e-posten. Skjemaet/intervjuet vil ikkje innehalde spgrsmal som vil kunne identifisere
deg. Eg vil og gjere oppmerksam pa at deltaking er heilt frivillig, og at du nar som helst kan trekkje
deg.

Om du kunne tenkje deg a vere med, hapar eg du svarar pa det vedlagte intervjuet. Det beste er om
du skriv svara direkte inn i dokumentet, og returnerer det som vedlegg til meg. Det vil ikkje ta seerleg

lang tid & svare pa sp@grsmala. Pa fgrehand tusen takk for at du tok deg tid i ein allereie pressa
leerartilvaerelse, og God Paske!

Om noko er uklart, ikkje ngl med 3 ta kontakt.
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Appendix 4 Additional letter to the schools in AustAgder

Hei.

Grunnen til at eg kontaktar dere igjen angaande denne studien er at det berre er Aust-Agder av fylka
i Noreg eg ikkje har nokon svar fra. Eg hapar derfor at kanskje nokon av engelsklaerarane no har betre
tid, og kan svare pa intervjuet.

Sa i mitt arbeide med ein studie innan engelsk fagdidaktikk , hapar eg du kan ta deg tid til a
vidaresende denne e-posten, med vedlegg, til engelsklaerarane pa din skule.

Pa ferehand tusen takk, og God Paske!
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Appendix 5 The digital interview

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

vk wN e

10.

11.

12.

13.

14.
15.

Please state your gender and age.

Please state for which county you work.

What kind of education do you have?

How long have you practiced as an English-teacher?

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

What is your level of skills when it comes to the use of digital tools*?

What kind of digital tools do you use when teaching English?

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

Do you use the textbook as much as before the PC-scheme was introduced?

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Has your employer given any form of education/training when it comes to digital tools?
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.
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Appendix 6 The interviews including answers.
Akershus, 1 interview:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

10.

11.

12.

13.

14.
15.

100

Please state your gender and age. Female 60

Please state for which county you work. Akershus Fylke

What kind of education do you have? Bachelor degree in English with minor in Ped and a
Bacholor degree in Hisotry with a minor in Scandinavian Studies and an Associate of Arts
Degree from Minneosta State University.

How long have you practiced as an English-teacher? Since 1977

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. | have always used lesson plans and day plans, but the PC has
made it easier to incorporate links direct in the classroom instead of only referring to
material. | also correct everything digital- and all notices are on Its Learning. The Students
have access to everything from evaluation to preparatory work.

What is your level of skills when it comes to the use of digital tools*? Very good

What kind of digital tools do you use when teaching English? Projector, Smart Board,
Internet, Learning Platform,

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Both- it depends on the students maturity- there is a problem with
concentration- very many distractions

Do you use the textbook as much as before the PC-scheme was introduced? Yes

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Research tasks- grammar- varies- amny times to
fill out around a task from the book

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No, but | do teach the ethics with it in International English

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Bulletin board has all daily lessons and notices that they are to be
aware of, the planner this weeks lessons and learning objectives, on the tree to the left,
there is one file for general information- evaluation criteria, etc,; then a file for chapter
plans- year plans etc.; then a file for delivery of lessons and tests; and finally a file that is
organized by topic with additional material for them to use connected with the text book.
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Poorer concentration, music files, videos, especially weaker students are easily
distracted

Has your employer given any form of education/training when it comes to digital tools? Yes
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes



*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Buskerud, 4 interviews:

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.
1. Please state your gender and age. Female, 47

Please state for which county you work.NorwayBuskerud
What kind of education do you have? Hovedfag — Masters Degree
How long have you practiced as an English-teacher? 23 years

vk wN

Is there a difference in how you teach English now, compared to before the PC-scheme was

introduced? Please explain. Yes, | use ICT every lesson, integrated in what we do

What is your level of skills when it comes to the use of digital tools*? Good - advanced

7. What kind of digital tools do you use when teaching English? Lokus, diff. grammar websites,
vocabulary exercises, Quizlet, NDLA, BBC, youtube, diff TV "Al Jazeera"

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? positive

9. Do you use the textbook as much as before the PC-scheme was introduced? Almost as much

10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) grammar, assignments,

11. Do you use social media in the English classroom? Not really.
Which one(s)? If not, what kind of social media are you familiar with, and use, or have used
as a private person? (e.g. Facebook, Twitter etc.) Facebook, Twitter, instagram

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? It’s learning: | use it all the time, put in presentations, assignments,
messages etc

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? If they work online, they are easily distracted. Also, social media may interrupt the
students and take their focus

14. Has your employer given any form of education/training when it comes to digital tools? yes

15. Does your employer have any expectations to you as an English-teacher when it comes to

use of digital tools? yes

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age. Male 51
2. Please state for which county you work. Buskerud
3. What kind of education do you have? Master
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10.

11.

12.

13.

14.
15.

How long have you practiced as an English-teacher? 25 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. Yes. | had to stop having book analysis as home work.

What is your level of skills when it comes to the use of digital tools*? Average.

What kind of digital tools do you use when teaching English? PC, internet and It’s learning.
Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Mostly positive.

Do you use the textbook as much as before the PC-scheme was introduced? No.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Grammar tasks

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) Never, but | am familiar with Facebook.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Tests, extra texts, links to YouTube

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? To keep focus when we use the internet. Technical problems like no net or
documents that “disappears”.

Has your employer given any form of education/training when it comes to digital tools? Yes
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet

resources, learning-platforms, multimodal texts, e-books, social media, different computer programs

etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age.

Female, 36.

Please state for which county you work.

Buskerud

What kind of education do you have?

BA (Hons) in English Language and Linguistics, Praktisk-pedagogisk utdanning.

How long have you practiced as an English-teacher?

1 year in China, 8 years in Norway.

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

I’m not aware of the “PC-scheme”.

What is your level of skills when it comes to the use of digital tools*?

Reasonably advanced. | have used smartboards occasionally but not a great deal. | enjoy
trying out new digital tooks.

What kind of digital tools do you use when teaching English?



Quizlet, kahoot, itslearning tests, links to online activities, iFinger, student blogs.
8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

9. Do you use the textbook as much as before the PC-scheme was introduced?

10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Vocabulary learning, grammar quizzes, sound files for texts, online research, writing essays
etc, taking tests.

11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

Most of the classes | teach have a class Facebook group, which is used to post reminders to
pupils about work, future tests etc. It’s not specifically used for teaching, but as a way of
keeping in touch with pupils. This is often where they choose to ask questions — almost
none of them use itslearning to send messages.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

All written work is sent in via itslearning. A pupil who sends in a word document will get
their grade, comments on their work, and a .pdf file showing corrections to their language,
in itslearning. All of the grades are tracked via itslearning, tests are taken in “prgvemodus”
or as normal assignments with internet access removed. | create folders for material which
can be used to prepare for tests, and send out reminders when work is late.

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

14. Has your employer given any form of education/training when it comes to digital tools?

Yes, but not recently. New pieces of software / ways of working have appeared, with no
explanation on how or in which circumstances we should be using them (e.g. Office 365).
There used to be a school IT group, where in a group of one teacher per department, we
had meetings to share ideas about the use of IT in the classroom, and we had a mandate to
help colleagues in our department with IT-related issues. This group was disbanded with
no explanation to the members and no further offers of help to teachers needing IT
assistance (other than technical support) have been forthcoming.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Quite possibly. But these expectation are not made clear to the employees.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.
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Please answer the questions as thoroughly as possible. Thank you.
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1.

10.

11.

12.

13.

14,

15.

Please state your gender and age.

Female, 49

Please state for which county you work.

Ringerike, Buskerud

What kind of education do you have?

4-year bachelor with additional courses

How long have you practiced as an English-teacher?

22 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

Yes. Now it is easier for students to edit their texts, to save their notes (whereas previously
they would get lost in the bottom of their backpack, never reaching their physical folders),
but we, the teachers, now have to compete with the entire digital world (eg. Facebook,
Youtube,etc). However, students also have easier access to digital information they might
need for classes or projects.

What is your level of skills when it comes to the use of digital tools*?

Good. For a teacher | think it is quite okay and sufficient in order to manage my classes.
What kind of digital tools do you use when teaching English?

PC, smartboards, It's Learning, Kahoot, power point, NDLA, different text books’ web sites
Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

All'in all positive, as long as the teacher manage to control the students’ use of it

Do you use the textbook as much as before the PC-scheme was introduced?

A little bit less.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Grammar, interactive tasks connected to the main text, reading, information search.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

No! As a private person | use Facebook, Twitter, Snapchat.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

It’s Learning: | communicate with my students, | give homework, | post everything they need
there (plans, tasks, information, tests, feedback,....). | depend on it and use it in every lesson.
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

To keep students’ attention focused on what is going on in the classroom. However, not as
many students act out or prove to be a nuisance anymore because they disappear into the
digital world instead of disrupting and making noise.

Has your employer given any form of education/training when it comes to digital tools?
Yes, we have and have had short courses and digital workshops for several years.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Yes. | have attached a file which shows what my school expects of our teachers.



*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Finnmark, 2 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

10.

11.

12.

13.

Please state your gender and age. 38, female

Please state for which county you work. Finmark

What kind of education do you have? Bachelor in language/lit. major in English lit. and
literary studies in general, 60points in Spanish. (Ongoing: Master in English, but not finished)
How long have you practiced as an English-teacher? 5.5years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. There is a difference every year, PC or not, | always try to
improve my didactical skills, but | have explored more the use of digital tools the last couple
of years.

What is your level of skills when it comes to the use of digital tools*? Depends on how the
criteria are set for assessing my level... However, in general, | use digital tools or give the
opportunity to use digital resources in more or less every class, every day.

What kind of digital tools do you use when teaching English? Interactive grammar-sites
(egodu.com, BBC), digital feed-back, digital logs, textbook internet resources, you-tube,
google-docs, quiz-let.com etc.)

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Extremely positive, | use small films to make the topics easier to remember,
| use music actively. | only use the textbook as one of my resources, compared to earlier
where one might plan according to the progress suggested by the authors of the book(s)

Do you use the textbook as much as before the PC-scheme was introduced? See above

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Se answer to question 8

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) we have a group on facebook, and the students write questions there, | also give
out information there.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Use it for feed-back on assignments, all students that are not in class
receive a text message what we have done that class, if | am not able to have the class for
some reason, | send a personal text to all students. | use Fronter to upload links and fact-
material that students may use as research material for assignments, lectures etc. that
exceeds what we have time to go through in class.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Every year there are new challenges with regard to how to make students work
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14.

15.

with what they are supposed to when they have time to work individually. | have adjusted
my way of organizing these activities accordingly. | have for one divided up larger
assignments into several smaller steps on the way to a complete product. Each step takes
shorter time to finish and | am much more around, looking at each student’s progress.
Secondly, | have a short one-on one conversation when each step is due, in order to ensure
that no one is allowed to slip under the “radar” at a much earlier stage of an assignment than
when the final product is supposed to be handed in. This has so far resulted in a much higher
percentage of students finishing their assignment than before. Also, | am able to include
much more self-assessment than before.

Has your employer given any form of education/training when it comes to digital tools? Yes,
but that is mostly on programs that are necessary to register absence/grades etc.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, they expect that digital tools are available in almost every class for
those students that work better that way, also in is one of the five skills that are supposed to
be incorporated ideally in every lesson.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age.

Female, 27

Please state for which county you work

Finnmark

What kind of education do you have?

Master in Development and International Relations

How long have you practiced as an English-teacher?

Three years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

No. | have always used digital platforms and PC’s in my teaching.

What is your level of skills when it comes to the use of digital tools*?

Expert in most. | use, PC, IPad, Social Networks, GoogleDocs, Ebooks, different computer
programmes — such as word, powerpoint (on PC), | use Keynote, Itunes, Imovie, Pages (on
Mac).

What kind of digital tools do you use when teaching English?

GoogleDocs, Itunes, Facebook, Twitter, various moviestreaming programmes.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

Definately positive

Do you use the textbook as much as before the PC-scheme was introduced?



10.

11.

12.

13.

14,

15.

No, but | never used textbooks

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Reading, Grammar, Listening exercises, various interactive group assignments.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

| use Facebook, Twitter and Youtube in class. Privately, | use Facebook, Twitter, Youtube,
Buzzfeed, LinkedIn, Instagram

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

Fronter. All we use in class is uploaded to Fronter, and written assignment are handed-in in
Fronter

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Mostly having the students keep focus, but | find setting up ground-rules for use of the
internet and smartphones help.

Has your employer given any form of education/training when it comes to digital tools?

My former employer has. | have been to several courses on the use of digital tools in
teaching

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Yes, they are to be implemented and used as a supportive tool for the learning processes in
the students. So, it is expected that we use them when we deem necessary, and in the
extend we find it relevant.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs

etc. Please feel free to add tools in your answer that are not mentioned here.

Hedmark, 3 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

Please state your gender and age.

Female 36

Please state for which county you work.

Norway

What kind of education do you have?

Bachelor in language and culture with “PPU”.

How long have you practiced as an English-teacher?
For five years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

| have always used PC in the classroom
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6. What is your level of skills when it comes to the use of digital tools*?
My skills are average. | need help to figure out how to do new stuff.

7. What kind of digital tools do you use when teaching English?

Power point, It’s learning most of the time

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
| think it is very positive

9. Do you use the textbook as much as before the PC-scheme was introduced?
| don’t know, because | have always used PC

10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

We tried to introduce digital books for TIP-pupils, but they didn’t want to use them. They
meant that it was easier to use the paper version.

11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)
| do not use social media in the classroom, BUT some classes have created a page that | have
access to. The important messages that | put out on It’s learning is also posted there because
some students tend to spend more time on Facebook than on It’s learning.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

All plans and messages are there, all feed back to the pupils (hand ins, comments on hand ins
and oral presentations), teaching evaluation are there, | post planning for the weekly
teaching there (theme, page in book, sources if internet pages are being used, Tasks in class/
homework/hand in). Because | give feed back individually on It’s learning, | also have a good
overview of the comments | have given to the pupils (by using “Vurderingsoversikt”). The
pupils and their parents can have access to this information at all time.

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

The pupils use other sites than they are supposed to.

14. Has your employer given any form of education/training when it comes to digital tools?

Yes, we can attend course so that we can learn. This is normally held by colleagues that use
this all the time and are good at it.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

As long as the digital tools benefits the pupils, he is very open minded. We are free to use
digital tool if we think this has a learning potential.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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1. Please state your gender and age.

Male, 27

2. Please state for which county you work.

Hedmark

3. What kind of education do you have?

Bachelor | gkonomi og administrasjon
English arsstudium+pabyggingsstudium, 90sp totalt
PPU

Master | kultur- og sprakfagenes didaktikk (pabegynt, avgangsar var 2015)

4. How long have you practiced as an English-teacher?

Since the fall of 2013

5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

Didn’t teach before the PC was introduced

6. What is your level of skills when it comes to the use of digital tools*?

5 years of work experience in the technology industry, very advanced knowledge of technology down
to being a programmer and amateur hardware developer

7. What kind of digital tools do you use when teaching English?

| only use the provided school laptop for printing, which | rarely do. | otherwise use an iPad mini as
my main tool for everything, from teaching to grading, as the only person at that school. | also carry
both a wired VGA adapter for connecting to a projector and an Apple TV with VGA adapter to
connect wirelessly, allowing me to roam the classroom while connected to the projector. | often use
this to be able to move about while showing something on the projector, like with a Powerpoint
remote, but with full controls over the device to be able to e.g. switch to Google Maps or something
similar.

| also have a cheap 8” windows tablet that | sometimes use as a second screen, and a Kindle Voyage
that is mostly for personal use but that | have in my bag in case | need to lend a student a copy of a
document/textbook/whatever (when they don’t have their computer). | also carry a Bluetooth
speaker to avoid using the outdated, bass-heavy classroom speakers, and use a 4G equipped iPad to
avoid using the slow school network.

| convert all student hand-ins to PDF and grade them in PDF Expert on the iPad, which allows for
highlights, handwriting (which is what | mostly use to grade, using an Adonit Jot Touch Pixelpoint
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pen), and audio comments (which | sometimes insert into PDF files to explain more complicated
issues, like issues of idiomaticity for advanced students. | also use the PDF audio comment feature to
create narrated PDF files for students with dyslexia, which work similarly to Smartbok — click an icon
to have the text read.

| also use PDF to create material for students, using the forms feature to be able to make interactive
PDFs with fields for answering tasks. | do that to be able to create my own “textbook chapters” in
classes where | rarely use the book (such as specialization in general studies-classes). In some classes
| (and sometimes the students) have Smartbok licences, and use the features there, although there
are many issues with that platform — so it mostly comes down to showing the book on the projector.

A final use of PDF is to create support documents for grammar, plagiarism, and whatnot. In one of
those | also have a link to a Google Forms survey where students can suggest things to add to the
document.

Other digital tools include Kahoot, Sketchparty (an iPad game suitable for use in small classes where
only a single iPad is available), and various online tools like mind map creators. | also use Explain
Everything and/or iMovie on the iPad to create video lectures, | have multiple dictionaries on the
iPad that students sometimes use, and then there are “support apps” like Google Maps, Google
Earth.

Furthermore, I've developed a teaching routine that uses Minecraft to teach communication and
vocation-specific words for certain vocational classes. I've also used other games, like the
beforementioned Sketchparty, as well as some games I've developed myself — a state bingo game for
teaching US states that | made an app for, and a DIY “four pics one word” game for British politics.

We don’t have access to smartboard, but they’re fairly useless anyways when a wirelessly connected
iPad with a pen does the same thing, which | sometimes use.

There’s probably more as well, but that’s what | remember off the top of my head. The bottom line is
that | don’t use neither paper nor the blackboard very often.

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

If we're talking about PCs, | find them to be outdated and ready for the garbage bin. If we’re talking
technology in a broader sense, i.e. iPads and whatnot, it’s a completely positive contribution to me as
a teacher. Less so to students who cannot seem to use technology as a tool, but rather as a toy.

9. Do you use the textbook as much as before the PC-scheme was introduced?

| didn’t teach back then, so not relevant.

10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

All sorts of tasks. It ranges from having students answer textbook tasks on their PCs, to answering my
“DIY textbook” type PDFs, to doing something completely digital — where recent examples include
finding out about the Scottish vote for independence last fall online or further exploring references
to Native American culture found in Sherman Alexie’s The Absolutely Tue Diary of a Part-time Indian.
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11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

| have used social media as a message platform when the contact teacher has made a Facebook
group for the class, but on my own I’'ve only used virtual social media (i.e. write a blog post/facebook
message, but don’t post it anywhere). We’ve also worked with online bullying and looked at online
comments as part of that.

| know of/use/have used Facebook, Twitter, Google+, wiki software, blogging software (including
setting up software like Wordpress on a server), Snapchat, etc.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

We have It’s Learning, which | mostly use in the way we’re supposed to at our school —i.e. use the
planner, assessment system, message board, etc. | always make sure to post everything the students
need there, including video lectures, keys, powerpoint presentations, tasks, etc.

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

First off, students don’t use technology properly. They very often abuse it or use it to do something
completely different from what they should. | find myself printing material more and more often just
to be able to tell them to keep the PCs closed, as the moment they open them up, they’re off doing
everything from chatting on Facebook to playing Hearthstone.

Second, teachers are fairly clueless as well. In my (limited) experience, technology knowledge among
teachers is at best very basic. This has widespread repercussions, from substitutes who don’t
understand how to operate various tools (i.e. kahoot, language lab, or advanced PDF feaures), to
cooperation being slow (e.g. issues sending a file, file type choice issues [people really need to stop
using Word for everything]), and so on. | try to help, but there simply isn’t enough time to get people
up to my own notion of basic knowledge.

14. Has your employer given any form of education/training when it comes to digital tools?

Very limited. The IT department gives limited training in PC usage, e.g. now with the switch to
Windows 8, but at the same time doesn’t approve of non-standard IT use at all. If | want to talk about
digital tools in meetings there is time available for that, but that’s hardly very official, and limited in
scope.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

We're required to use very basic digital tools, like It’s Learning, Skolearena, and whatnot, but as for
actual teaching | don’t think so. It’s not even a requirement to grade digitally or keep digital copies of
graded hand-ins, which is rather odd when feed forward assessment is taken into consideration.

111



*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

10.

11.

12.

13.

14.
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Please state your gender and age.

M - 62

Please state for which county you work.

Hedmark

What kind of education do you have?

A lot. A number of grunnfag/ mellomfag, Master etc etc. Grunnfag in English + 30 years
usage og English as a primary / working language. English A-levels.

How long have you practiced as an English-teacher?

Only a couple of years.

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

No, because | have only a short experience.

What is your level of skills when it comes to the use of digital tools*?

fairly high | think, have a degree in computer science as well.

What kind of digital tools do you use when teaching English?

The usual ones — Powerpoint, Word, Internet ++

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Both. It can be a bit disturbing, but with proper classroom management |
think it is mainly a blessing.

Do you use the textbook as much as before the PC-scheme was introduced?

| use both.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

For finding information.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

| know these, but do not use them in the classroom.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

In the same way as when | teach other subjects: For all digitial communication with the
students. Plans, tasks, tests, etc etc

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

None, really

Has your employer given any form of education/training when it comes to digital tools?
Not really



15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
Probably, but | have never seen or heard them expressed.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Hordaland, 5 interviews:
Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.
Female, 43

2. Please state for which county you work.
Bgmlo

3. What kind of education do you have?
Bachelor of education

4. How long have you practiced as an English-teacher?
14 years

5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

Yes. | use the book a lot less and NDLA + other sources more. Almost everything they work
with in class and hand-ins are on the computer. Interactive exercises on vocabulary,
grammar and comprehension are also used frequently. Have started to use Kahoot to
summarize each topic.

6. What is your level of skills when it comes to the use of digital tools*?

PC, smartphone, i-pad, textbook’s internet resources, It’s Learning etc — good skills.

7. What kind of digital tools do you use when teaching English?

PC, smartphone, It’s Learning, textbook’s internet resources, NDLA,

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Mostly positive. The most negative would be the effect it has on the
students attention span. They are easily distracted by social media etc on the computer.

9. Do you use the textbook as much as before the PC-scheme was introduced? No

10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Source — reading tasks and interactive tasks.

11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No. | use Facebook privately.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? It’s Learning is used as a file system where all the material and links
we use for each topic is filed. | post the lessonplans daily, they view their grades and
feedback here and hand-in their assignments.
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14.
15.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? The students are easily distracted by social media etc, sometimes hard to keep their
attention, loss in time efficiency at times.

Has your employer given any form of education/training when it comes to digital tools? Yes
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, they see the use of digital tools as a basic skill that all students
should master.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

10.

114

Please state your gender and age.
a. Female 40
Please state for which county you work.
a. Norway (Hordaland)
What kind of education do you have?
a. “Engelsk grunnfag” from a Norwegian " hgyskole”
How long have you practiced as an English-teacher?
a. For 10vyears
Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.
a. | have always used digital resources in my teaching, but more now than before, since
a lot of our learning material is based on digital resources like NDLA, different
textbook websites, Leaning platforms, kahoot etc.
What is your level of skills when it comes to the use of digital tools*?
a. Good
What kind of digital tools do you use when teaching English?
a. PC, smartphones and applications, the textbook’s websites, It’s Learning, e-books,
social media, different computer programs
Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
a. Positive
Do you use the textbook as much as before the PC-scheme was introduced?
a. Still use the textbook a lot, since | believe reading is important when learning a
language, but the way | use the textbook may have changed.
If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
a. Grammar, presenting different themes, working with tasks etc



11.

12.

13.

14,

15.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)
a. Not much
If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?
a. For hand-in’s, multiple choice tests, information to students, make my teaching
material available for the students
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?
a. Easy to lose the students attention when they’re at their computers. Plagiarism,
Google translate
Has your employer given any form of education/training when it comes to digital tools?
a. yes
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
a. yes

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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10.

11.

Please state your gender and age. Female, 43 yrs old

Please state for which county you work. Hordaland Fylkeskommune

What kind of education do you have? Cand Philol, “hovedfag” in History

How long have you practiced as an English-teacher? 8 yrs

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. Have not taught before PC-scheme was introduced

What is your level of skills when it comes to the use of digital tools*? Fair to good

What kind of digital tools do you use when teaching English? PC, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer
programs

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? See answer 5)

Do you use the textbook as much as before the PC-scheme was introduced? See answer 5)
If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Grammar, listening, fact-finding

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No social media in the classroom, familiar with/use Facebook, Twitter
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If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? For setting tasks, links to tasks, for all kinds of information

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? See answer 5)

Has your employer given any form of education/training when it comes to digital tools?
Scantily, and for specific purposes only (mind maps, One-note etc)

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Nothing, apart from the expectation that | help fulfil the aim
(lzereplanmal) that students should be computer literate in all subjects.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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Please state your gender and age. Female - 52

Please state for which county you work. HFK

What kind of education do you have? University — English — German — Economics: 6 years
How long have you practiced as an English-teacher? 26 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. Yes, because the students use the pc now in addition to the
textbook

What is your level of skills when it comes to the use of digital tools*? Middle level

What kind of digital tools do you use when teaching English? PPT, Word — presentation,
different web-sites, etc

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Both, because the PC-scheme makes it harder to be focused, there is so
much information and students at a low level have more problems structuring what to learn
Do you use the textbook as much as before the PC-scheme was introduced? No, not quite,
but | use the textbook more than the pc during lessons.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Finding news articles, using NDLA, when
students are doing their in-depth study programs, grammar tasks, etc

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No, have not used it in the classroom, but as a private person | use FB quite a
lot.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? We use It’s Learning and students get their homework there, they
hand in their assignments and tests, they send messages to the teacher, almost everything



13.

14.

15.

which is done in the classroom is put there to inform the students and for them to look up
what we have studied later.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? It can be hard in certain classes to get the attention, because if they are allowed to
work on the pc, some of the students tend to go to other sites than allowed e.g. FB and this
happens when the teacher does not and cannot see what they are doing due to e.g. helping
other students in the classroom. It makes the whole situation frustrating and challenging.
Therefore my students are most of the time not allowed to use the PC, because they seem to
concentrate more when they read and study the textbook and write in their notebooks. Then
again the exam is on the pc and they need to practise, accordingly everybody has to find a
system which functions the best way possible.

Has your employer given any form of education/training when it comes to digital tools? Yes,
there have been lessons of training.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, since there has been quite a lot of focus on training and practising, |
think it is expected we use digital tools and also because it is written in the curriculum that
students should be taught it.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

10.

11.

Please state your gender and age. Male, 35

Please state for which county you work. Hordaland

What kind of education do you have? MA in Comparative Politics, mellomfag i engelsk og
historie

How long have you practiced as an English-teacher? 5 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

What is your level of skills when it comes to the use of digital tools*? Quite good.

What kind of digital tools do you use when teaching English? PC, smartboard, the textbook’s
internet resources, learning-platforms, different computer programs

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Both, but more positive than negative

Do you use the textbook as much as before the PC-scheme was introduced?

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) | do not use social media in the class room, but | have a Facebook account
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If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? | use It’s Learning for all purposes — | put out semester plans, lesson
plans, notes from presentations, web links, tasks, tests...

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Has your employer given any form of education/training when it comes to digital tools? A
few rudimentary sessions have been given.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, they expect us to integrate it into all our subjects.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Mgre og Romsdal, 2 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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10.

11.

Please state your gender and age. Male, 47

Please state for which county you work. Norway (Mgre og Romsdal)

What kind of education do you have? Cand. Philol.

How long have you practiced as an English-teacher? 18 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. | use the PC more frequently, including NDLA and Lokus as sites
for learning. | also use grammar-pages for interactive use.

What is your level of skills when it comes to the use of digital tools*? PC, the textbook’s
Internet resources, learning-platforms, multimodal texts, e-books, and different computer
programs.

What kind of digital tools do you use when teaching English? All of the above

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? It is an asset in the arsenal of means you could use as an English teacher.
However, it is also a distraction.

Do you use the textbook as much as before the PC-scheme was introduced? Yes, I do. | feel
that the textbook is a safe, physical object, both for pupils and teachers. And in an age where
budget-cuts are frequent and there is a gradual switch to digital means, | feel the textbook is
even more important as a basis for what | do.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) / feel that a PC is suitable for both grammar- and
reading-tasks. In addition, | use the PC for gathering information, teaching students about
sources and references, and reading the news.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,



Twitter etc.) I generally do not use social media in the English classroom. | use Facebook
privately, and occasionally to reach pupils that consistently are not to be found on Fronter.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? | use Fronter, however It’s Learning is a much better program. A
problem our county is that they want us to use the program that has got the pedagogically
worst lay-out and the worst interface. | use it as a platform for hand-ins, plans, messages and
links. I also plan my week in Fronter using the calendar (the only part I find ingenious in
Fronter).

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Clip and paste works (for students who are lazy or otherwise challenged), peace and
quiet in the classroom (especially after work is finished in the classroom, as some then want
to check up on Facebook updates), and pupils hiding behind screens. However, these are
challenges it is possible to organize yourself away from, at least the two latter.

14. Has your employer given any form of education/training when it comes to digital tools? Yes.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, as Fronter, SkoleArena and Outlook have to be mastered in order for
you to function properly in the school as a teacher.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.
Please answer the questions as thoroughly as p@sEiank you.

1. Please state your gender and age.
Female — 42

2. Please state for which county you work.
Mgre og Romsdal fylkeskommune.

3. What kind of education do you have?
Cand.Phil. / lektor med opprykk

4. How long have you practiced as an English-teacher?
9 years

5. Is there a difference in how you teach English ncompared to before the PC-
scheme was introduced? Please explain.
Yes. The use of computers and the Internet alloviae very flexible. It is easier to
improvise and give students answers and specifimples to the things they are
wondering about, the moment they ask about itribenent they are interested and
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receptive. YouTube is one of my favorite toolsahshow scenes from films,
interviews, music videos, find lyrics, poems, etc.

6. What is your level of skills when it comes to thsewf digital tools*?
PC, iPad, smartphones, the textbook’s interneturegs and other learning-platforms,
multimodal texts, e-books, social media, bloggirlgptoshop, Audacity, PhotoStory,
and more: good skills. I'm a quick learner.

7. What kind of digital tools do you use when teacHamglish?
PowerPoint, Quizlet, Kahoot, video, interactive reiees, the Internet in general.

8. Do you think the PC-scheme has been a negatiysitive, contribution to your
work as an English-teacher?
It is positive, but only as a supplement to all dieer things we do. It is also very
important to closely monitor the students' actegton the Internet. They have a
tendency to drift to other websites as soon as @ineynline. They believe they are
able to multi-task, but extremely few are.

9. Do you use the textbook as much as before the R@sse was introduced?
Yes, and | will keep on using it as before. It wokklot better. Besides, students spend
enough time in front of a screen as it is. The rep&Esions on the ability to
concentrate, sleep, and health issues in generatilrunder debate.

10.1f you choose to use the PC instead of the textbabich tasks do you prefer to use
the PC for? (e.g. Grammar tasks, reading tasKp etc.

11.Do you use social media in the English classroonmicivone(s)? If not, what kind of
social media are you familiar with, and use, orénased as a private person? (e.qg.
Facebook, Twitter etc.)
Not today. | have used blogs in the past. | mait dgain, the methods | use always
depend on the groups | have to work with. If agl@sponds well to the use of social
media, | will use them, if a group learns best kadomes more motivated when we
work with dramatizations, then we use that methéat.a

12.1f your school uses a learning platform, (ex. Feonit's Learning), how do you use
this in your English teaching?
Fronter. | post plans, links to newspapers, agjckadeos, extra texts, notes, extra
exercises, information about the exams. My studeaits! in some of their work there.
| sometimes give them feedback online (especiallyshort answers), otherwise |
print their texts, comment directly in the textdagive them oral feedback as well to
make sure they understand.

13.What kind of challenges have you as an Englishhamet after the introduction of
the PC-scheme?
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The main challenge is to ensure the students dendistracted. To begin with | saw a
lot of students try to pass other texts as them,dwt this doesn't occur often any
more. Also, it can be frustrating when educatiomabsites are not up to date, when
links disappear or no longer function, and whengitggrams do not function as they
are supposed to.

14.Has your employer given any form of education/regrwhen it comes to digital

tools?
Yes, | have been to many courses.

15.Does your employer have any expectations to yandsnglish-teacher when it

comes to use of digital tools?
My employer believes | know my students best ardetfore know best which
methods will work with whom.

*Digital tools: PC, iPad or other boards, smartpéd®and applications, the textbook’s
internet resources, learning-platforms, multimddats, e-books, social media, different
computer programs etc. Please feel free to add toglour answer that are not mentioned

here.

Nordland, 4 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

Please state your gender and age.

| am 64 years old and male.

Please state for which county you work.

| work for Nordland fylkeskommune.

What kind of education do you have?

I have English mellomfag (11/2) year, from the University of Bergen.

How long have you practiced as an English-teacher?

| have practiced for 35 years (30 years in upper secondary school).

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

| think that the main difference is the use of teaching material on the web to be used with
the textbook, the use of YouTube, where there are many good resources, and also the use
of newspapers to find interesting news articles. The last two years our school has taken part
in tests where the students could use an open Internet when having their exams
(International English and Samfunnsfaglig Engelsk), so we have had to add extra focus on the
use of Internet sources.

What is your level of skills when it comes to the use of digital tools*?
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16.

| feel that my level of skills is rather good, | guess it is partly due to the fact that | have taken
a one-year course in computing for teachers (60 studiepoeng).

What kind of digital tools do you use when teaching English?

| use YouTube a lot, the textbook’s teaching resources and the learning platform (It’s
Learning) for short tests, hand ins and hand outs (background material).

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

As a teacher, | feel rather positive about it, but | also see that students are very often
distracted by using the Internet for unwanted purposes in the classroom. Plagiarism is also a
serious problem, which has to be addressed quite often.

Do you use the textbook as much as before the PC-scheme was introduced?

Yes, | think so.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

| do not use it instead of the textbook very much, but rather as a useful supplement.
Grammar tasks where they get their score at once are great, and they seem to like it.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

No, | do not fancy using social media in the classroom.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

We use it for short tests, hand ins, hand outs (background material) and sending and
receiving messages

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

| guess the main challenge is keeping the students focused in the classroom.

Has your employer given any form of education/training when it comes to digital tools?

Yes, but mainly it has been quite elementary (like how to use It’s L.)

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Yes, we are encouraged to use digital tools as much as possible.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet

resources, learning-platforms, multimodal texts, e-books, social media, different computer programs

etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age. Female, age 26.
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12.

13.

14,

15.

Please state for which county you work Norway.. (Nordland)
What kind of education do you have?, Allmennlarerutdanning Universitet i Tromsg.
How long have you practiced as an English-teacher? Four years.
Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. The computer have always been an important tool in my
classrooms.
What is your level of skills when it comes to the use of digital tools*? Quite good.
What kind of digital tools do you use when teaching English?
a. Digital storyline (wikidot)

b. different grammar excercises onlin

Itslearning (off course)
WWW.socrative.com

Facebook
Access to English website

S@m 0 a0

storybook. www.storybird.com

youtube
j. http://peoplemov.in/#!
k.
Do you think the PC-scheme has been a negative, or positive, contribution to your work as an

English-teacher? Very positive.
Do you use the textbook as much as before the PC-scheme was introduced? yes
If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Grammar, reading, writing and oral tasks. My
students often creates film which challenges them to use different skills.
Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) My class has a facebook page where | post information and this is also a
platform where the students can share work.
If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Itslearning

a. handing in tasks (both written and oral)
b. Feedback
c. Quizzes'
d. tests
e. Information
f. etc..

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? The biggest challenge is to make sure the students are spending time with what
they are supposed to.

Has your employer given any form of education/training when it comes to digital tools? It

was not necessary in my case, but there have been training for some of the older teachers.
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16. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, our school has decided to focus on digital learning. E.g. | held a
training course in digital storyline.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.
Female, 45

2. Please state for which county you work.
Nordland

3. What kind of education do you have?
Allmennlzarerutdanning + nordisk grunnfag + engelsk grunnfag og mellomfag. (Adjunkt med
tilleggsutdanning)

4. How long have you practiced as an English-teacher?
20 years

5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain!
Obviously, the teaching aids have changed. | now have a much more extensive and up to date
“bank” of recourses to use when | prepare lessons and when | teach. There are films, texts,
tasks, tips, games, websites, sound files, pictures, blogs, etc. that | can use. | find that the way
I teach is more varied now because | have more tools and recourses at hand and my “method
repertoire” is more extensive because of that.

6. What is your level of skills when it comes to the use of digital tools*?
I am a proficient user of digital tools, but not an expert.

7. What kind of digital tools do you use when teaching English?
PC: internet: films, film-clips and videos (YouTube and Vimeo), textbook websites and other
websites, sound-files, smartphones/app (mostly Kahoot), It’s learning, NDLA. | used to be able
to use a Smartboard, but | changed departments and the Smartboard stayed in the old
department...

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
Definitely positive.

9. Do you use the textbook as much as before the PC-scheme was introduced?
Not as much, but it is still being put to good use.

10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
Listening tasks, grammar tasks, research tasks, making multimodal presentations.
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11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)
| use Facebook, but only to give and receive messages to/from students. | am in the process of
learning to utilize Twitter-searches, bit | find that not many students have Twitter-accounts.
In my private life | use Facebook, Twitter and Instagram.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?
| use It’s learning to upload tasks and files and students upload their work for me to assess.

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

The challenge is for the students to focus on their work and not stray off into internet-surfing
and gaming.

14. Has your employer given any form of education/training when it comes to digital tools?

No. But on It’s learning it is possible to participate on webinars.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

I think the only expectation is that | use It’s learning as a learning platform.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Female 59 years old
Nordland Fylkeskommune

Bachelor Educatior§ydney Universit§979
TESOLCanberra College of Advanced Educatit®84

Australia: 5 years in secondary schools
Norway: 1987-1989 secondary school and 2005 — d.d. wggmemdary school

The difference in teaching English pre- and post-caputers - Australia:

Pre-computers:

Australian language teaching system when | taligf8OL (migrants) in early 80’s was
traditional grammar translation methods. Workshegtsdio lingual tapes.Topics: “How to
make a doctor’s appointment” and ones looking atralia through the eyes of immigrants.

Post- computers:
Click here for today’s updated digitalised site fiaigrants learning English in Australia:
http://legacy.australianetwork.com/passpard here“This is Australian Life”

The difference in teaching English pre- and post-aoputers Norway:

Pre-computers:

Experience:1987-1989 secondary school. Teacher directedb®ektfocussed strict
national curriculum / objectives. Grammar-transiatigap exercises, overweight on written
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texts, next to no aural/oral tasks, culturally teai to UK/USA - in one word — boring.

Post- computers:
Experience: 2005 — d.d. upper secondary school. My experieaocebe found in the
attachment eknologi og pedagogikk — framtidsutsiktenclosed in this email.

What is your level of skills when it comes to the se of digital tools*?

Advanced.Read my blogg - in particulaRet nye klasserommeDigital Laeringsressurs
VoiceThrea¢ Bruk av Padlet i engelskfag i Nettsko)@ruk av film i NettopplaeringNyttig
digital ressursogHva er omvendt undervisning

What kind of digital tools do you use when teachingnglish?

a) Slideshare:92 Slidesharesttp://www.slideshare.net/Frydenlund

b) YouTube Channel:

- Vg3 Kultur og Litteratur SPR3012 - selvprodudémher. Example: Romantic Art and
Literature

- Nettskolen | Nordland (Virtual School in Nordla@@unty): ExampleCybercrime and
Cyberharassment

c) VoiceThread Example:Poetry Analysis

d) Itslearning

e) NDLA: http://ndla.no/en/node/42

f) Exploring English: Grammar explanations in Norwegian
g) Padlet: Example:http://padlet.com/Fionajane/literaryterms
h) NRK skole:

i) BBC Learning English

Do you think the PC-scheme has been a negative, musitive, contribution to your work
as an English-teacherAdvantages outweigh the disadvantages.

Do you use the textbook as much as before the PChstme was introduced?
Use the textbook every lesson, for reasons disdusseeknologi og pedagogikk —
framtidsutsikter enclosed in this email.

If you choose to use the PC instead of the textbookhich tasks do you prefer to use the
PC for? (e.g. Grammar tasks, reading tasks etc.)

Norwegian English textbooks are as a rule, welttemi, up-to-date and relevant. Personally —
| encourage my students to use their PC’s for reegaomework and essay writing. Some
Vg3 students (to my great satisfaction) still wiipeautiful) copy books. These students are
extremely conscientious and have improved fromt@4/6 in the time | have had them (Vg2
SPR3008 and Vg3 SPR3012)

Grammar is covered ONLY if students have a probMfark given individually often as
short oral instruction sessions based on their Igrat my desk whilst the rest of the class
work with comprehension tasks. Don’t give up utité student gets it. Use functional
grammar today.

Do you use social media in the English classroonv?hich one(s)? If not, what kind of
social media are you familiar with, and use, oréhased as a private person? (e.g. Facebook,
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Twitter etc.)

NO (1) for reasons discussedBtogging i sprakoppleeringi i nettskoleanclosed in this
email.

Familiar with a use privately: FB, LinkedIn, Twittand Bloggspot.

If your school uses a learning platform, (ex. Frorgr, It's Learning), how do you use this
in your English teaching?
| utilise Its learning’s to its full potential. Ssnsave from SPR3012 below.

& Nordland

FYLKESKOMMUNE

ﬁ Courses  Projects  Calendar Library NFK  NDLA A Search xEIlingseanlons

Goto... ~ || A / Courses / FEL ST3 ENL 1 Engelskspraklig licteratur og kultur 2014-2015
FEL ST3 ENL 1 Engelskspraklig ~ o
litteratur og kultur 2014-2015
@ Course dashboard BULLETINS 9 X VICTORIAN ART ¥XZex
@ status and follow-up % Add bulletin @ Subscribe Show all bulletins R 59
& Participants i Week 8
Tuesday: Desiree’s Baby Tasks 1-5 on P254 - 255 Tasks 6 and 7 are
& Groups
voluntary
£ Settings

Wednesday: Pre-test activities: The Story of an Hour by Kate Chopin P11-

4 Course content 13. OBS! Revise Pp14-19.
@ Links Friday 20th February: Written test 3
iy Trash can Created by Ellingsen, Fiona on 13/02/2015 08:00

le [ FEL ST3ENL 1 Engelsksprakiig litterat
ur og kultur 2014-2015 Week 7
Important information

Laereplan i engelsk ltteratur og ku Tuesday: Applicants for Admission to a Casual Ward (1874) by Luke Fildes

Itur SPR 3012

Source: http://www.workhouses.org.uk/lit/Fildes.shtml 2015.01.18

5. time = klassens time

What kind of challenges have you as an English-teaer met after the introduction of the
PC-scheme?

- Lack of eye contact

- Distraction — teach to bowed heads

- Unfocussed students

- Poor concentration amongst those students unabésitst the temptation to “surf”

- Reduced ability to remember — “have all the knogtedt their fingertips but know
nothing”.

- Feel | have to “compete” for students’ attention

- The death of beautiful copy books

- Have to “lend” paper / pencils

Has your employer given any form of education/traiing when it comes to digital tools?
Extensive and ongoing

Does your employer have any expectations to you as English-teacher when it comes to
use of digital tools?

Yes. Both in my virtual classes in NiN face-to.fatexxxxxxx vgs. (Anonymised by
researcher)
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*Digital tools: PC, iPad or other boards, smartpé®and applications, the textbook’s
internet resources, learning-platforms, multimddats, e-books, social media, different
computer programs etc. Please feel free to add tnglour answer that are not mentioned
here.

Nord-Trgndelag, 2 interviews:

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.
Female, 25.

2. Please state for which county you work.
Nord-Trgndelag Fylkeskommune

3. What kind of education do you have?
Integrated master’s and teachers degree from NTNU (lektorlgp), finishing with a Master’s in English
linguistics.

4. How long have you practiced as an English-teacher?
This is my first year.

5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.
| have never taught without computers.

6. What is your level of skills when it comes to the use of digital tools*?
| grew up using digital tools, and was the first class in my county to use it as a compulsory part of high
school. | know the basics of Python and HTML. | struggle with hand-held devices, as | am not that
used to them, but use other forms of digital tools frequently and proficiently.

7. What kind of digital tools do you use when teaching English?
Their computers, mainly thought online resources. My students read texts, complete different tasks,
play video games, record presentations, and learn different forms of online communications (ie.
Blogging, forums etc.)

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
| see the use of computers as overwhelmingly positive, as it gives me opportunities | would otherwise
not have had. The new didactic approaches | can take makes learning more available for all my
students, especially those with learning disabilities. Using the digital platforms increases the use
these students have of their extra tools, such as LingWrite, and increases their learning.

9. Do you use the textbook as much as before the PC-scheme was introduced?

| have used the textbook twice per class thus far this year.
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10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
Reading, searching information. | focus a lot on giving my students the ability to find and critically
assess information, as it is a vital skill in a digital society.

11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

We have used Reddit and Tumblr so far, and will be using Twitter later on.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?
The platform is mainly a gateway to other websites, as well as a place to hand in tasks.

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?
The computers themselves are a limit. There are several excellent computer games, many years old,
that could have been beneficial to my challenged students, but the computers are not able to run the
games. The computers shut down without warning, projectors stop working... The technology we are
supposed to use isn’t as good as it could have been.

It can also be a challenge to make students focus, but | find that this is a teaching point as well. Most,
if not all, of my students will spend parts of their working lives using computers, and they need to be
able to turn away from Facebook, Twitter, and other temptations.

14. Has your employer given any form of education/training when it comes to digital tools?
Not for teaching. We were given a course in how to use Lync, a corporate version of Skype. Nobody
has called me on this system yet, so | do not think this course has been significant.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
As we are supposed to use these tools, and we have not been given significant training, the employer
expects us to be able to use it ourselves.

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.
Woman — 43 years old

2. Please state for which county you work.
Nord-Trgndelag

3. What kind of education do you have?
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10.

11.

12.

Allmenlzererutdanning, plus grunnfag maths and Norwegian, plus a lot of other subjects.
Master’s degree in English didactics. A total of 10 years of higher education.

How long have you practiced as an English-teacher?
20 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

| was hired in VGS the year the computers were introduced so | have nothing to compare
with.

What is your level of skills when it comes to the use of digital tools*?
Very high.

What kind of digital tools do you use when teaching English?

During the last 9 years, these are some of the tools | have used. However, it does not mean
that | use them in all groups every year.

It’s learning, YouTube, Facebook, Word/PowerPoint/Excel, blogs, internet newspapers,
digital grammar games and other games which may be created to fit the topic at hand.
Moviemaker, Voki, eTwinning, Lokus (laerebok pa nett). Audacity. Ordnett Pluss. Urban
dictionaries. CNN/BBC/NBC/NRK etc. Cell phones (filming and recording English).

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
A fantastic positive contribution.

Do you use the textbook as much as before the PC-scheme was introduced?
YES! The computer is just a didactic tool.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
Interactive tasks or web quests.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

Yes | do (see question 7). | teach social media more than | use it. Awareness is more
important than using these media.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

For everything. All homework is posted there, messages to the students, hand-ins and all
assessments are on it’s learning. Also | upload all hand-outs and PowerPoints used in class. |
also use it for quizzes, surveys and glossary tests. Links to different web sites are also posted
on it’s learning.



13.

14,

15.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

| started working in VGS the same year as computers were implemented in our county, so |
have grown with the task without having any means of comparing life before and after
computers.

Has your employer given any form of education/training when it comes to digital tools?
Yes, but | have already a degree in “IT for lzerere” from Hggskolen | Volda.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

No — not that | have noticed. As a teacher - yes. Just as all other teachers, but not in English
in particular.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Oppland, 3 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

oA W e

10.

Please state your gender and age. Woman, 53 yrs old

Please state for which county you work. Oppland

What kind of education do you have? University, can.mag.

How long have you practiced as an English-teacher? 20 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. | can use information faster, it is easier for the students to find
“fresh” facts. But | have to be aware of many students not being able to “digest” what they
find. The differences between students are more visible.

What is your level of skills when it comes to the use of digital tools? Average... | am not too
good, but | ask my students ( ,-) ) if there are things | can’t manage...

What kind of digital tools do you use when teaching English? I know how to use my
computer, the digital resources from the textbooks, NDLA, social media,++

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? It varies a lot, the new students (vg1) tend to focus too much on Facebook,
games, etc during the lessons, but as they understand that it is not a good idea when it
comes to grades they get better. Sometimes it is VERY useful, sometimes a nuisance..

Do you use the textbook as much as before the PC-scheme was introduced? Not really, but it
depends on the textbook. Some of them are better than others. | use NDLA a lot.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Grammar,writing tasks, finding information,
news, ....
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11.

12.

13.

14.

15.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) | am familiar with Facebook, this is also used in the classroom (but only for
sharing texts, information, ect.)

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? I share information with my students, | publish links, give them tasks
to hand-in. We use Fronter in Oppland, and this is not as good as It’s learning when it comes
to making exercises for the students (multiple choice..).

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? To have the complete attention from the students all the time! | very often have to
repeat what | have just said. They have problems listening and watching their pc at the same
time. They are also very clever when it comes to using texts found on the web, and also
sharing (when they should NOT share..). But after we got Ephorus it is getting better. They
have experienced being exposed.

Has your employer given any form of education/training when it comes to digital tools? Not
very much! Most of it | have learned from colleagues or my students.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Yes, of course. And | cope.... But- it is not my job to be a multi-talent when
it comes to giving the students a “show” by using digital tools. There has to be a purpose to
what | do!

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age.

Female 64 years old

Please state for which county you work.

Oppland

What kind of education do you have?

Cand. Philol.

How long have you practiced as an English-teacher?

Since 1981

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

At the beginning when the PC was introduced, it was exciting to discover all the many
possibilities it offered. But later when we realised the students were using it for fun and
games and not for the assignments we gave them, things changed. In some ways | returned
to “old-fashioned” teaching, but I think the one thing that really changed was that | now
often stand in the back of the classroom and observe — in order, of course, to catch any



10.

11.

12.

13.

14.

15.

miscreants, the reason for this daytime vigil being the internet searches that have become
part of everyday teaching.

What is your level of skills when it comes to the use of digital tools*?

Fair to good

What kind of digital tools do you use when teaching English?

Digital classroom, with possibilities for e.g. multiple choice tests. PowerPoint and Prezi
instead of blackboard, smartboard (only in a few classrooms) Assignments where internet
searches are necessary. Search for teaching material — esp. in VG3 English, where newspaper
articles are a must. NDLA, Kahoot

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? After the initial childhood diseases mostly positive. There is still the odd
student who cuts and pastes in assignments, but that happened before as well — and from
books so plagiarism control was much harder. The amount of grammar exercises on net are a
blessing for the students, eager to learn more, informative articles are easy to access etc.

Do you use the textbook as much as before the PC-scheme was introduced?

Yes — the printed word is still the number one source in my lessons. | have been considering
netbooks, but | think that if all subjects were to use netbooks, we would have students with
“net syndrome” diseases in droves!

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Grammar and other language exercises. The students will, of course, have to read articles and
other information they have found on net, unless they choose to print it.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

I use blogs occasionally in class, and | personally am “friends” with different newspapers and
other relevant sites on Facebook.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

We use Fronter. | give information about what will happen in class. The archive is the good
part, | have folders for tasks, grammar, PP-presentations (mine), newspaper articles (these
are also in links), language, miscellaneous — anything that the students may need at a later
date is placed there. In links | have addresses to sites in the English-speaking world, from
newspapers to embassies.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Use of PC for other than school work is the main problem — or rather it was, more and more
students now only use the PC, when they are told to, and they seem to prefer pen and paper.
Has your employer given any form of education/training when it comes to digital tools?

Yes, esp. in the beginning. But there are still discussions when we have seminars, courses etc.
Mainly these focus on misuse, but we also exchange useful information.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

None specified.
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*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

vk wN R

10.

11.
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13.

14.

15.
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Please state your gender and age. Male —age 58

Please state for which county you work. Oppland

What kind of education do you have? Cand. philol, University of Oslo, 1983

How long have you practiced as an English-teacher? 32 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. Rely on more teaching material outside the textbook. Authentic
material. Developing the writing skills of the students have become a lot easier.

What is your level of skills when it comes to the use of digital tools*? Average.

What kind of digital tools do you use when teaching English? PC, learning platform (Fronter),
digital dictionaries (online and offline), the textbook’s internet resources, authentic material
from the Internet, writing tools.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Positive.

Do you use the textbook as much as before the PC-scheme was introduced? Yes, | still use
the textbook as the main source in my teaching. | use, and let the students use, the PC for
supplementary sources.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) | do not use the PC instead of the textbook (see
no. 10)

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) | do not use social media in the classroom because | am not familiar with social
media myself. | am not on Facebook, Twitter, etc.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? For information and to save supplementary teaching material for the
students, assessment and self-assessment, the students hand in and are given back written
papers,...

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? The main challenge is that the PC with internet connection distracts the students
during classes.

Has your employer given any form of education/training when it comes to digital tools? Very
little.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? The expectations are not particularly linked to the use of digital tools,
more to my teaching in general.



*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Oslo, 2 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

SORRY TO ANSWER IN CAPITAL LETTERS: | THOUGHT YOU MIGHT FIND IT EASIER TO DETECT MY
ANSWERS THAT WAY ..

1.

10.

11.

12.

13.

Please state your gender and age. F, 63

Please state for which county you work. OSLO

What kind of education do you have? TWO UNIVERSITY EDUCATIONS IN TWO DIFFERENT
COUNTRIES, 9 YEARS IN ALL — 5 OF THESE ON MY MAIN SUBJECT.

How long have you practiced as an English-teacher? SINCE 1979

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. OF COURSE — WE USE WEBSITES ACTIVELY, ALSO THE INTERNET
RESOURCES CONNECTED TO THE TEXTBOOK, STUDENTS MAKE PP PRESENTATIONS ETC
What is your level of skills when it comes to the use of digital tools*? MODERATE!

What kind of digital tools do you use when teaching English? TEXT BOOK WEBSITES, NEWS
SITES, YOUTUBE, ETC ETC ETC. IPAD, TOO.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? POSITIVE MOSTLY—IF ONE DOES NOT LET THE SCREEN DOMINATE TUITION
ENTIRELY. WE HAVE MANY'TOP DOWN’ SESSIONS, TOO.

Do you use the textbook as much as before the PC-scheme was introduced? YES.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) GRAMMAR, VOCABULARY, BACKGROUND
RESEARCH, THE NEWS, MUSIC, INTERVIEWS, FILM, ETC.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.). NO. | USE FB PERSONALLY. (THE REASON | OPENED AN FB ACCOUNT IN THE
FIRST PLACE, MANY YEARS AGO, WAS BECAUSE STUDENTS MADE FB PROFILES FOR THE
CHARACTERS OF A NOVEL WE STUDIED. | WANTED TO KNOW WHAT THEY WERE TALKING
ABOUT, AND REALISED HOW GOOD THEY WERE ONCE | HAD AN ACCOUNT MYSELF. )

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? | GIVE ASSIGNMENTS VIA FRONTER, IS ALL. | TEXT MY STUDENTS VIA
MY MOBILE PHONE IF NECESSARY (I KNOW THIS IS RIDICULOUS, BUT | FIND IT PRACTICAL).
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? AS YOU CAN SEE, | AM A DIGITAL IMMIGRANT RATHER THAN A DIGITAL NATIVE, SO
IT HAS TAKEN SOME TIME TO FAMILIARIZE MYSELF WITH ALL THE TECHNICAL INTRICACIES
(NOT QUITE THERE YET ;). THIS, OF COURSE, IS A PROBLEM THAT WILL DISAPPEAR AS WE,
THE OLD ‘EMBEDSEKSAMEN ‘-TEACHERS, WILL RETIRE — SOON.
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14.

15.

Has your employer given any form of education/training when it comes to digital tools? YES,
COURSES NOW AND THEN.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? OF COURSE. BUT WE ARE LUCKY ENOUGH TO BE TRUSTED TO TEACH
PROPERLY, AND THERE ARE NO CHECK-UPS. WE ARE TREATED AS THE PROFESSIONALS WE
ARE.

| HAVE 5 YEARS OF STUDY IN ONE SUBJECT ALONE (FROM THE NETHERLANDS, WHERE THIS
WAS NORMAL AT THE TIME), IN ADDITION TO 3 OTHER SUBJECTS, AND FEEL MOST
CONFIDENT PROFESSIONALLY, IN EVERY ASPECT OF MY JOB — AND SINCE WE ARE LUCKY
ENOUGH TO HAVE AN EXCELLENT PERSON RUN OUR SCHOOL, WE CAN DO THE JOB WE ARE
EXPECTED TO DO, WITHOUT ANY TIME CONSUMING REPORTS AND TICK OFFS.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age.

Female, 33

Please state for which county you work.

Oslo

What kind of education do you have?

Lektor med opprykk, master i engelsk + ppu

How long have you practiced as an English-teacher?

7 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

No, every student has had his/her own PC since | started yeaching in 2008.

What is your level of skills when it comes to the use of digital tools*?

Average. | am no enthusiast or expert, but | get by, and make use of new tools if | find them
interesting and if | regard them as being beneficial for learning.

What kind of digital tools do you use when teaching English?

Online tasks and sources, the students write, edit, hand in digitally, make digital stories
(evaluation), record oral tasks via their PC, kahoots etc., | show them clips, websites,
statistics.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

| am not used to teaching without making use of PCs. | am positive towards the new
technology, but | am negative towards Oslo kommune’s policy saying that we should not
block certain internet websites (like Facebook). This is done in many workplaces — why not
among kids too? | am negative to the idea that students should always use PCs. | think it



10.

11.

12.

13.

14.

15.

should be up to the teacher to decide when to use the PC, and what to use if for. | do not
think that making use of a PC necessarily makes you learn more.

Do you use the textbook as much as before the PC-scheme was introduced?

| use the textbook quite a lot, but | find it positive to be able to “spice up” what is in the
textbook with things from the internet.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) | prefer the textbook for reading. | use the PC to
find pictures, videos that illustrate things from the textbook.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No, | do not. | use facebook and blogs privately.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? We use Fronter. That is where | keep all the information and online
sources for my students in each subject. Hand-ins are also on Fronter.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Distraction — computer games and facebook in class, plagiarism

Has your employer given any form of education/training when it comes to digital tools?
Some seminars on smartboard, but not enough to make me feel comfortable with it.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? No special expectations | think.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Rogaland, 4 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

Please state your gender and age.

Female, 40.

Please state for which county you work.

Norway Rogaland

What kind of education do you have?

Master’s Degree + 1 year interpretation studies.

How long have you practiced as an English-teacher?

Since autumn 2003, so almost 12 years.

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

| started my career teaching in China. There was little technology available there, and also
limited amounts of textbooks. Since | have been working in Norwegian schools (2006) | have
been working in classrooms where pupils have laptops, so no | have not really experienced
the transition into computerised classrooms to any real extent.
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11.

12.

13.

What is your level of skills when it comes to the use of digital tools*?

Above average in most areas, and | try to make extensive use of a variety of tools in the
classroom.

What kind of digital tools do you use when teaching English?

PC, Phones, Internet, Google docs: for cooperative texts. Youtube for clips (watching /
uploading/ editing), Mindomo for mind-maps, Photo story / I-movie for films / oral
presentations, Audacity for oral presentations, Prezi- for presentations, Survey Monkey for
surveys, Webs for webpages, Kahoot and Socrative for classroom competitions, Livemocha
for language lab work, interactive grammar exercises, grammar games, it’s learning and
more.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

The negative aspect is concentration: the students are easily distracted by the many
entertainment opportunities available. The positive is a more authentic interaction with
language, and more variety in the teaching methods used. | find the pupils struggle with
some aspects of grammar, like subject verb agreement, but have excellent fluency,
vocabulary, and sentence structure.

Do you use the textbook as much as before the PC-scheme was introduced?

| have never used the textbook to any great extent. | keep it mainly because pupils and
parents expect it, and it is a convenient source of text that can be used as a starting point for
exploring a topic.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Grammar tasks: the textbook has a very limited supply of them. Reading tasks: especially
when it comes to areas where the textbook is not up to date, or for example related to
poetry where the book has a very limited selection. As | said, | tend to use the textbook as a
starting point, so | use the digital sources regularly.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

Not to a very large extent. The class has a Facebook page for posting reminders, that kind of
thing: and | use blogging from time to time.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

We use it’s learning to post the work and documents the pupils need, list homework, send
messages, tests, assighments etc.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Largely that the money is being spent on hardware, not software. We have for
example Smartboards, but without software they are just glorified video projectors. There is
not much willingness to take the expense of experimenting with different types of software
to find out if it can be useful: it has to be proven useful before an investment is made. As a
language teacher software to convert PCs into language labs would be interesting, but there
just aren’t the funds. | also think NDLA might not be the best use of the money: as it is simply
offering what is in a textbook, but in a less organized way: if a teacher is meant to use NDLA



instead of a textbook it will cost an enormous amount of effort to achieve a structure that
the pupils can relate to.

14. Has your employer given any form of education/training when it comes to digital tools?
To a limited extent, occasional classes during teacher planning days.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
Not that is expressed in any guidelines. It is more the effort of individual teachers on staff
that highlights this.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as p@sEiank you.
Please state your gender and age.

Male — 31 years old

Please state for which county you work.

Norway (Rogaland)

. What kind of education do you have?

Master’s degree in English.

How long have you practiced as an English-teacher?

For six years.

Is there a difference in how you teach English noompared to before the PC-scheme was
introduced? Please explain.

| used to teach secondary school, where we didn’alie access to computers to the extent

we do now. With the students using computers I'veound | don’t have to depend on the
textbook as much. We can more easily find resourcesline.

. What is your level of skills when it comes to theewf digital tools*?

Compared to older teachers | think my skills are b#er, but | think they are about
average
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7. What kind of digital tools do you use when teacHmglish?
Mostly just the computer, to communicate with the tudents, sending hand-ins and
hand-outs. | do use the occasional Powerpoint, but sshach as before. | use the computer
to show pictures and videos.

8. Do you think the PC-scheme has been a negatiymtive, contribution to your work as an
English-teacher?

Very positive. | find the textbooks we have insufiient. Access to computers makes it
easier for us to use online resources like NDLA.

9. Do you use the textbook as much as before the R@yse was introduced?
No. We rarely use the textbook, although if we habetter textbooks we might.

10. If you choose to use the PC instead of the textpatich tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

| find literature online (short stories and poems),so we use the computer for reading.

11. Do you use social media in the English classroonhfitiVone(s)? If not, what kind of social
media are you familiar with, and use, or have wed private person? (e.g. Facebook,
Twitter etc.)

| use Facebook, Twitter and Instagram myself, but haven’t used any of them in the
classroom. We have It's Learning and we stick to tt.

12. If your school uses a learning platform, (ex. Feonlt's Learning), how do you use this in
your English teaching?

| use IL to give instructions, to share links, to tye feedback on hand-ins, etc. | have my
students hand in their homework on IL.

13. What kind of challenges have you as an Englishiesamet after the introduction of the PC-
scheme?

As with any subject, I think the biggest challengés to keep the students off Facebook
and other social media. On the one hand, it's theiresponsibility, and they have to learn
to control themselves, but on the other hand it'sery distracting.

14.Has your employer given any form of education/iragrwhen it comes to digital tools?

Not that | know of, but I'm new at my school.

15. Does your employer have any expectations to yandsnglish-teacher when it comes to use
of digital tools?
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We are expected to use them.

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.
a. Woman, 46

2. Please state for which county you work.
a. Rogaland

3. What kind of education do you have?

a. Master:

i. German language and literature (hovedfag)

ii. English language and literature (grunnfag)

iii. Sociology (grunnfag)

4. How long have you practiced as an English-teacher?
a. Since 1996
5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.
a. Yes, but the changes have come gradually
i. The student would take more notes before, obviously hand-written notes

ii. There were often paper hand-outs in my lessons, because | wanted
alternatives to the reader.

iii. 1 was always searching for images that could be used in language and
interpretation tasks. Now they are much more available.

iv. It was harder for the students to structure their material prior to an
assignment before, because they kept losing their notes. Now chances are
that the material is somewhere on their harddisk.

6. What is your level of skills when it comes to the use of digital tools*?

a. lam eager, but average in skills

7. What kind of digital tools do you use when teaching English?

a. It's-learning assignments, it’s learning tests, also for student made quizzes, it’s-
learning surveys, also for handing in home-work, Passage web pages, Targets web
page on Lokus.no, NDLA, especially background texts and writing instructions,
Quizlet for learning words, Kahoot for summing up, Howjsay.com for pronunciation,
Ordnett pluss, PowerPoint for presentations, postermaking, collages and e-lessons,
Prezi for presentations, YouTube for e-lessons, music videos etc.

8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
a. Positive
9. Do you use the textbook as much as before the PC-scheme was introduced?
a. lguessnot
10. If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
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a. We prefer the book/paper for reading and for oral tasks. Grammar tasks are often
done on the PC, however, | often bring paper versions for those who prefer paper
exercises.

11. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

a. No, | prefer school sites for school work

b. Iam an eager user of Facebook, and | use Twitter every now and then.

12. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

a. Listed under7

13. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

a. Mostly the effect that students are distracted from school work through easy access
to entertainment on their laptop

14. Has your employer given any form of education/training when it comes to digital tools?

a. Yes, but the emphasis was much stronger some ten-five years ago.

15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

a. |feel quite free to use what tools | want.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.

Female, 49

2. Please state for which county you work.

Rogaland

3. What kind of education do you have?

Master’s in English Literature (hovedfag)

4. How long have you practiced as an English-teacher?

23 years

5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

Yes, access to the Internet has extended the range of possibilities — sources, activities, etc. It
is so much easier to use a variety of authentic texts now, to allow the students to listen to a
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10.

11.

12.

variety of English accents. It makes research much easier for the students. So as teachers, we
can spend less time on the basics, and more time on more advanced cognitive activities.

What is your level of skills when it comes to the use of digital tools*?

Fairly competent. | have taken the first module of ‘Klasseledelse med IKT’

What kind of digital tools do you use when teaching English?

PC/Mac, smartphones, its learning, NDLA, the textbook’s internet resources, Quizlet, Kahoot,
Glogster, GoAnimate, Wordle, iMovie/Digital Story, etc.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

Positive — it has opened up for a lot of fun classroom activities. The learning platform is an
amazing tool for information to and from students, and for correcting and archiving students’
texts.

Do you use the textbook as much as before the PC-scheme was introduced?

No, much less. | tried teaching Vg1 without a textbook for a couple of years. Although it was
an exciting experiment and some of my students preferred it that way, | reverted back to
having a textbook for a couple of reasons. 1) It was tiring having to find and design all the
text material for the whole course. With a textbook as back-up, | had the freedom to do
both. 2) A few students missed having a tangible object, structured in the linear way that a
textbook is. And | can understand that.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

All sorts of tasks — probably with the exception of the two you mention. Much of the reading
of longer texts is done on paper (textbooks or copy hand-outs); but of course, if the students
are researching a topic for a written or oral presentation assignment, they will be reading a
lot of text on screen. Grammar tasks on the net are good for individual practice, and these
tasks give the student immediate feedback. Otherwise, | like to go through grammar and
language tasks on paper.

| prefer to use the PC with all sorts of tasks: introducing a topic, showing students short film
or news clips to respond to, vocabulary training, quizzes. The visual and audio aspects of
digital tools are great.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

Not very often. | have sometimes let the students use Facebook when working on a project;
e.g. creating a campaign for renewable energy or human rights... We use YouTube in the
classroom frequently, and sometimes students hand in assignments by uploading their
multimodal presentations on YouTube.

As a private person, | sometimes use Facebook. | know of Twitter, Snapchat, Instagram,
Tumblr, etc., because social media nd the media in general are topics that we study for
several English courses.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

We have its learning — and | use it all the time as a tool of communication with the students. |
post lesson plans, reminders and a lot of information on the bulletin board of the subject.
The students hand in their assignments on its learning, and | correct most of their work
digitally. That means that they have all their texts and all my feedback on file; so when I talk
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14.

15.

to them about their progress, we can look at their texts again. The students can also go
through their own texts before new tests.

Furthermore, | post many links to articles, film clips/trailers, tasks and activities. | also use the
rich-page content as a kind of digital class wall-paper.

| rely on its learning so much now that any downtime creates minor crises!

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

The pedagogical pendulum swings back and forth...

There are often students who are distracted by all the fun, extra-curricular things on their
laptops; a few may even be addicted. It may be challenging weaning them off of their
addiction, and getting them to do schoolwork. But the majority of my students are ambitious
and have enough self-discipline to save ‘FB’ and other stuff for the breaks.

The other challenge is not to forget teaching methods and classroom activities that do not
involve computers! | try to include these each term, and find myself nostalgically enthusiastic
whenever | remember or come up with such a task. (Drawing, flashcards, paper posters, role
play, etc.)

Has your employer given any form of education/training when it comes to digital tools?

The school arranged several workshops in those ‘early’ years (around 2008).
The county has partially subsidized anyone wanting to take the modules in ‘Klasseledelse
med IKT’, etc.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

No, not really. There are no specific requirements regarding how we use digital tools in the
classroom. That doesn’t mean to say that it will stay that way. It might suddenly become very
important again.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Sogn og Fjordane, 3 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age.

Female, 40

Please state for which county you work.

Sogn og Fjordane fylkeskommune

What kind of education do you have?

Master-English Bachelor-Social studies PPU

How long have you practiced as an English-teacher?

9 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.




10.

11.

12.

13.

14.

15.

| use digital tools and the internet more than earlier. All hand-ins and tests are now digital
What is your level of skills when it comes to the use of digital tools*?

Average+

What kind of digital tools do you use when teaching English?

Smartboard, Pcs, smartphones, fronter, internet

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Positive,

Do you use the textbook as much as before the PC-scheme was introduced?

| try to use the textbook as a guide to what we are to go through, but if the book doesn’t
cover a theme good enough, | will use the internet as a suplement

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Grammar tasks, finding different information

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

Facebook, youtube

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

Fronter...hand ins, oral assignments and tests

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Too much time is used on pages they are not supposed to be on....technical problems as
connection....printing ...broken pc...documents disappearing

Has your employer given any form of education/training when it comes to digital tools?

Not really

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Not that | know

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

Please state your gender and age.

Female. 43 years old.

Please state for which county you work.

Sogn og Fjordane

What kind of education do you have?

Lektor med opprykk

How long have you practiced as an English-teacher?
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11.

12.

13.

14.

15.

December 1997

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

| use the blackboard less and | hold fewer lectures. It is easier and faster for students to find
information on the Internet than going to the library.

What is your level of skills when it comes to the use of digital tools*?

It is sufficient for my needs, but not as advanced as a Media teacher.

What kind of digital tools do you use when teaching English?

Lap top, smart board, video projector, web resources

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

Mostly positive. However, not all students know how to use their sources critically.

Do you use the textbook as much as before the PC-scheme was introduced?

It varies, but | still find the textbook very useful. | supplement with digital resources.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (E.g. Grammar tasks, reading tasks etc.)

Digging deeper, finding fast facts, as a dictionary, various language tasks, and so on

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

| hardly ever use social media in the classroom; | prefer Fronter and Skulearena for school
purposes. | have a private Facebook account.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

| use Fronter to give messages, to post information about plans, extra material etc. and for
tests

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Pupils losing focus of their work tasks, pupils not bringing their PC/Mac to school when
needed, machines in need of repair

Has your employer given any form of education/training when it comes to digital tools?
Yes, some basic training how to use Fronter, Skulearena, and the smart boards

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Expectations of using NDLA and FYR-resources and the tools we have at school plus the
digital platforms of the textbooks

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet

resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

146



16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

Please state your gender and age.
Female, 32

Please state for which county you work.
Sogn og Fjordane fylkeskommune

What kind of education do you have?
Master | nordisk sprak og litteratur, mellomdag engelsk, arsstudium musikk

How long have you practiced as an English-teacher?
4 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.
Have always used computer

What is your level of skills when it comes to the use of digital tools*?
Excellent

What kind of digital tools do you use when teaching English?
PC, smartphone (kahoot), , the textbook’s internet resources, learning-platforms, NDLA

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
Positive

Do you use the textbook as much as before the PC-scheme was introduced?
Yes

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
Grammar, listening while reading,

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

No

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

- Publish documents for them to read

- Post messages

- Publish plans

They hand in tests there
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29.

30.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?
The pupils are often busy with social media while | teach (they do not always listen)

Has your employer given any form of education/training when it comes to digital tools?
No

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
Not specifically as an English teacher, no.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs

etc. Please feel free to add tools in your answer that are not mentioned here.

Ser-Trgndelag, 3 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

148

Please state your gender and age.

I am 62 years old and work as a counsellor and a teacher of German and English.

Please state for which county you work.

Ser-Trgndelag fylkeskommune

What kind of education do you have?

| have a master in English literature, 1 % years of German from the university, 1 year of social
studies(samfunnskunnskap), 1 year of media and 1 year of Counselling — all taken at NTNU in
Trondheim.

How long have you practiced as an English-teacher?

For 37 years!!!

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

Yes, there is quite a difference. Earlier we mainly used the textbooks, NRK-programs for
English and German and listening comprehensions from cd-s. Today | still use textbooks, but |
also use Youtube to play music, songs, short videos. | use the websites of the textbooks to let
my pupils hear native speakers, to practise grammar with immediate response(glosetrener
f.eks.). Google can be used to find information in connection with in-depth work, lectures in
class etc., and Google pictures can be used for the same purpose. Lately | have started using
Kahoot to make a quiz to test how much they remember about material we have been
dealing with.

What is your level of skills when it comes to the use of digital tools*

You learn as long as you have pupils and students and | attend all courses offered to us to
keep up.

What kind of digital tools do you use when teaching English?



10.

11.

12.

13.

14.

15.

| use powerpoint, the websites of textbooks, google and google pictures, youtube and
kahoot.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

It is hard to fight the wrong use of the pc for checking facebook etc. but there is no way we
can go back to a classroom without pcs. However, as a teacher you still have to be the boss
of the classroom and decide when and for what purpose the computer is to be used.

Do you use the textbook as much as before the PC-scheme was introduced?

| still use it but needless to say — with all the other tempting computer programs and options,
less time is spent on the book.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Grammar tasks, listening to native speakers/listening comprehensions, finding information.
Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

No, | don’t.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

We use Itslearning. | use it for questions or other tasks | want them to answer for the next
lesson, for tests. | use the calender to state what their homework for next time is. As a
counsellor | have my own room where | give them relevant information from my field.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

To try to keep them online for the subject | am teaching and not on facebook and twitter.
Has your employer given any form of education/training when it comes to digital tools?

Yes. We have courses at school where my digitally active teachers teach those of us who are
not quite up to it.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Yes, our leaders want us to be up-to-date!

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

il

Please state your gender and age. F, 53

Please state for which county you work. S¢r-Trgndelag

What kind of education do you have? University, adjunkt m tillegg
How long have you practiced as an English-teacher? 26 years
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5.

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

| use short film-clips as illustration of various points (grammar, novel excerpts, geography,
culture, pronunciation)

Plans and tasks are made available on It’s Learning

| ask the students to find background information about certain topics before reading a text or
watching a film, e.g. historical events, a city or country. Before the PC-scheme was introduced,
this took too much time, so | provided the information instead.

Grammar practice: Both the old way and PC (NDLA Grammar Self Assessment is very useful)

Some classes have digital textbooks (Skills smartbook). Advantages: The students may listen to
the text when they read it at home, and they may take notes and write comments in the
textbook. Disadvantage: Occasional technical problems.

6.
7.
8.

10.

11.

12.

13.

14.

15.

What is your level of skills when it comes to the use of digital tools*? Ok

What kind of digital tools do you use when teaching English? See question 5

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Positive (see q 5), or | wouldn’t use it.

Do you use the textbook as much as before the PC-scheme was introduced? Almost.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Grammar, interactive language tasks, writing.
Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)None. | am familiar with fb as a private person.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Plans, homework, written assignments, links to dicitionaries, BBC, etc.
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Sometimes technological problems (always have a plan B), distraction — students
using the pc for the wrong things (fb, games, fashion websites etc)

Has your employer given any form of education/training when it comes to digital tools? More
than 20 years ago. Some courses have been offered over the years within various subjects.
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? We are expected to keep up to date, but are free to choose our own
methods, as long as we stick to the curriculum.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.
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Please state your gender and age.



10.

11.

12.

13.

14.

15.

Female, 46 years old

Please state for which county you work.

Seor — Trgndelag Fylkeskommune

What kind of education do you have?

“Mellomfag” from the University of Trondheim.

How long have you practiced as an English-teacher?

21 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

The most striking difference is the possibilities of variation that you have. Earlier the primary
focus was on the textbook and the tasks at hand there. Now you can choose from any
number of sites and pages — youtube, ndla, sites relates to the textbook etc., interactive
tasks, video clips and so on. | think | vary my teaching/lessons to a much greater extent than
before. On the other hand | think there is less time to go in depth of topics — | spent more
time on grammar exercises before — and going through them afterwards.

What is your level of skills when it comes to the use of digital tools*?

Quite good I think — | use the PC every lesson, interactive tools/tasks, different sites on the
Internet, Its learning — posting facts and information. Students hand in all their work on Its
learning etc.

What kind of digital tools do you use when teaching English?

See 6

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

Mostly positive — see 5. | think it is a must for today’s students — they expect to be
entertained....

Do you use the textbook as much as before the PC-scheme was introduced? No, definitely
not.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Mostly for for gathering information, for
interactive tasks (with immediate feedback) and for handing in written work.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No, not in the English classroom. Privately | have facebook, twitter, Instagram
and snapchat.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Mentioned before —information, handing in work, grades/evaluation,
half term schedules etc

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Catching the student’s attention...

Has your employer given any form of education/training when it comes to digital tools?

Yes — | have attended different types of courses and training schemes.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Expect us to make the teaching best suited for the students — with or
without digital tools. What is best for the individual.
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*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Telemark, 3 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

10.

11.

12.
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Please state your gender and age.

gender: f, age: 52

Please state for which county you work.

Telemark Fylkeskommune

What kind of education do you have?

5+ years of higher education in English and French

How long have you practiced as an English-teacher?

7 years in upper-secondary education

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

Yes, definitely. | was a teacher for 7 years in the beginning 90’s, then had a different job until
2011. Started teaching in vgo again in 2011 (English, French, German). ICT and the internet
have changed learning and teaching completely. Very positive!

What is your level of skills when it comes to the use of digital tools*?

Use it and love it!

What kind of digital tools do you use when teaching English?

PC every lesson, Ipad, ebok (“brettbok”, just testing this school year), programs and websites
— Word, ppt, prezi, ndla, TED, ISLCollective, WordCloud, and many more .... Am just looking
into “flipped classroom”

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

no doubt positive!

Do you use the textbook as much as before the PC-scheme was introduced?

No, I hardly use a textbook

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

For myself or for my students? Online texts, news (text and video), textbook websites,
grammar websites (for the students to choose themselves), research tasks and projects for
students, presentation tools, ... all skills!

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

Some of my classes have a fb page

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?



13.

14,

15.

TFK uses fronter, which is not a valuable contribution as an online learning platform. Used
mainly for administration (messages, handing in papers, etc)

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

Planning lessons in a different way; focus even more on students’ learning and activities;

a positive challenge: how to allow more student autonomy (e.g. choosing content or working
methods)

Has your employer given any form of education/training when it comes to digital tools?

Yes, small workshops during planning days

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

Yes

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs

etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

© N Uk WNE

16.
17.
18.
19.

20.

Please state your gender and age.

Male 62

Please state for which county you work.

Norway (Telemark)

What kind of education do you have?

College England- Hgyskole Norway

How long have you practiced as an English-teacher?

20 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

. Yes, more nett, more presentations(prezi), all students have own pc
11.
12.
13.
14,
15.

What is your level of skills when it comes to the use of digital tools*?

Quite good many courses, also very interested in the use of pc

What kind of digital tools do you use when teaching English?

Everything possible

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

both

Do you use the textbook as much as before the PC-scheme was introduced?

Not at all

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

Everything there is no limit
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21. Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

22. Facebook twitter

23. If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

24. Fronter, for everything that is to be handed in (tests.homework etc)

25. What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

26. Stop private use of facebook in the classroom

27. Has your employer given any form of education/training when it comes to digital tools?

28. yes

29. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

30. yes

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.
Please answer the questions as thoroughly as possible. Thank you.

1. Please state your gender and age.
Female, 53
2. Please state for which county you work.

Telemark

3. What kind of education do you have?
a. Master sports, mellomfag engelsk, historie gr fag= lektor 1
4. How long have you practiced as an English-teacher?
a. 26years
5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

a. Of course you use the computer more both when writing and in finding/using
sources, but much of the things | do is not so different except for the use of
computers. Quizzes like kahoot are of course a welcomed addition + the use of
Fronter as a tool for delivering and controlling homework/tests

6. What is your level of skills when it comes to the use of digital tools*?

a. Average

7. What kind of digital tools do you use when teaching English?

a. Smart board, computer and at times smart phone, Fronter, text book digital version,

You tube
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10.

11.

12.

13.

14.

15.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
a. Both—1find that the “old” way may be just as successful as PC scheme because the
use of Pc makes distractions easier for the students
Do you use the textbook as much as before the PC-scheme was introduced?
a. No
If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)
a. Alittle bit of everything, | try to vary. NDLA has a lot of good tasks/texts etc which |
use in addition to the digital exercises to our textbook
Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)
a. You tube mostly with the students. Facebook privately, but | find working with that
as part of English has not been very succcful so far
If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?
a. Mostly for hand ins and tests + info to the students about test, homework and other
necessary messages
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?
a. How to keep students focused on the task, not facebook and other things they find
more interesting
Has your employer given any form of education/training when it comes to digital tools?
a. Very little
Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
a. They expect we use them, but there are no direct guidelines which | am aware of

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Troms, 2 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1.

Please state your gender and age. Female, 33

Please state for which county you work. Troms fylke

What kind of education do you have? Master’s degree in English, Bachelor’s degree in
German and Political Science. PPU

How long have you practiced as an English-teacher? 8 years
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10.

11.

12.

13.

14.

15.

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.The PC-scheme was introduced when | started working as a
teacher. Thus, nothing has changed in terms of equipment. However, with the increased
knowledge students now have, | feel the need to increase my own knowledge to keep
updated. In addition, | try to adjust to meet the interests of the students and be creative.
Nevertheless, there are challenges with the PC-scheme, especially in terms of keeping the
students focused in lessons and avoiding cheating. This has made me start using written tests
now and then. The problem with that is to interpret their writing, because they are not used
to writing by hand any more.

What is your level of skills when it comes to the use of digital tools*? | wish | had more
knowledge on the use of digital tools, or at least more time to explore and learn about it. | do
use PC, iPad, smartphone with apps, the textbook’s internet resources, learning platforms, e-
books, social media etc.

What kind of digital tools do you use when teaching English? PC, films, internet
resources(like Kahoot, Quizlet, Glosemesteren, the textbook resources), smartphones.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Mostly negative( see comments on question 5)

Do you use the textbook as much as before the PC-scheme was introduced? See question 5
If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Reading updated information, student research
on specific topics, grammar tasks(interactive), writing tasks, vocabulary training, videos
representing information about certain topics, music

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) Social media is part of the competence aims in one of my subjects. Therefore, it
has a natural place in the education. | use Facebook, Twitter, Pinterest, Instagram.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? For handing in assignments, posting lesson plans, week plans, written
tasks, giving feedback on assignments(oral or written), questionnaires for the students.
What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? See answer on question 5 and 6

Has your employer given any form of education/training when it comes to digital tools? No,
unfortunately not.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? | feel a pressure in terms of keeping updated, but there are no resources
used on seminars and courses to increase our competence.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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10.

11.

12.

13.

Please state your gender and age.
a. Male, 31
Please state for which county you work.
a. Troms
What kind of education do you have?
a. Master’s degree in English Literature
How long have you practiced as an English-teacher?
a. Fouryears
Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

a. | have never worked as a teacher before the PC-scheme was introduced. | still limit
the use of a PC when it becomes too much of a distraction for the students.

What is your level of skills when it comes to the use of digital tools*?

a. |would say that | have a high skill-level.

What kind of digital tools do you use when teaching English?

a. The PCis the most common tool. Smartphones are used for filmmaking and
sometimes voice recording, replacing the language lab. | also use MS Publisher,
Audacity, MS Office, and MS Moviemaker.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?

a. That depends on how much of a distraction it is. Limited access to the internet helps.
| also think there is a lack of focus on study techniques in lower secondary school and
below.

Do you use the textbook as much as before the PC-scheme was introduced?

a. Yes, as a source of literature. Tasks are also taken from the textbook. In addition, we
work in a team to produce our own material.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

a. Grammar, writing tasks, peer evaluation. | try to avoid reading exercises on a PC
because | think it is painful to read on a screen.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

a. |do not use social media in the classroom, we try to only focus on Fronter. The
students communicate on Facebook (for school-related topics.) They have a class-
group.

b. I am familiar with and use Facebook, Twitter, Instagram, Snapchat

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

a. Fronter is used for organising the work schedule, handing out homework, conducting
quizzes, information, handing in tests, receiving feedback.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

a. Competing with the internet for attention is the biggest challenge. Also, the fact that
every student is considered proficient in English based on their ability to use and
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communicate in English online. This is a limited proficiency and it is sometimes hard
to convey that to students and their parents.
14. Has your employer given any form of education/training when it comes to digital tools?
a. In my practice as a PPU-student, | was given an introduction to a GPS-game of which
the name | have since forgotten.
15. Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?
a. lguess. Itisa curricular aim and focus area, but nothing out of the ordinary has been
stated.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs

etc.

Please feel free to add tools in your answer that are not mentioned here.

Vest-Agder, 3 interviews:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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1. Please state your gender and age.
a. F42
2. Please state for which county you work.
a. Vest Agder Fylkeskommune
3. What kind of education do you have?
a. Master + extra education
4. How long have you practiced as an English-teacher?
a. 12 years
5. Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain.

a. Before | was more “book-oriented”. Now my students are able to find information
from various sources and with different perspectives. This is a strength in the way |
teach English. | am now more capable of differentiating my teaching with less
resources needed. | also use video lectures as well as giving the students homework
submitted through video.

6. What is your level of skills when it comes to the use of digital tools*?
a. Experienced user
7. What kind of digital tools do you use when teaching English?
a. Computers, video, mobile phones, cameras, internet, online software (open source)+
8. Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher?
a. For my work it has been a very positive contribution(!)
9. Do you use the textbook as much as before the PC-scheme was introduced?
a. Definitely not



10.

11.

12.

13.

14.

15.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.)

a. All tasks are applicable.
Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.)

a. Yes, | use social media in the classroom. Particularly Facebook but also It’s Learning.
If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching?

a. We use It’s Learning mostly for submissions and for information about the lessons

and plans.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme?

a. Students use computers for non-related purposes too much.
Has your employer given any form of education/training when it comes to digital tools?

a. For students or teachers?

b. There are training classes for teachers but | have never participated in these, as they

are for beginners only.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools?

a. No particular expectations but it is kind of expected that we use digital tools

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

vk wN e

Please state your gender and age. Female 61

Please state for which county you work. Vest-Agder

What kind of education do you have? Adjunkt med tilleggsutdanning + mer.

How long have you practiced as an English-teacher? 35 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. Very much so. The PC gives me a good opportunity to vary the
education much more than | could before. We can find interesting information/news at once
and very quickly.

What is your level of skills when it comes to the use of digital tools*? Average.

What kind of digital tools do you use when teaching English? PC, Internet, multimodal texts,
learning-platforms, different computer programs.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? | think it has been very positive.
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10.

11.

12.

13.

14.

15.

Do you use the textbook as much as before the PC-scheme was introduced? Not at all.
Sometimes | “forget” that | have a textbook. Very important when it comes to vocational
texts that we don't find in the textbooks anymore.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Films (DVD) with tasks, interactive grammar
tasks, find information, news, e.g. You tube, google, NDLA

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) | don’t use any social media myself, although | know about them.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? Give information, texts, tasks, tests, communication.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Some of the students don't use the PC as expected, and | think the results are
sometimes lower than they would have been if they hadn’t all got their own PC.

Has your employer given any form of education/training when it comes to digital tools? Yes,
we get information about new programmes and other important news.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? We have to use digital tools, | can't see that it is possible to work as a
teacher without doing so. The PC is our main teaching tool today.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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Please state your gender and age. Male, age 34

Please state for which county you work. Norway (Vest Agder)

What kind of education do you have? Cand mag, philol (English 110stp, Nordic 60 stp,
German 60 stp, History 90 stp, PPU 60 stp) University of Agder 2007

How long have you practiced as an English-teacher? Started in 2001, employed on a regular
basis for Vest-Agder Fylkeskommune in 2007

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. The pupils are more motivated now. It’s easier to get
information, and we use many videos. | mainly teach Vocational classes (BA, TIP, SS and
EL), and the computer makes it easier for the pupils to read and write. Before it was
difficult to read texts and understand what they meant. We spend many lessons working
with practical situations, and the examples we use, are found on different websites.

What is your level of skills when it comes to the use of digital tools*? | consider myself to be
quite skilled. | use many different tools in my classroom such as PC, SmartBoard,
SmartBook, IPad, and Mobile phone. I try to pick up some new techniques and methods
each year.



10.

11.

12.

13.

14,

15.

What kind of digital tools do you use when teaching English? Digital textbook from NDLA,
Smarboard and PC.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Mainly positive, but it’s harder for the pupils to focus on the subject.
Sometimes we have to limit the use of social media and internet.

Do you use the textbook as much as before the PC-scheme was introduced? | use the
internet more now than before, but a good textbook is always handy. The reason why | use
NDLA this year, is because the textbook provided by the school is old and not meant for my
pupils (Gateways).

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) | prefer the interactive tasks, and | use the PC
mainly as a writing tool when the pupils have to write. They answer some tasks after
reading the text. Often they also write a short summary of the text. For grammar tasks we
mainly solve the ones where you get a solution right away after trying.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) I’'m familiar with most of them, but in the classroom we mainly use Facebook
for messages and communication as an addition to It’s Learning.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? We use It’s Learning, and | try to use it as actively as | can. | mainly
use it for lesson planning and written tasks from the pupils. | have been an administrator,
so | try to expand my use of the LMS.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? The students are not as focused on what we are working with in the classroom as
they used to. But they are more positive and not as bored as they used to be. It’s also
easier for them to write texts and understand what we are working with. The greatest
challenge is “Google translate” when they write texts in Norwegian instead of in English.
Has your employer given any form of education/training when it comes to digital tools?

Very little training and education. They mainly think we should manage on our own. They
think it’s nice for us to be creative, but we are not introduced to new technology on a
regular basis. When new technology, such as SmartBoards, are introduced we are expected
to handle them without training. New technology is for those who are interested, and not
for everyone.

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? Not much, but we are expected to use the platforms used by the school
such as It’s learning and Skolearena. It is considered to be positive if we use digital
technology in the classroom, but we don’t have to. Some of my colleagues are still stuck in
the 90s. The pupils are always positive to new technology in the classroom.

Good luck on your master. | look forward to reading it.

*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.
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Vestfold, 1 interview:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.
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1.

10.

11.

12.

13.

14.

15.

Please state your gender and age. Female. 50 years old

Please state for which county you work. Norway Vestfold

What kind of education do you have? Bachelor of Science in Microbiology. Bachelor of
Veterinary Science. Teacher training degree. English degree.

How long have you practiced as an English-teacher? 2 years

Is there a difference in how you teach English now, compared to before the PC-scheme was
introduced? Please explain. | am only familiar with the PC-scheme.

What is your level of skills when it comes to the use of digital tools*? Average / below
average compared to my students!

What kind of digital tools do you use when teaching English? PC, the textbook’s internet
resources, learning-platforms, social media, and different computer programs.

Do you think the PC-scheme has been a negative, or positive, contribution to your work as an
English-teacher? Positive, because there are so many arenas which stimulate the student’s
mind. Teenagers love digital technology. Negative, as there is a tendency to be distracted by
social network sites. Negative... students are not tolerant enough to spend time reading a
novel (they would rather watch the film version)

Do you use the textbook as much as before the PC-scheme was introduced? | have only been
teaching English for 2 years, so | can’t comment.

If you choose to use the PC instead of the textbook, which tasks do you prefer to use the PC
for? (e.g. Grammar tasks, reading tasks etc.) Listening tasks (texts read in regional dialects
etc), Films. Interactive tasks with control questions related to the text in the textbook,
grammar tasks.

Do you use social media in the English classroom? Which one(s)? If not, what kind of social
media are you familiar with, and use, or have used as a private person? (e.g. Facebook,
Twitter etc.) No. | do not use them privately or in the classroom.

If your school uses a learning platform, (ex. Fronter, It’s Learning), how do you use this in
your English teaching? | give messages to the class about lessons and homework.
Assignments are sent digitally. Feedback is given via Its Learning and orally.

What kind of challenges have you as an English-teacher met after the introduction of the PC-
scheme? Keeping the student’s focus in the classroom and to designated tasks, and away
from social network sites.

Has your employer given any form of education/training when it comes to digital tools? Yes,
on a regular basis. | find this can be confusing and like to stick to a few areas. | have tried
one-note for example. “It is better to be a master of a few things than a Jack of all
Trades!”

Does your employer have any expectations to you as an English-teacher when it comes to
use of digital tools? No. All teachers at the school must use Its learning for messages,
assignments etc, but otherwise we are allowed to teach as we will.



*Digital tools: PC, iPad or other boards, smartphones and applications, the textbook’s internet
resources, learning-platforms, multimodal texts, e-books, social media, different computer programs
etc. Please feel free to add tools in your answer that are not mentioned here.

@stfold, 1 interview:

Digital interview.

Please answer the questions as thoroughly as possible. Thank you.

1 Gender/age Woman 63

2 County
@stfold

3 Education
To Bachelors and a Master

4 Practice
40 years

5 Methods | give the students more exploratory work, | collect
more exercises that | need to check. Less grammar,
otherwise | use myself and my knowledge, as before

6 Level of digital skills | I have a fair knowledge of, and make regular use of:
PC, the textbook’s internet resources, learning-
platforms, multimodal texts, different computer
programs.

7 Digital tools in | use the above regularly: The textbook’s internet

class: resources, learning-platforms, multimodal texts,
different computer programs.
My age has made me reluctant to make use of the
more recent ways of communication, and | don’t
approve of social media. Mail/SMS is sufficient for me,
and I'm afraid it may be misused by my students.

8 PC-scheme: A The negative factor in my teaching is that I've lost the

negative, or positive | students’ attention to a great degree.

contribution Positive: The computer makes it easier to learn for the
kids who want to. They are exposed to English in a
way the textbook and | cannot do.

9 Use of the textbook | | use the textbook less. Still, | find that many students
simply need to hold on to something concrete, and
many beg me leave to use pen and paper.

10 | The PC instead of The tasks | use the PC for are grammar tasks, reading

the textbook tasks, exercises and creating texts, but most often for
group work and for gathering information.

11 | Social media | do not use social media because | don’t think they
are of use.

12 | Learning platforms | | use Fronter, mainly for the handing in of products,

and of course to give individual evaluation.
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13

Challenges of PC-
system:

As earlier: The loss of the students’ attention, and the
increased possibility of cheating.

14 | Digital training in We have been given courses, but not sufficient for my
the workplace needs as an old teacher. Courses are mostly about
pedagogical mysteries that | solved 30 years ago ©
15 | Expectations from It is difficult to say something specific about English.
management They expect us to use the system in all subjects.
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